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         PROGRAM REVIEW 
 
      State College and University Systems of West Virginia 
      Format for Programs Without Specialized Accreditation 

Date:  September 15, 2009 
 
Regents Bachelor of Arts Degree—Shepherd University 
Date of Last Review:  December 2004 
Continuation of the program at the current level of activity 
 
I.  PROGRAM  DESCRIPTION 
 

The Regents Bachelor of Arts Degree Program at Shepherd University and nine 
other state institutions, provides the adult learner a special opportunity to complete 
baccalaureate degree studies.  The target population for this versatile program is the 
large number of adults who have discontinued their college careers for job and family 
responsibilities.  It is a flexible, yet structured program, which provides incentive for 
the mature student to return to college studies.  It also meets the needs of many adults 
who have had no previous college work, as well as meeting the needs of younger adults 
who do not fit into a “traditional” degree program.  It is intentionally flexible regarding 
academic discipline emphasis, and does not recognize majors or minors.  The RBA 
degree was implemented in 1975 as the first statewide program for adults.  It differs 
from traditional baccalaureate degrees as follows: 

 
 allows college credit to be awarded for non college training courses or  

                work experience 
 allows greater flexibility in course requirements 
 admission to students who graduated from high school a minimum  

of four years prior to entering the RBA Program 
 
The RBA has a minimum residency requirement of 24 semester hours (12 semester 
hours   if a minimum of 12 hours have been completed at another WV state institution)   
Portfolio credit does not count towards residency requirements. 
 

Experiential learning may be evaluated for the awarding of college equivalent credit.  
Credits earned at regionally accredited institutions can be transferred.   American 
Council on Education (ACE), non-collegiate sponsored training programs, and 
educational experience in the Armed Services, are honored, as well as College Level 
Examination Program or CLEP.  Baccalaureate degree holders are not eligible for 
admission.  Co-Ops are also available to RBA students.   See Table 1 for RBA 
students in Co-ops 
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The goal of the RBA Degree is to make a bachelor’s degree available to adults where 
other responsibilities preclude their pursuing a traditional resident degree.  This is 
compatible with the University’s mission and statement of core values. “Shepherd 
University, a West Virginia public liberal arts university, is a diverse community of 
learners and a gateway to the world of opportunities and ideas.  We are the regional 
center for academic, cultural, and economic opportunity.  Our mission of service 
succeeds because we are dedicated to our core values:  learning, engagement, 
integrity, accessibility, and community.”    
 
The RBA staff uses effective advising and accurate communication to assist Advisees 
in developing a curriculum plan to achieve their professional and educational goals.  

 
Students seeking admission to the RBA Program must first be admitted to Shepherd 
University.  There is no application fee, and tuition costs are the same as for students 
in other degree programs at Shepherd.  Students are not eligible for admission until 
four calendar years after graduation from high school.  In the case of those passing a 
high school equivalency examination (GED), admission must be four years after their 
high school class graduated. 
 

A minimum cumulative 2.0 grade point average for all college work, as well as a 2.0 
average on all Shepherd University credit, is required.  A $300 fee is charged if a 
comprehensive evaluation of experiential learning is requested, regardless of the 
number of semester hours of credit awarded.   A $10.00 posting fee is charged per 
College Equivalent Credit.  Graduation requires a total of 128 semester hours. 
 

There are no specific courses in the RBA Program, except for English 101 and 102 (or 
103 or 104), for communications.  There are, however, required areas; six semester 
hours of humanities; six semester hours of social science; six semester hours of natural 
science; six semester hours of communications; three semester hours of math (can 
take 101A & 101B to count for Math 101); nine semester hours of RBA general 
education electives; and forty semester hours of credit at the junior-senior (300-400) 
level. (Some upper level courses may require pre-requisites).  
 
The remaining credits (totaling 128) can be in any area, at any level. Students are 
permitted to select these courses without restrictions as to field of study.  Exceptions 
would be some education, social work, or nursing classes. 

 
Upon completion of the requirements for the RBA Degree, (August, December or 
May), students are graduated at the annual commencement exercises in May, receiving 
this recognized baccalaureate degree from an accredited institution. 
 
In the past five years, (2004-2008), Shepherd has graduated 450 RBA students.  This 
is 87 more students than the number of graduates from 1999–2003 (363 graduates). 
Shepherd is 4th in the state, after Marshall, WVU, and WV State, with RBA graduates. 
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See Table 2 for numbers of graduates from 2004-2008 
 
Of these 450 graduates, 135 students submitted portfolios for experiential learning 
credit.  The average award through Faculty evaluation and Standard Evaluations was 
22 college equivalent credits (CEC’s). 
 

In order for RBA students to be recognized for honors at graduation, they must have 
earned a minimum of eighty semester hours for which a traditional grade has been 
given, with thirty-two of these credits completed at Shepherd University. 
 

There is no major or minor in the RBA degree program, but students often concentrate 
their studies in a particular field, such as business, psychology or history. 

 
II.  ACCREDITATION  INFORMATION 
 

Shepherd University is accredited by the Higher Learning Commission of the North 
Central  Association. 

 
 

III.  PROGRAM  STATEMENT on Adequacy, Viability, Necessity and Consistency  
        with the University’s Mission 
 

A. ADEQUACY 
 
1. Curriculum 
 
The RBA Program, like other BA degrees at WV state institutions requires 
128 semester hours and an overall and institutional minimum grade point 
average of 2.0.  It includes 36 general education electives and 40 hours of 
junior-senior level, or upper division credit.  These upper level credits are 
determined by the educational goals of the student.  See Appendix A for the 
listing of RBA General Education requirements  
 
An Area of Emphasis option approved by the state governing board in 1998 
allows institutions to offer this option:   
 
A minimum of 15 hours of grades C or above, upper-division coursework in a 
faculty-approved area.  Shepherd currently does not offer this option for RBA 
students. 

 
2.    Faculty   

 
As part of a state-wide program serving adult students, the RBA Program has 
no specific faculty or specific curriculum.  The degree requirements are 
controlled at the state level rather than the institutional level.  Learning 
outcomes are determined by the courses taken and the goals of the Faculty.   
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Students take classes from all the academic areas at Shepherd University and 
other institutions of higher education in West Virginia. 

 
3.  Students 

 
a.  Entrance Standards:   See Appendix B for RBA Handbook 
 
Students seeking admission to the Regents B.A. Program must first be 
admitted to Shepherd University.  There is no application fee, and tuition 
costs are the same as for students in other degree programs at Shepherd.   

 
 Graduated from high school (or equivalent)  

at least 4 years prior to entering the program  
 Does not possess a previous baccalaureate degree 

 
Successful admission to Shepherd permits a student to apply to the RBA 
Program.  Although the majority of students entering the Program already 
have earned a large number of credits, they can enter with little or no 
credits on record.  Students usually do not enter the Program as freshman, 
partly because the admissions policy requires being out of high school a 
minimum of four years; most come to the RBA program after an absence 
from college for a number of years.   
 
A report from the Office of Institutional Research on December 7, 2007, 
indicated the median age of RBA Majors is 37.6 years of age, with a 
standard deviation of 11.74.  See Table 3 

 
Students who have been graduated from high school for more than five      

years at the time of application for admission do not need the ACT or SAT.  
No FT RBA Majors submitted ACT/SAT scores for 2004-2008.  See  

                 Table 4   
 

Students with no previous college work, and transfer students with less 
than 15 credits, may have to take a placement test for English and Math. 

 
b. Exit Abilities   
 
No special exit ability scores or credentials are involved with graduation   
other than for a student to successfully complete the coursework required 
to earn the awarding of the degree, for a total of 128 credits, including: 

 
 36 General Education Credits 
 40 Junior-Senior level credits 
 Minimum 2.0 grade point average 
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 24 Classroom credits from WV public higher education 
system, with  a minimum of 12 credits from Shepherd 
University 

   
RBA students have the same privileges and responsibilities as traditional   
students, such as Honors at graduation.  The Regents Bachelor of Arts 
Degree is a recognized, four-year, baccalaureate degree from an accredited 
university. 

 
c.  Graduates 

 
With graduates from 2004-2008 numbering 450, and with the largest    
number of graduates from any major in May 2008 (104), recommendation 
for continuance at the current level is justified.  
 
Sixteen percent of the baccalaureate degrees awarded at Shepherd in 2008     
were Regents B.A. degrees, which means that a significant number of non-
traditional students chose the flexibility of the RBA program.  See  
Table 5 for Race & Gender/Ethnicity of graduates.  

 
For the number of graduates currently employed and/or graduates 
achieving acceptance into graduate study,  See Appendix C for Career 
Center Report. 

       
          4.  Graduate and Employer Satisfaction   
 

 During the last ten years, nearly 8,000 West Virginians have received the   
RBA degree.  Information on follow-up studies of graduates indicates the 
degree of graduate and employer satisfaction and the effectiveness of the 
educational experience.   Refer to the Career Center Report, Appendix C  

      
       
             5.   Resources 

 
       a.   Financial 

 
In July 2009, the RBA offices moved to the ground floor of  the  Scarborough 
Library,  Rooms 158 and 159, (along with the Center for Teaching and 
Learning). Funds for furniture came from the University budget.   

 
The office staff consists of a Coordinator, and part-time (20 hours per week) 
Advising Assistant or Administrative Associate.  Normal hours of operation 
are 8 a.m. to 4:30 p.m., Monday through Friday.  The new location is 
accessible to all students, and the large Commons area is comfortable and 
inviting for students.  The RBA Coordinator reports directly to the Vice 
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President for Academic Affairs.  The budget for the two non-academic 
personnel is approximately $55,000.   

 
Portfolio fees ($300 per portfolio) are collected at the time the portfolios are 
submitted for evaluation, and these fees are returned to the RBA Budget for 
office operating expenses; i.e. travel, telephone, and office supplies.  An 
additional $10 per credit posting fee, for credits awarded through the portfolio 
assessment, is charged when the portfolio evaluation has been completed.       

 
In the past 5 years, The RBA Program at Shepherd evaluated 135 portfolios.  
This generated $40,500 or $8100 per year in revenue, from 2004 to 2008.  
Approximately 2900 college equivalent credits (on the average of  22 credits 
per portfolio) were posted at a fee of $10 per credit (excluding standard 
evaluations).  Military evaluations are performed by the Registrar.   

 
b.  Commitment of the Institution 
 
Financial aid, in the form of scholarships, grants and loans, is available for 
RBA students. 

 
Student fees consist of tuition, textbooks, and assorted lab and class fees.  
Other fees include $45.00 for the University application, $35.00 graduation 
application fee, an optional $40.00 cap and gown fee, and the $300 portfolio 
fee, plus the $10 per credit posting fee for college equivalent credits awarded.   
Portfolio submission is optional. 
 
The amount of time spent with prospective and current RBA students is 
considerable and individual.  This is especially true in the preparation of  
portfolios for the evaluators, and assisting students with course selection 
during academic advisement.  Various recruiting measures to attract new 
students have been used, including site visits to various places of 
employment, as well as community colleges.  Word of mouth from satisfied 
students is always the best recruitment tool.  Such initiatives are ongoing.  
See Appendix D.  

 
If the Regents B.A. Program were to be terminated at Shepherd University, it 
would seriously decrease the number of graduates; decrease headcount, and 
negatively affect the FTE productivity of the university.  It would take away 
the institution’s flexibility in dealing with the large number of non-traditional 
students currently being served.   

 
Discontinuance of the RBA Program would result in the institution losing a 
great deal of tuition and fees.  The number of graduates attests to the 
popularity and value of the RBA Program at Shepherd University. 

 
             c. Program Costs     
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In 2008, a three-year average cost per student credit hour for baccalaureate 
programs was $72.00, so the RBA was profitable.   See Table 6. 

      
           6.   Assessment Information: (Student and Programmatic) 

 
a. The Regents B.A. Program is a flexible, higher education plan, but it 

 must operate within specific guidelines.  The RBA Program offers no 
 classes and has no specific Faculty; RBA students take courses from 
 across the programs on campus, as well as elsewhere.  Students can submit 
 portfolios; take CLEP exams; take classes at other institutions (with prior 
 approval).  See Appendix E for CLEP brochure. 

 
b. Shepherd University requires student participation in assessment tests  

and surveys.  The results enable the University to monitor its programs 
and services; to assist in fulfilling their academic goals; and to fulfill 
reporting requirements to accrediting and government agencies.  
Assessment data is used to improve program quality.  See Appendix F for 
RBA Assessment letter. 

 
c. The RBA Program began assessment surveys in 1998-1999.  The main  

 focus was Recruitment, Advisement and Retention.  Assessment tools 
 used were as follows: 
  
 (1) Advertising in local newspapers  
 
 (2) Having the RBA Coordinator attend Education/College Fairs, and 
 conducting informational seminars at work places in the area, i.e., IRS  
 Computing Center in Martinsburg, West Virginia.   
 
d.  Quantitative assessment of the RBA students is limited, however.  The 
academic progress of RBA students is closely followed by the Coordinator 
and Advising Associate, and graduate satisfaction is indicated by graduate 
surveys and other feedback.  Annual surveys are sent to graduates.  See 
Appendix G for survey results. 

 
       
e.  Portfolios: 
    
    (1) A portfolio evaluation or an assessment of experience for college 
 equivalent credit is done only for RBA students who have been admitted 
 into the RBA Program and have paid the $300 evaluation fee.  The 
 detailed and documented resume of their adult learning experiences is 
 completed on standard forms provided by the RBA office.   
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 (2) Students who wish to submit a preliminary portfolio to the RBA 
 Coordinator are encouraged to do so.  The Coordinator provides general 
 instructions to the student as a guide to preparing the portfolio, but does 
 not make the evaluations.  It is the responsibility of the Coordinator to see 
 that the evaluation is done fairly and defensibly. 
 
 (3) The Coordinator selects the academic area in which to send the 
 portfolio.  The department chair chooses the faculty member(s) 
 competent to evaluate the particular experience to make a 
 recommendation for an award of credit(s).  The faculty member chosen  to 
 make a specific evaluation is instructed by the coordinator on the 
 procedures to be followed.  
 
 (4) The evaluator is to indicate whether the credits to be awarded are 
 equivalent to upper or lower division, and to request further 
 documentation or have an interview with the student if more information 
 is necessary.   
 
 (5) Usually, a faculty evaluator’s experience extends to a broad area 
 within a discipline, and not merely to the courses they teach.  This gives 
 the evaluator flexibility in making the assessment.  If the experience lies 
 outside the evaluator’s expertise, a faculty member from another state 
 college or university, or other expert, would be requested to make the 
 evaluation. 
 
      (6) After the faculty evaluator has completed their evaluation, they 
 make a recommendation for an award of credit or CEC’s.  This is done in 
 the form of a memorandum to the coordinator.  The awarding of the 
 college equivalent credit is approved by the Vice President for Academic 
 Affairs.  The portfolio credit is put on the student’s transcript as CEC’s in 
 the Office of the Registrar. 
    
     (7) In the case of standardized awards, documentation is provided to the 
Coordinator in the form of certificates, licensure, etc.  See Table 7 for 
portfolio submissions and CEC’s. 

 
f.   Retention:  In the fall of 2008, the Mention it for Retention Program was  

initiated at Shepherd, as an early alert program that allowed faculty and 
staff to alert the retention office to any concerns they had about a student. 
This allowed the office to contact students and intervene at an earlier time, 
rather than waiting for mid-term or final grades. 

 
 7.  Previous Reviews 
 

In 2004-05, the RBA Program underwent a 5-year program review (1999-2004), 
and it was recommended by the Board of Governors for continuation at the 
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current level of activity.  According to the report submitted to the Higher 
Education Policy Commission in May 2005, it was recommended that the RBA 
Program continue without corrective action.  See Appendix H. 

  
 8.  Advisory Committees 
 

a. At the campus level, we have the admissions and credits committee  
composed of two faculty members from each school, the Vice President for 
Academic Affairs, the Registrar, the Director of Admissions, the Honors 
Director, the Library Representative, and a Chair.   This committee formulates 
admission and credit policies, and meets once a month, or more often if 
necessary. 

 
b. At the state level, the RBA coordinators meet once every semester, usually 

on a West Virginia college or university campus, or at the HEPC in 
Charleston.   
This Committee reviews policies and procedures concerning every aspect of 
the state-wide RBA Program.  See Appendix I for state RBA Coordinators  

 
c.  In the fall of 2004, a 2-year, RBA-type degree began at the state community   

colleges; Governors Associate of Applied Science, or BOGAAS.  See 
Appendix J.   

 
 
 
9.  Strengths and Weaknesses 

 
     a.  Strengths 
 

(1) Consistent -- The RBA Program Office prides itself on a comfortable, 
open-office policy, with students welcome at any time, daily from 8:00 am 
to 4:30 pm, although individual appointments are recommended, so the 
specific student’s needs can be the main focus.   

 
The newly remodeled, (larger) location provides a welcoming environment, 
with comfortable chairs and desks.  The RBA Program has long-served 
(since 1975) the working adult population, and is consistent with the 
mission of the University and the state, to increase the percentage of 
college-educated West Virginians as well as all citizens. 

 
(2)  Cost Efficient -- The Program delivers services to a large population 
with a small staff and very small budget.  It is very cost efficient to the 
University. 

 
(3)  Flexibility -- The Program has a flexible structure in which students 
may design a program of studies  compatible with their individual needs 
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and goals.  The RBA degree program allows the adult student to accomplish 
their diverse goals in their own time frame. 

 
   b.  Weaknesses 

 
      (1)   Staff size and budget limit outreach efforts   

 
      (2)   Limited evening and on-line classes    
 

(3)   Attractiveness of the Program to traditional students who have been        
disqualified from regular programs because of poor scholarship or other 
reasons. 

 
       (4) Misconceptions about the validity of the RBA Degree 

 
     10.  Institutional and Departmental Plans for Removing Weaknesses 

   
 a.  RBA graduates can further their education in graduate or professional 
schools.     It is important that they select courses that meet the admissions 
requirements for those programs.  
b.   HEPC is “initiating a new, flexible and affordable baccalaureate degree 
completion program that will provide working-age adults to return to college.   
 
The initiative, targeted to adults who have some college experience, but never 
completed a degree, will utilize alternative delivery methods, compressed learning 
periods and adult-focused services.”   

 
c.   RBA Today, a new program for adult learners, will enhance the existing RBA 
degree, by providing a greater number of online courses, courses offered in 
compressed time frames, Fast Track courses, and offering more subject areas of 
emphasis (for some institutions).  RBA Today program will be starting in January 
2010, but will be more widely available by August 2010.  

 
d. A long term goal is to make Shepherd a model “adult learner friendly” 
campus, which actively welcomes and supports adult learners seeking to further 
their education and/or complete their degree. 

 
  11.  Off Campus/Distance Delivery Classes—Not applicable at this time 
 
  12.   Service Courses—Not applicable at this time 
 
  13.   Program Course Enrollment—Not applicable at this time 
 
14.   Program Enrollment---RBA student enrollment continues to grow, however,                  
RBA students remain a part-time student population.  See Table 8 
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a. Enrollment Projections – A slumping economy, high rates of unemployment, 
greater numbers of veterans, (along with increased benefits in the GI Bill), as 
well as growth in social and health education service industries, has lead to 
increased enrollment possibilities in the part-time and adult aged student 
category.  The RBA Program is ideally suited to fulfill the goals of these 
students.  Re-training to accommodate a weak employment projection also 
increases the likelihood of a larger student population in the RBA Program. 

 
(1)  As the RBA Program continues to grow, Shepherd can meet the demand 
 by utilizing non-traditional delivery systems, including on-line courses 
 and courses offered in compressed time frames, i.e. Fast Track courses. 

 
     (2) Traditionally, the RBA Program has well served students with military        
 backgrounds.  Increased emphasis on formal education and academic 
 credentials by the military, along with more user-friendly documentation 
 of service records (SMART transcript), makes integration of military 
 personnel another group that can be served by the RBA degree.   

 
(3) A large number of former Shepherd students choose the RBA degree 

when they return to college. 
 
b. Enrollment—See Appendix K for enrollment and graduation information 

            
(1)  From the RBA Program’s humble beginnings in 1974  with five 
graduates,  it has steadily become the degree of choice for many adult 
students at Shepherd. 

 
(2)  Shepherd’s location, the flexible nature, and affordable cost of this 
unique program for the adult student, assures the future enrollment and 
success of the RBA Program. 

 
 (3)  According to institutional research, a ten to twenty percent enrollment 
 increase of RBA students over the next five years is a reasonable 
 estimate. 
 
B. VIABILITY 

 
1.  Articulation Agreements:  

 
a.  The RBA Degree Program uses the same Articulation Agreements 
used by other degree programs at Shepherd University. 

 
 b.  The RBA Program is a state-wide degree program coordinated through 
 the Higher Education Policy Commission (HEPC).  Every four year public 
 institution within the State of West Virginia offers this program through 
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 their respective institutions.  The program is guided by the core transfer 
 agreements developed by the state institutions. 

 
 c.  When coordinators from the state institutions meet semi-annually to 
 discussed shared concerns, review and develop standard credit awards and 
 common procedures, one of the primary goals is to ensure a sense of 
 uniformity among providers regarding standards for graduation and 
 awarding of credits for experiential learning. 
 
C.  NECESSITY 

 
     1.  Job Placement:  RBA students have access to the Career Center on         
  Campus, the same as students in traditional programs.  The Career Center   
  aids students in developing and implementing their career plans.   

 
 a.  RBA students are not utilizing the services of the Career Center as         
readily as traditional students.  For those employed students, a college  
degree will upgrade their present positions, or aid them in gaining  
promotions. 

 
b.  Shepherd University now has five graduate degree programs; MAT, 
Masters in Curriculum and Instruction; College Student Development 
and Administration; MBA, Master of Music in Music Education.  RBA 
graduates can apply to all of these programs with the required grade point 
average and necessary prerequisites.  

 
2. Similar Programs  

 
a.  Shepherd University is located five miles from Maryland, 12 miles 
from Virginia, and approximately twenty miles from Pennsylvania.  The 
nearest West Virginia state college is West Virginia University in 
Morgantown, West Virginia, 160 miles from Shepherdstown.  A private 
institution, Mountain State University (Beckley, West Virginia), has a 
non-traditional program, with classes in Martinsburg, West Virginia.  
American Public University, an on-line college, operates out of Charles 
Town, West Virginia.   

 
  b.   By design, the RBA Program is state-wide, serving employed 

adults as part-time, commuting students, as well as full-time students.  
Statewide surveys (HEPC) have shown that “the RBA Degree Program is 
still one of the best educational bargains in the U.S”.   

 
D.  Consistency with Mission 

 
1. The University is committed to the recruitment and retention of culturally 

diverse students, faculty and staff.  With strong ties to the people of the 
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eastern panhandle of West Virginia, Shepherd University is dedicated to 
participating in the enhancement of the communities, businesses, and 
governments of the region.  Shepherd is the cultural and intellectual 
center of this particular region, and maintains strong connections with the 
resources of the expanded Washington, DC-Baltimore area. 

 
   2.  The Regents Bachelor of Arts Degree is a program designed for adult  
    students.  It provides a structured, yet flexible means of pursuing a      
    baccalaureate degree.  In addition to regular college coursework, this 
 unique program allows students with diverse life and work experiences to 
 prepare evaluation materials for possible college equivalent credit. 
 
 3.  The goals of the RBA Program at Shepherd University are exceptionally      
      compatible with the stated mission of the University.    
 

a. The majority of RBA students who have returned to formal education 
are goal-oriented.  They are students who have attended Shepherd 
University, and dropped out for a number of reasons: they are students 
who have transferred from other institutions; they are students who are 
just beginning their careers/education in mid-life.  They may be 
retired, or they are changing careers.   

  
b. The RBA Program is one of the integral components of Shepherd’s 

increased outreach to students, other than the traditional full-time 
undergraduates.  Without this program, many West Virginians would 
never return to college.   See Appendix L for Selected RBA-Like 
Programs.  See Appendix M for Student comments. 

 
IV.  Program of Excellence 

 
 
   A. The Regents B.A. Program was created by the West Virginia State 
 Board of Regents in 1975.  Although that Board no longer exists, the 
 degree program continues in the 10 public colleges and universities in the 
 state:  Shepherd University; West Virginia University; Fairmont State 
 University; Marshall University; Concord; Glenville; Bluefield; West 
 Virginia Institute of Technology; West Virginia State University; and 
 WVU Parkersburg. 

 
  B. The RBA Program is of high academic quality, and the holder of a 
 Regents Bachelor of Arts Degree must meet comparable requirements for 
 the more conventional baccalaureate degree.   The RBA Program provides 
 a viable alternative method of achieving the bachelor’s degree for 
 numerous adult students, especially West Virginia residents. 
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  C.  To quote the late former Governor Cecil Underwood.  “The RBA    
 Degree Program is accessible and high in quality.” 
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PART 1: INTRODUCTION 
 

The department of Computer Science, Mathematics and Engineering (CME) 
at Shepherd University has undergone several major changes in the past five years. It was 
formed by uniting two separate departments: Computer Information Sciences and 
Mathematics and Engineering departments.   

 
 The Computer Science, Mathematics, and Engineering (CME) Department at 
Shepherd has continued to grow and develop since the last program review. The 
department offers four degree programs that include ten different concentrations.  The 
focus of our department’s development is in part guided by the evolving needs of 
industry and business, and in part by the need to give our students the strong foundation 
they need to be an applied scientist.    
 
Shepherd University is located in the fastest growing area in West Virginia and has great 
potential for growth in both size and status, and is becoming a point of intellectual 
leadership.  Moreover, the CME department, by the very nature of its fields of study, is in 
the forefront of this change and growth process and can become the  University’s 
vanguard of drive for growth. 
 

I. Department’s Mission Statements 
 

• To enhance the technical education of students in the 21st century by instilling in 
them the love and excitement of exact thinking that is unique in the mathematical, 
computer and engineering sciences and their immediate applications.  

 
• To prepare students for employment in our diverse local community and the 

Eastern Panhandle, as well as capitalize on our location proximity with the 
Washington D.C. / Baltimore area. 

 
• To provide students with the expertise and knowledge to continue their education 

at the graduate level.    

II. Degree Programs in the Department 
 

B.S. degree programs in Computer Science, Mathematics and Engineering 
Department include: 

a. Computer and Information Sciences (BS - CIS) - The CIS degree program 
with four concentrations is the study of computers and computational systems 
which includes their theory, design, development, and applications. Students 
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in this area learn how to design and analyze algorithms to solve problems and 
develop and study the performance of computer hardware and software. 

b. Computer and Information Technology (B.S. - CIT) - The CIT degree 
program with three different concentrations prepares students for existing and 
emerging jobs and careers in the application of information systems and 
technology. Students in this program will learn the most current knowledge, 
concepts, and tools in a variety of IT areas, and develop an appreciation of the 
connection between real life and the digital world. 

c. Computer Engineering (B.S. - CPE) - The CPE degree has been developed to 
keep pace with skills needed by industry today.  The use of computers in our 
daily lives is increasing dramatically. Hardware and software technology 
changes rapidly and computer-related companies are always looking for 
computing professionals. The computer engineering (CPE) program is a 
multi-disciplinary program of study that promotes the integration of computer 
hardware, software, interfacing, and design through the blending of courses 
from computer science and engineering curricula.  

d. Mathematics (B.S.) The Mathematics degree at Shepherd University is four 
pronged: two comprehensive majors (industrial mathematics, engineering 
concentration), and two non-comprehensive majors (traditional mathematics, 
and mathematics education). 

This degree program review report only focuses on the Computer Information 
Sciences (CIS) degree program that includes four concentrations within the CME 
department. 
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PART 2: ADEQUACY 
 
In this part, we identify the adequacy of the CIS program in terms of curriculum, 

faculty, students and resources. 

I. Curriculum 
 
  The Computer and Information Sciences baccalaureate degree is designed to 
produce graduates who are capable of designing, developing and managing state-of-
the-art computer and information systems. The inter-disciplinary nature of the 
program reflects the importance of computer and information sciences in virtually 
every kind of organization. This degree program develops students’ imagination, 
creativity, critical thinking, logical reasoning, and teamwork. Our core curriculum is a 
combination of courses in fundamental computer science and the latest innovations in 
software, hardware and networking technologies. Graduates of this program will be 
prepared to apply their knowledge professionally and/or pursue graduate training.  
 

Our CIS major has four options: Computer Programming and Information 
Systems (CPIS), Computer Science (CS), Network and Data Communications (NDC) 
and Computer Graphics and Game Design (CGG). 

 
• The Computer Programming and Information Systems concentration 

emphasizes business applications, information systems, and databases.  

• The Computer Science concentration emphasizes theoretical concepts in 
fundamental computer science, e.g. data structure, algorithm design and 
analysis, software engineering, artificial intelligence, and programming 
languages. 

• The Networking and Security concentration emphasizes internet and 
networking technologies, computer security, and data communications. 

• The Computer Graphics and Game Design concentration focuses on 
concepts and skills that are essential to graphics programming in a popular 
graphics library such as OpenGL or DirectX, and the design and 
construction of interactive computer games. 

 
The current curricula for all concentrations are listed in Appendix 1. 
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II. Faculty:  
 

The core of any quality program begins with a qualified faculty. Shepherd 
University has a highly experienced faculty with terminal degrees in computer 
science and electrical engineering. All but two members of the CME Department 
have doctorates in computer science, mathematics or engineering. Further, several 
faculty members holding doctorates in computer science have master’s degrees in 
engineering. Several possess extensive experience working in the professional sector.  
Shepherd University also has access to adjunct faculty members with extraordinary 
qualifications in some areas of engineering.  
 

Dr. Seung-Yun Kim holds a doctoral degree in electrical engineering and has 
worked with the Air Force on several computer engineering oriented projects. Dr. 
Weidong Liao and Dr. Osman Guzide hold doctoral degrees in computer science and 
Engineering respectively, and are actively involved in undergraduate research through 
many professional publications and presentations. Dr. Zhijun Wang holds a Ph.D. in 
computer science and has published significantly in professional journals.  

 

III. Students 

1. Entrance Standards 
Entrance standards for students in the major are the same as the general entrance 

requirements of the UniversityShepherd University adopts school- wide admission 
standards for most majors and no additional standards are used for admitting students 
into the CIS program. 

2. Entrance Abilities 
     Entrance abilities of those freshmen full-time, first-time-in-college(FTIC) who 
declared a CIS major as measured by high school point average (HSGPA), ACT and 
ACT for all entering freshmen are in Appendix III. The average high school GPA for 
CIS majors is slightly lower than the university average; the average SAT and ACT 
scores are both significantly higher than the Shepherd University average. 

3. Exit Abilities & Graduates  
Our students have gained employment in the four-state area of West Virginia, 

Maryland, Virginia and Pensylvannia. Many recent graduates have moved to senior 
or lead positions. For example, Mr. Greg Sager, a 2005 graduate, is now a lead 
application developer in Experient, Inc.. Mrs. Acasha Klewe, a 2006 graduate, is now 
a senior consultant at Booz Allen Hamilton.   

 
The partial list of employers for our students is as follows. 
 

• American Woodmark Corporate 
• Booz Allen Hamilton 
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• Citigroup 
• Experient, Inc. 
• FBI  
• FEMA   
• FirstData  
• FreedomVOICE 
• HMS 
• HP 
• Lockheed Martin 
• City Hospital  
• National Park Service 
• Northup Grumman 
• NSA  
• United States Coast Guard  
• United States Department of Defense  
• VA Cyber Security at the VA Medical Center  
• Verizon  
• Volvo 
• Westat 
• Winchester Medical Center  

 
Students have been employed in the following job positions: Software Developer, 

Network Administrator, Security Analyst, Computer and Network Techician, and 
Database Specialist.  

 
The job placement for graduates has been reported at the highest levels.  Faculty 

members have been consistently contacted about full-time employment and internship 
opportunities by local industry and government agencies.  

 
Some CIS students also continue their study in graduate school. For example, Mr. 

Kenny May, a 2009 graduate, is now a graduate student at Hood College, Frederick, 
Maryland. Mrs. Acasha Klewe, a 2006 graduate, is now pursuing graduate study at 
Capella University. Mr. Brian Woltemate, a 2008 graduate, is now applying for 
graduate school admission to James Madison University. Mr. Erik Asanovich, a 2005 
CIS graduate, completed his MBA at Shepherd University in 2008. 

4. Graduate and Employer Satisfaction 
 
The CME Department and the CIS faculty members have been tracking students 

beyond graduation. The majority of students gain employment within six months of 
graduation.  Most of the students have secured employment while working in the co-
op program.   

 
Based on an unofficial survey, all but one graduate has found full-time 

employment within three months after graduation. Another was employed as a part-
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time technician and eventually became a full time employee within six months after 
graduation.  

 
Most of the internships and co-ops lead to full-time jobs. The base salaries range 

from  $50,000 in West Virginia to more than   $60,000 in Maryland and Virginia.  
Some graduates in Northern Virginia reported salaries up to $78,000. 

 
In recent years, faculty members in the CME department have been invited to the 

United States Coast Guard for their summer intern presentations. Many CIS graduates 
have been hired by the US Coast Guard as interns and full time employees. Based on 
conversations with their directors, the US Coast Guard is impressed with our student 
interns and graduates. 

IV. Resources 

1. Financial 
The majority of financial support for the program consists of state 

appropriated funds. In addition, the CIS department has a lab fee associated with 
each CIS class. Through writing proposals to the Technology Oversight 
Committee (TOC), the CIS program has successfully secured more than  
$169,000 for upgrading computer labs, servers, routers, switches, projectors and 
smartboards. 

 
Table 1 shows TOC budget awarded to the CIS program by academic year. 
 

Table 1: TOC Budget Awarded By Year 

 
Year Amount of TOC Budget Awarded 

2008-2009 $56,633.61 
2007-2008 $23,052.48 
2006-2007 $39,498.53 
2005-2006 $49,901.55 

Total $169,086.17 
 

2. Facilities 
Currently the CME department has six computer labs that house more than 

100 desktop computers and servers. A number of routers, switches and firewalls 
are also available in networking labs. All labs and classrooms are equipped with 
data projectors. One classroom has a smart board.  

 
The desktop computers in the lab have software installed that includes Digital 

Logic Design software, all Microsoft products through MSDN academic alliance 
program, Oracle Database 11g, Adobe Photoshop, 3D Studio, Dreamweaver, 
Maplesoft Maple, and Matlab. 
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3. Library 
The Scarborough Library at Shepherd University has been strengthened 

considerably by the influx of money associated with the graduate programs. The 
School of Natural Sciences and Mathematics and the Department of Computer 
Science, Mathematics and Engineering will work with the library staff to 
recommend resources and materials needed for the program.  

 
The University library currently subscribes to selective IEEE and ACM 

periodicals along with the MAA and AMS monthlies. There is no charge to the 
campus community for the use of these journals or for online searches for articles. 
The following is the list of related subscriptions. 

 
• IEEE Intelligent System 
• IEEE Multimedia 
• IEEE Pervasive Computing 
• Design and Test of Computer Systems 
• Security and Privacy 
 
There are adequate numbers of computers in the library that can be used by 

the general public to browse the internet. In addition, the library provides for 
inter-library loans of articles that are not readily available online or through 
journals that are currently subscribed. 

 
Professional librarians are available for reference services for a total of 77 

hours a week. Bibliographic instruction classes, tours, orientations and workshops 
are important services in addition to teaching students one-on-one. Librarians also 
teach a two-hour course titled “Information Research Methods”.  

 
The library is open 87.5 hours per week. Library staff includes four librarians 

and the director, part-time reference librarians, nine full-time paraprofessionals, 
one part-time paraprofessional, and student work-study employees. 
 

V. Assessment 
The Computer and Information Sciences Program at Shepherd University is a 

comprehensive program. At Shepherd University, a comprehensive major 
indicates that this major needs no minor.  

 
Our approach is to teach students fundamental principles and problem-solving 

skills so that they are able to become creative problem solvers, develop and 
manage state-of-the-art computing systems, and have productive careers in 
computer science or information technology. Graduates of the program will be 
prepared to apply their knowledge professionally in the computer industry or to 
pursue graduate studies. 
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1. CIS Program Outcomes 
 

The outcomes for our CIS program are to produce graduates who will be:   
• Capable of productive employment in computer and information science 

fields, with job designations such as Software Engineer, Software and 
Database Developer, Programmer, Network and/or Database Administrator, 
Computing System Security Specialist, Web Developer, Game Programming, 
System Analyst, Software Quality Assurance Engineer, Programming 
Supervisor, and System Engineer.Capable of adapting and growing as work 
conditions and responsibilities change with technology and 
globalization.Capable of pursuing advanced graduate studies in computing or 
related disciplines. 

2. Student Outcomes 
 

• The ability to apply fundamental principles of computing and mathematics as 
appropriate to the discipline of computer science.  

• The ability to analyze a problem and model it as a computing system using 
appropriate methodologies, and to identify the computing requirements 
necessary to meet the desired needs.  

• The ability to design, implement and test a computing system, and to 
evaluate and compare the efficiencies of alternative solutions.  

• The ability to use current techniques, skills, and tools appropriate for 
immediate employment in computing technology and information systems 
development fields.  

• The ability to function effectively as part of a development team to 
accomplish a common goal.  

• The ability to communicate effectively, both orally and in writing, using 
accepted standards of the profession.  

• The ability to analyze the social and human context of computing as it 
impacts individuals, organizations, and society, including ethical, legal, 
security, and global policy issues.  

• The ability to work and learn independently and an appreciation of the 
importance of continuing education and professional growth over the course 
of a lifetime. 

• A deep foundation in professional ethics and communication skills. 
 

3. The Path to Implementation 
 

We strive to implement and achieve our program and student outcomes by 
furnishing our students with: 
• A broad-based education in core areas of computer and information sciences, 

including theoretical foundations, algorithms and data structures, computer 
architecture and organization, software engineering, system analysis and 
design, management information system, computer graphics, game 
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development, and computer networking with an appropriate blend of theory 
and practice. 

• Opportunities to specialize in a variety of areas of computer and information 
sciences through a selection of elective courses, including Web programming, 
Windows programming, wireless networking, artificial intelligence, and 
electronic commerce. 

• Opportunities to broaden educational experiences through independent 
studies, theses, internships, career exploration experiences, etc.  

• Opportunities to participate in invited talks by experts in academic industry 
areas, and give poster and oral presentations at professional conferences and 
meetings. 

 
A. Curriculum Update 

 
The CME department has consistently followed the changes in the field of 

computer and information sciences and integrated these changes into the CIS 
curriculum. The CIS program has developed co-op and research-oriented courses 
to facilitate student learning and research.  

 
The curriculum for the four concentrations in the CIS program can be found in 

Appendix I. In the past five years, changes have been made to the curriculum of 
the CIS program, including:  

 
• CIS 390 Operating System, has been moved to a list of required 

courses for all students in the CIS program. 
• CIS 419 has been renamed from Data Communication and LAN to 

Data Communication and Computer Networks to cover broader 
TCP/IP networking subjects. 

• MATH 155, Discrete Structures, has been added as a required course 
and pre-requisite for MATH 254, Discrete Mathematics. 

• MATH 205 Calculus with Application, or MATH 207, Calculus, is 
now required for students in the CIS program. 

 
The following courses have been developed as either required or elective 

courses reflecting the ever-changing information technology area: 
 

• CIS 361 E-Commerce 
• CIS 395 Cryptography and Computer Security 
• CIS 405 Computer Graphics 
• CIS 433 Microprocessor System Design and Lab 
• CIS 450 Game Design and Programming 
• CIS 454 Web Design Studio 
• CIS 482 Real Time and Embedded System Design 

 
B. Internship and Coop 
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Significant efforts have been put into promoting students’ co-op and research 

experience before their graduation. These efforts help student job placement and 
graduate school applications. The following courses are dedicated to these efforts: 

 
• CIS 392 Cooperative Education Programming 
• CIS 481 Special Topics in Computer and Information Sciences 
• CIS 485 Directed Research in Computer Science and Programming.  

 
The registrations for the above courses from the 2004/2005 to the 2007/2008 

academic year are shown in Appendix II. 
 

In CIS 392, students in the CIS program have worked as student interns in 
government agencies and local industry companies that include the following: 

 
• Experient, Inc. 
• City Hospital, Martinsburg  
• National Park Service 
• United States Coast Guard  
• TechMethod 

 
C. Undergraduate Research 

 
In addition to CIS 481 and 485, CIS students have conducted directed 

research in many 400 level courses. In the past five years, students in the 
following courses have completed required term papers:. 

 
• CIS 386 Computer Organization 
• CIS 390 Operating System 
• CIS 419 Data Communication and Computer Network 
• CIS 421 Computer Architecture  
• CIS 486 Network Security 
• CIS 487 Software Engineering 

 
The CME department has also instituted the Undergraduate Research 

Consortium (URC).   The mission of URC is to promote quality undergraduate 
research in the natural sciences, mathematics, computer science and engineering 
under the guidance of professors, resulting in publications in undergraduate 
research journals and/or presentations at professional conferences. 

 
A number of CIS students have been awarded NASA fellowships to conduct 

directed research under supervision of our faculty members through the 
NASA/WV Space Grant program.  

 
Our students have also been accepted into competitive research programs 

sponsored by NASA and NSF.  Examples include: 
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• In summer 2007 Mr. Adam Anderson, a CIS student, was selected and 

awarded a $6,000 fellowship to work at a NASA IV&V facility as a summer 
research intern.  

• In summer 2007 Mr. Raymond Naegle was awarded by the NSF REU 
(Research Experience for Undergraduates) program to conduct their summer 
research project at Utah State University.  

• In summer 2005, Mr. Sheraton Stump was awarded by the NSF REU 
program to participate in a WME research project at Kent State University. 

 
Students in the CIS program have been active in presenting their research 

results at state, national and international conferences. Appendix VI outlines some 
of these activities. 

 
 

D. Invited Talks 
 
In the past five years, the CME Department has invited a number of guest 

speakers to give lectures to students in the CIS program. Table 2 lists some of our 
invited speakers. 

 

VI. Previous Reviews 
 

 All previous program reviews of the B.S. majors in CIS have been  favorable. In 
2005 Professor Bob Caviness from the University of Delaware, a former NSF 
program director, served as the external reviewer. Based on his review comments, the 
department has been significantly strengthened in several areas by hiring new faculty 
and revising the curriculum. More theoretical computer science courses have been 
revised or added. Examples are Artificial Intelligence and Discrete Structures courses. 

 
 

Table 2: List of Invited Speakers (2004-2008) 
 

Name Institution/Company Year Invited 
Dr. John F. Nash Professor, Princeton University, 

Nobel Prize winner 
2008 

Dr. Y. V. Ramana 
Reddy 

Professor, West Virginia University 2008 

Dr. Paul S. Wang Professor, Kent State University 2008 
Dr. Erich Kaltofen Professor, North Carolina State 

University 
2008 

Dr. Suchith Anand Research Fellow, University of 
Nottingham 

2008 
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Mr. Mark Simons VP, Experient, Inc. 2007 
Dr. James Sellers Professor, Penn State University 2007 
Dr. Meghanad Wagh Professor, Lehigh University 2006 
Mr. Douglas 
Ferguson 

Senior Consultant, Booz Allen 
Hamilton 

2005 

Mr. Robert 
Colangelo 

VP, Xerox Corporation 2004 

 
 

Table 3 summarizes our responses to recommendations from the review by 
Professor Bob Caviness. 

 
Table 3: Response to the Previous Review Report 

 
Recommendations Actions to respond 
An external speaker 
program may provide up-
to-date information. 

The department has invited external 
speakers from both academic and 
industry areas. See Section X 

Carefully review the 
contents of four far ranging 
and excellent curriculum 
documents that can be 
found on the ACM web 
site. 

The department has followed this 
recommendation very carefully. 
Following recommendation from 
ACM/IEEE Computer Society, the 
CIS curriculum has been updated.   

An internal self-review to 
see how well the 
department measures up to 
the criteria for 
accreditation from 
ABET/CAC. Form a 
committee if possible. 

An internal assessment was done in 
2006 as required by Shepherd 
University. In the review, 
educational outcomes and two 
means of assessment for these 
outcomes were described.  

 
 

VII. Advisory Committee 
 

The CME department has successfully formed an advisory committee, with 
members from industry and academic areas. The following are our Advisory 
Committee members: 

 
Dr. Meghanad Wagh, Professor, Lehigh University 
Mr. Matthew A. Loss, Program Manager, Global Grid Exchange 
Mr. Russ Quinn, Division Director, US Coast Guard, SETS II 
Mr. Chris Sine, Division Director, US Coast Guard, SETS II 
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With help from our advisory committee, the CIS faculty consistently review the 
requirements in various tracks as well as revise course descriptions to meet the 
standards set by various organizations such as the  Association for Computing 
Machinery (ACM), the American Institute of Electrical Engineers (IEEE), and the -
Accreditation Board for Engineering and Technology (ABET).  

 
 
The department continues to work with the Gateway New Economy Council 

(GNEC)which is located in ShepherdstownThe GNEC is comprised of top executives 
and government officials who meet in order to help develop the eEastern pPanhandle 
area of West Virginia in business and technology. 
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PART 3: VIABILITY 

I. Off-Campus Classes 
There are no off-campus courses offered in this program.  

II. Service Courses 
 

CIS 102 – Microcomputer Applications is a required class in various tracks in the 
Business Administration Department. This course introduces students to a wide 
variety of microcomputer applications such as Word, Excel, and Access that make 
this class in-demand among a majority of students on campus.   
 

Eight to  11 sections were offered during each semester between Fall 2004 and 
Spring 2009. The number of sections and total number of students registered in these 
sections are shown in Appendix IV.  

III. Articulation Agreements 
 

Articulation agreements have been developed with the following institutions: 
• Allegheny Community College, Cumberland, Maryland 
• Anne Arundel Community College, Arnold, Maryland 
• Carroll Community College, Westminster, Maryland 
• Catonsville Community College, Catonsville, Maryland 
• Cecil Community College, North East, Maryland 
• College of Southern Maryland, LaPlata, Maryland 
• Chesapeake College, Wye Mills, Maryland 
• Delaware Technical Community College, Delaware 
• Dundalk Community College, Dundalk, Maryland 
• Essex Community College, Baltimore County, Maryland 
• Frederick Community College, Frederick, Maryland 
• Garrett Community College, McHenry, Maryland 
• Hagerstown Community College, Hagerstown, Maryland 
• Harford Community College, Bel Air, Maryland 
• Harrisburg Area Community College, Harrisburg, Pennsylvania 
• Howard Community College, Columbia, Maryland 
• Lord Fairfax Community College, Middletown, Virginia 
• Montgomery College, Rockville, Takoma Park, and Germantown, Maryland 
• Northern Virginia Community College, Annandale, Alexandria, Sterling, 

Manassas, and Woodbridge, Virginia 
• Blue Ridge Community College, Martinsburg, West Virginia 
• Potomac State College, Keyser, West Virginia 
• Prince George’s Community College, Largo, Maryland 
• Southern West Virginia Community College, Logan and Williamson, West 

Virginia 
• Virginia Community College System, Richmond, Virginia 
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• West Virginia Northern Community College, Wheeling and Weirton, West 
Virginia 

• WOR-WIC Community College, Salisbury, Maryland 
 

There is also a common core articulation for general studies among all West 
Virginia public institutions of higher education. 
 

IV. Course Enrollment 
Upper division courses that are ordinarily taken by majors are listed in Appendix 

V.  The senior level classes listed as ST- Special Topics were offered to 
accommodate rapid changes in our curriculum. 
 

V. Enrollment 
The number of students in the CIS program is shown in Table 4. 

 
Table 4: CIS Program Enrollment (2004-2008) 

 
Year Freshmen Sophomore Junior Senior Total 

Fall 2008 34 32 41 31 138 
Fall 2007 35 36 30 47 148 
Fall 2006 39 35 41 37 153 
Fall 2005 46 41 45 44 176 
Fall 2004 67 40 39 52 198 

 
 
The enrollment in the CIS program has dropped gradually from 198 to 138 in the 

past five years. First, there is a nationwide downward trend in CIS enrollment from 
2004 to 2008 
(CRA:http://www.cra.org/CRN/articles/march08/jvegso_enrollments.html).  Second, 
the drop for the CIS program enrollment was anticipated when we added the math 
requirement in the CIS curriculum to build a stronger program. On the other hand, our 
enrollment trend is still better than the national average, which can be found on the 
CRA web site (http://www.cra.org/CRN/articles/march08/jvegso_enrollments.html).   
 

In the past five years, the CIS program graduated 15 to 32 students. The per year 
graduation data are shown in Table 5. 

 
 
 

Table 5: Number of Students Graduated from CIS Program (2004-2008) 
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Academic Year # of students graduated from CIS Program 
2008-2009 18 
2007-2008 32 
2006-2007 15 
2005-2006 31 
2004-2005 25 

 

VI. Enrollment Projections 
 

The CME department has added the following concentrations and degree 
programs in the past five years: 

• New concentration in Industrial Mathematics: Fall 2006 
• New B.S. degree in Computer Engineering (CPE): Fall 2007 
• New concentration in Computer Information Sciences (CIS) - Computer 

Graphics and Game Design: Fall 2008 
• New B.S. degree in Computer Information Technology (CIT): Fall 2009 

 
We anticipate that growing interest and enrollment in the computer information & 

sciences program will be experienced due to the growth in the government sector in 
our area, such as at the Veterans Administration Medical Center, Coast Guard, 
National Conservation  Training Center, Internal Revenue Service, Federal Bureau of 
Investigation, and the U.S Department of Agriculture, will lead to increases in 
enrollment. In addition, the growth in the IT sector in the greater DC area would also 
help increase enrollment in the CIS program. 

VII. Cost per Student Credit Hour 
 

Table 6 shows the cost per student credit hours of the CIS Department and the  
University for the period of 2006-2008. The three-year average for the department is 
higher than for the institution. 
 

Table 6: Cost per Student Credit Hour for CIS 
 

Year CIS Department Shepherd 
University 

2006 $69 $67 
2007 $85 $72 
2008 $87 $76 

3- Year Average $80 $72 
 

From the tables,  a significant increase in CIS costs per student from 2006 to 2007 
can be seen, which is reasonable due to the enrollment drop in the Computer Science 
program at Shepherd University and nationwide.  From 2007 to 2008, the enrollment 
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in the CIS program at Shepherd University became stable, which consequently 
stabilized our costs per student from 2007 to 2008. 
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PART 4: NECESSITY 
 

I. Job Placement 
The department has been very active in facilitating the transition of students from 

the University to the job market in the computing industry. Our web site is 
continually upgraded with job announcements. Furthermore, we have created a 
database with our student’s email addresses and they are notified as new positions are 
announced.    
 

We play a unique role in the region’s alliance with businesses, organizations, 
industry and government agencies in promoting economic development in the region. 
Our students, with the education they receive in computer science at Shepherd 
University, are able to be productive in the information technology field and make 
important contributions to the economic development of the region. Many of our 
recent graduates have moved to senior or lead positions.  
 

The partial list of employers for our students is as follows. 
 

• American Woodmark Corporation 
• Booz Allen Hamilton 
• Citigroup 
• Experient, Inc. 
• FBI  
• FEMA   
• FirstData  
• FreedomVOICE 
• HMS 
• HP 
• Lockheed Martin 
• City Hospital  
• mindSHIFT Technologies 
• National Park Service 
• Northup Grumman 
• NSA  
• United States Coast Guard  
• United States Department of Defense  
• VA Cyber Security at the VA Medical Center  
• Verizon  
• Volvo 
• Westat 
• Winchester Medical Center  
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II.  Similar Programs 
Other than four-year computer engineering and computer information technology 

programs in our CME department, there are no other similar programs available in 
West Virginia within 50 miles of Shepherd University. There are some private 
colleges and universities in Maryland, Virginia, and Pennsylvania with tuition and 
fees significantly greater than those of Shepherd University that puts them beyond the 
financial means of many people in this 50 mile radius who desire a college education.  
Mountain State University (MSU)in Martinsburg, West Virginia offers a B.S. degree 
in Information Technology. MSU is an independent, for-profit university offering 
traditional classroom-based education as well as independent and distance learning 
programs. 

 
The Computer Engineering and Computer Information Technology programs at 

Shepherd University were recently developed by the CME department to 
accommodate needs of different types of students. They are well developed by the 
CME faculty and are more complementary to our CIS program rather than 
competitive to each other. 

III.  Consistency with the Mission 
  

The CME department has focused on promoting its quality of concentrations 
using a revised and enhanced curriculum because in the long run, the department and 
University’s reputation and enrollment rely on the quality of the academic programs.  
 

The department is also identifying potential new concentrations and minors to 
attract more students into thedepartment. Most of the new concentrations and minors 
will be cross-disciplinary so that the opportunities to share resources between the CIS 
department and other departments can be realized. 
 

We believe the Computer and Information Science major is an essential 
component of Shepherd University being able to achieve its mission. The program is 
providing a good number of quality graduates for the local IT industry and 
government agencies. The program (and the CME department) is a diverse 
community of learners and a gateway to the world of opportunities and ideas. 
 

We provide learning opportunities for students to earn a Bachelor’s of Science 
degree. 
 

We have had strong mutual support of other programs in the CME department: 
Mathematics, Computer Engineering and Computer Information Technology. Many 
mathematics courses are required in our curriculum. We believe that a strong 
Computer and Information Science department will benefit all other departments, 
especially departments in the School of Natural Sciences and Mathematics, since 
almost all academic disciplines now rely more and more on information technology to 
conduct research and to teach their students. 
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We are exploring the feasibility of establishing a Master’s degree in the 
department.  

 
The CME department takes advantage of the latest technological advances and the 

fact that it is 70 miles from the Baltimore/Washington metropolitan area to expand its 
intellectual and cultural resources that are essential for students to achieve their 
academic and professional goals before and after they graduate. Our faculty help the 
University introduce the latest technologies into our classrooms by working with IT 
Services staff and help IT Services department to recruit quality student interns. 
 

Our faculty enjoys the small residential setting of the University and close 
faculty-student interaction.  They are committed to meeting the educational goals of 
students in an environment that promotes professional and intellectual growth. Our 
faculty is active in professional conferences and meetings and dedicated to conveying 
their knowledge and skills to students. 
 

Our faculty is committed to making the greatest effort possible to improve student 
learning.  Our faculty members often communicate with each other and sometimes 
attend each other’s classes to find ways to improve their teaching abilities.  We have 
found this to be effective and productive.  Our faculty members also actively attend 
seminars, workshops and conferences for enhancing student learning on campus or at 
other institutions. 
 

We play a unique role in the region’s alliance with business organizations, 
industry and government agencies and in promoting economic development in the 
region.  We have many students working at the US Coast Guard, IRS, Veteran’s 
Administration Medical Center, the Winchester Medical Center, among others after 
they graduate.  Information technology is the central part of the new economy in the 
21st century.  Our students, with the education they receive in computer science at 
Shepherd University, are able to be productive in the information technology field 
and make important contributions to the economic development of the region. 
 

Our students have an outstanding record of utilizing the tremendous potential of 
internship and co-op opportunities in the institutions and organizations located near 
the university campus. These internships and co-ops are also an important to link the 
University to the community. 
 

Our faculty is committed to remaining at the forefront of advances in 
contemporary education and professional programs in the 21st century. 
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PART 5: STRENGTHS AND WEAKNESSES 
 

I. Strengths 
 

The CIS program has seen substantial change in the past few years. The 
department has been able to offer both fundamental computer science courses and 
state of the art, job oriented courses. All faculty members have been able to remain 
accessible to our students. We have the flexibility to adapt to the fast-changing 
computing world and respond to changing student population and student needs.   

 
Our class size  is small. This facilitates close interaction between faculty and 

students.  The close relationship between faculty and students enables the department 
to address student concerns and needs quickly and effectively.  

 
The department has been active in providing opportunities to enhance students' 

chances in the job market by teaching them cutting-edge technologies, up-to-date 
professional skills, and hands-on experiences. The newly created Computer Graphics 
and Gaming concentration and courses established for this new major have further 
stimulated students’ interest in computing and helps retain students in our major. 

 
Our faculty members are active in research and professional development. 

Moreover, they are also willing to help students in undergraduate research projects. 
Our students have been awarded competitive research grants from NASA and NSF, 
and have been able to participate in state wide, national and international research 
forums. 

 
The department has been working on enhancing fundamental computing 

knowledge and skills. We realize as a four-year college/university, it is necessary to 
offer our students a deeper understanding of general principles and techniques in 
which computing and problem solving are based.  Efforts are being made to give 
students a thorough understanding of the foundations of computer science. The 
department has been able to draft a revised, enhanced curriculum to provide high- 
quality instruction to students in Computer Science, through courses such as  Digital 
Logic Design, Computer Organization and Architecture, Algorithm, and Software 
Engineering. 

 
The CME department (and CIS program) is actively working to improve our co-

op articulation and its assessment. Easing the transition from college to work, the CIS 
program emphasizes its co-op program. Students are encouraged to participate in at 
least three semesters of relevant work in the local computer industry.  

II. Weaknesses 
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We have made progress during the past year in acquiring new equipment for our 
labs.  CIS students also have wireless access in both classrooms and labs. However, 
the current level of equipment is still not sufficient to support our classes.  For some 
CIS classes, maximum enrollment is 25, but labs used for these classes often have 
fewer than 20 computers.   
 

We don’t have the staff to keep the lab accessible to students outside class time so 
that they can do their assignments. This may become a negative factor when the CIS 
program officially gets into the accreditation process.  
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PART 6: APPENDICES 
 

Appendix I: Program Curriculum 
 
Curriculum for a Comprehensive Major in Computer and Information Sciences 
This comprehensive program provides students with the concepts and skills necessary to 
develop and manage state-of-the-art computer systems. The interdisciplinary nature of 
the program reflects the importance of computer and information sciences. Graduates of 
the program will be prepared to apply their knowledge professionally and to pursue 
graduate training. Students wishing to pursue a double major in computer science and 
mathematics can refer to the department Web site 
(www.shepherd.edu/university/cis_math/) for curriculum requirements. 
 
Total Hours required .....................................................................................128 
Specific General Studies Requirements: 
Math 155   Discrete Structures3 
 
Math Requirements for all concentrations ………………………………………10 
Math 254  Discrete Math       3  
Math 205*  Calculus with Applications    4 
MATH 314  Statistics      3   
* CS and CGG concentrations must take Math 207 instead of Math 205 
 
Core requirements* ……………………………………………………………….29 
MATH 100 Freshman Seminar      1 
CIS 102 Computer Literacy and Microcomputer Applications 3 
CIS 104 Introduction to Computer and Information Sciences  3 
CIS 211 Computer Language Concepts     4 
CIS 234 Introduction to Networking      3 
CIS 314 Advanced Computer Language Concepts   4   
CIS 321 Data and File Structures      4 
CIS 386  Computer Organization     4 
CIS 388  Database Management Systems     4 
CIS 390  Operating Systems       3 
* Must have a “C” average in core requirements 
 
Computer Graphics and Games (CGG) concentration ………………..……… .41 
 
Required MATH courses …………………………………….……………………17 
MATH 207  Calculus I        4 
MATH 208  Calculus II        4 
MATH 254  Discrete Mathematics       3 
MATH 307  Introduction to Linear Algebra    3 
MATH 321  Probability and Statistics OR 
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MATH 314  Statistics       3 
  
Required CIS courses …………………………………………………………….15 
CIS 302 Windows Programming      3 
CIS 324 Introduction to Artificial Intelligence    3 
CIS 405  Computer Graphics       3 
CIS 431 Algorithms and Data Structures    3 
CIS 450 Game Design and Programming    3 
 
Required electives ………………………………………………………………… 9 
Any CIS courses numbered CIS 200 or above 
 

 
Computer Programming and Information Systems (CPIS) concentration …36 
 
Required business and math courses……………………………………………12 
ACCT 201  Introductory Accounting I     3 
BADM 310  Principles of Management      3 
BADM 345 Business Communications     3 
MATH 354 Operation Research      3  
 
Required CIS courses ……………………………………………………………15 
CIS 287  System Analysis and Design      3 
CIS 302 Windows Programming      3 
CIS 331 Programming Languages     3 
CIS 487  Software Engineering       3 
CIS 418  Management Information System     3 
 
Required electives …………………………………………………………………9 
Any CIS courses numbered CIS 200 or above 
 

 
Computer Science Concentration ……………………………………………34 
 
Required Mathematics courses …………………………………………………..7 
Math 208 Calculus II        4 
Math 307  Introduction to Linear Algebra     3 
 
Required CIS classes ……………………………………………………………..24 
CIS 331 Programming Languages     3 
CIS 421 Computer Architecture     3 
CIS 431 Algorithms and Data Structures    3 
CIS 487  Software Engineering       3 
 
Required electives ……………………………………………………………….15 
Any CIS courses numbered CIS 200 or above 
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Networking and Security (NS) Concentration …………………………………34 
 
Requited CIS courses ….........................................................................................23 
CIS 287 System Analysis and Design      3 
CIS 395  Cryptography and Computer Security   3 
ENGR 305 Logic Design and Lab      4 
CIS 419 Data Communication and local Area Network   3 
CIS 421  Computer Architecture      3 
CIS 423  Server Operating System and System Programming  3 
CIS 486  Network Security       4 
 
Required electives …………………………………………………………………12 
Any CIS courses numbered CIS 200 or above 
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Appendix II: Co-op and Directed Research Courses 
 

SEMEST
ER 

CRN SUB CRS SEC TITLE CREDITS ENR 

Fall 2004 30388 CIS 392 01 Coop Ed 
Programming 

1.00 TO 
3.00 

4 

Spring 
2005 

40382 CIS 392 01 Coop Ed 
Programming 

1.00 TO 
3.00 

5 

Summer 
2005 

31440 CIS 485 01 Dir Res Computer 
& Info Sciences 

3.00 2 

Fall 2005 30366 CIS 392 01 Coop Ed 
Programming 

1.00 TO 
3.00 

5 

Fall 2005 31351 CIS 392 02 Coop Ed 
Programming 

1.00 TO 
3.00 

1 

Fall 2005 31352 CIS 392 03 Coop Ed 
Programming 

1.00 TO 
3.00 

1 

Fall 2005 31569 CIS 481 01 Topics in 
Computer 

3.00 2 

Fall 2005 31440 CIS 485 01 Dir Res Computer 
& 

3.00 2 

Spring 
2006 

40366 CIS 392 01 Coop Ed 
Programming 

1.00 TO 
3.00 

2 

Spring 
2006 

41313 CIS 392 02 Coop Ed 
Programming 

1.00 TO 
3.00 

6 

Spring 
2006 

41314 CIS 392 03 Coop Ed 
Programming 

1.00 TO 
3.00 

2 

Spring 
2006 

41315 CIS 481 01 Topics in 
Computer 

3.00 5 

Spring 06 41436 CIS 485 01 Dir Research 3.00 3 
Fall 2006 30336 CIS 392 01 Coop Ed 

Programming 
1.00 TO 
6.00 

5 

Fall 2006 30804 CIS 392 02 Coop Ed 
Programming 

1.00 TO 
6.00 

4 

Fall 2006 31015 CIS 481 01 Topics:Wireless 3.00 11 
Fall 2006 30892 CIS 485 01 Dir Res Computer 

& 
3.00 2 

Spring 
2007 

40337 CIS 392 01 Coop Ed 
Programming 

1.00 TO 
6.00 

3 

Spring 
2007 

40792 CIS 481 01 ST:Computer 
Graphic 

3.00 12 

Spring 
2007 

41235 CIS 485 01 Dir Res in 
Computer 

3.00 1 

Fall 2007 30681 CIS 392 02 Coop Ed 
Programming 

1.00 TO 
6.00 

2 

Spring 
2008 

40321 CIS 392 01 Coop Ed 
Programming 

1.00 TO 
6.00 

4 

Spring 
2008 

40667 CIS 392 02 Coop Ed 
Programming 

1.00 TO 
6.00 

1 

Spring 
2008 

41249 CIS 485 01 Dir Res in CIS 3.00 2 

Fall 2008 30312 CIS 392 01 Coop Ed 
Programming 

1.00 TO 
6.00 

1 
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Appendix III: First-time-in-College Admissions 
 

Year  2004 2005 2006 2007 2008 
HSGPA 3.07 (2440) 3.09 (2559) 3.12 (2638) 3.11 (2648) 3.13 (2636) 

SATM 1009 (1024) 1015 (1123) 1019 (1202) 1018 (1208) 1016 (1213) 

College 
Freshmen 
All 
Majors ACTM 21 (1402) 21 (1465) 21 (1466) 22 (1478) 22 (1480) 

HSGPA 2.96 (144) 2.99 (129) 3.06 (114) 3.04 (116) 3.11 (103) 

SATM 1043 (57) 1049 (55) 1078 (51) 1078 (47) 1051 (44) 

College 
Freshmen 
CIS 
Majors ACTM 22 (91) 22 (76) 22 (64) 22 (69) 23 (58) 

 
The number in parentheses gives the number of freshmen used to calculate each average. 

 
HSGPA = High School Grade Point Average 

SAT = SAT Quantitative Score 
ACTM = ACT Math Score 
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Appendix IV: CIS 102: Microcomputer Applications 
 
 

 F04 S05 F05 S06 F06 S07 F07 S08 F08 S09 
Total 

Number of 
Sections 

11 9 11 8 10 8 9 8 9 8 

Total 
Number of 
Registered 
Students 

181 143 183 145 224 158 207 147 187 154 

 



Appendix V: Upper Level CIS Course Registration 
 

Course F04 S05 F05 S06 F06 S07 F07 S08 F08 S09 
CIS 302 
Windows 

Programming 
9 11 9  18  14  24  

CIS 314 
Adv Computer 

Lang 
25 19 17 15 22 22 23 10 17 9 

CIS 321 
Data & File 
Structure 

14 16 19 17 10 19 7 16 7 17 

CIS 324 
Intro to Artificial  6  10   17    

CIS 331 
Programming 

Language 
  24   12  16  12 

CIS 332 
Web 

Programming I 
18 18 12  23  19  21  

CIS 334 
Web 

Programming II 
10 6  13   9    

CIS 361 
E-commerce          19 

CIS 386 
Computer 

Organization 
28 16 6 27  20 8 16 9 15 

CIS 388 
Database Mgmt 

Sys 
17 17 18 17 11 17 12 16 8 18 

CIS 390 
Operating 
Systems 

22 17  15  15  17  23 

CIS 392 
Coop Ed 

Programming 
4 5 7 10 9 3 2 5 1 1 

CIS 399 
ST: Special 

Topics 
      14    

CIS 405 
Computer 
Graphics 

         19 

CIS 418 
Management Info 

Sys 
 27  21  19  13  18 

CIS 419 
Data Comm & 

Local 
10 13 13  19  15  13  

CIS 421 
Computer 

Architecture 
15 11 25  20  14  14  

CIS 423 
Server Operating 

Sys 
23 21  2 9  15  13  

CIS 431 
Algorithms & 

Data S 
9   9  8   13  

CIS 434 
Inter-Intra 
Network 

15 13  23  18     
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CIS 481 
ST: Special 

Topics 
28  2 5 11 12     

CIS 485 
Dr Res Computer 

& 
  2 3 2 1  2   

CIS 486 
Network Security 15 23 1 8  14  11  12 

CIS 487 
Software 

Engineering 
 8  11  11  21  10 

Total 262 247 155 206 154 191 169 143 140 173 
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Appendix VI: Summary of Student Research Presentations 
 

Events Student Names Presentation Titles 
Jeremiah Pepper On the Enhanced Butterfly 

Networks-Node Degree 16 
 
ECCAD 2009 

Kenny May, James Getz, 
etc. 

A Prototyping WME 2.0 Portal 
for the State of West Virginia  

2009 West Virginia 
Academy of 
Science Annual 
Meeting 

David Crites, Eric Jordan Power Aware Computing and 
Low Power Computing: A 
Comparative Survey 

ECCAD 2008 Kenny May, James Getz, 
etc. 

New algebraic design for better 
P2P Features 

Jeremiah Alexander Fibonacci numbers 
 
William Klingelsmith 

Using feature point extraction and 
Hopfield networks for the 
detection and correction of 
document skew 

 
 
2008 West Virginia 
Academy of 
Science Annual 
Meeting  

Raymond Naegle 
Geometric and removal attack 
resistant watermarking in the 
wavelet domain 

2007 West Virginia 
Academy of 
Science Annual 
Meeting 

Jonathan P. O’Keefe Providing GCD computation 
service over the internet/web 
using grid computing 

34th IEEE Software 
Engineering 
Workshop 

Ben Koonse A Layered Java Application 
Framework for Supplying 
Mathematical Computing Power 
to the Distributed Environment 

Ben Koonse An AJAX Library for Symbolic 
and Mathematical Computation 

 
 
ECCAD 2007 Kenny May, James Getz, 

etc. 
Efficient Meta-Network for P2P 
Combining the Internet and 
Overlay Networks 
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4.1.1. MISSION           
Vision 
The Department of Communication at Shepherd University fosters student learning through personal empowerment and 
achievement using technological skills, intellectual challenges and cultural insights to contribute to their understanding of 
culture, community and self. Ours is a program that integrates disciplinary philosophy with hands on technical training. 
We strive to prepare students for employment at all levels of media (from production to management, mass- to micro-
media) through a rigorous program of cultural studies and computer-mediated communication. 

Mission 
The Department of Communication recognizes the value of an education that integrates professional knowledge and 
critical understanding. Computer-mediated communication is changing the way that people generate, disseminate, 
receive and use ideas. The communication department offers programs that account for these changes by offering a 
curriculum that is focused, fundamental and flexible. The curriculum is grounded in student participation and 
empowerment and provides students with the skills necessary to communicate effectively and appropriately in an age of 
ever-changing technology and opportunities. Students critically examine their own experiences, the popular culture as 
well as scholarly observations and recognize the complexities of living well in the age of world wide communication and 
culture. The programs are designed to prepare graduates to be intellectually and skillfully resilient and prepared for 
inevitable change. Graduates go on to work in traditional mass media, new media, corporate communications, 
information management, advertising and public relations. Capstone experiences include senior projects, seminars and 
internships. Students may select the Washington Gateway Program and intern in the Washington, D.C. metropolitan 
area--an educational opportunity unique from other colleges in the state. 

Values 
1. To educate students: 

• In the principles and practices of new media production 

• In media literacy and the impact of new technologies 

• In the principles and practices of communication in the global marketplace 

2. To serve the University and the region: 
• By offering the services and skills of faculty and students to the University and regional non-profit organizations 

• By providing regional news and information via radio (WSHC-FM), print (The Picket), television (under 

development) and internet (under development) 

• By creating a professional and collegial environment that encourages risk taking and the creation of new 

understanding through research and creative activity 

3. To be responsive to our stake-holders:  
• To meet the needs, concerns and interests of students, parents, faculty, administrators, staff, alumni, government 

and community 

• To enhance the reputation of the Department 

 

4.1.2. FACULTY           
 
The Communication Department employs teacher-scholar-producers who are active in their respective fields and are 
rewarded through tenure, promotion and merit for scholarly and creative activities, excellent teaching and service to the 
community and University. We employ as full-time faculty persons with doctorates in communications, new technologies 
and journalism as well as persons with master’s of fine arts in design, communication and communications arts.  
 
Teamwork: We recently traveled as a team to present on a panel at the National Communication Association, San Diego, 
California, in November 2009. “Unconventional Paths to Critical Engagement: A Curriculum Framework for Advancing 
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Critical Thinking and Technological Literacy in Communication Teaching and Learning”. Recent national studies by 
AAC&U have found that college graduates are increasingly less prepared to compete in the marketplace, often lacking 
key skills in Critical Thinking and Technological Literacy. The panelists examined and reflected on innovative approaches 
in communication curriculum development toward improving critical and technological literacy. As part of the discussion, 
panelists will offer thoughts along multiple dimensions, inclusive of institutional challenges, instructional philosophy and 
methodology and the assessment of program and learning outcomes. (Media Literacy, Career Preparation and Program 
Assessment, Kevin Williams, Chair and Associate Professor, Shepherd University.) The panel was composed of the full-
time members of the Shepherd University Communication Department. This is the kind of activity we are increasingly 
engaging in as we become a first-rate faculty engaged in working together on large-scale projects. 
 

Joyce Webb, Ph.D. Associate Professor 
Education Ph.D.:   The University of Michigan   
 
Master’s of Science:   Eastern Michigan University  

Bachelor of Science:  Eastern Michigan University 

Experience 
 

Director of Debate and Forensics- Shepherd University  1979 - Present  

Associate Professor of Communications - Shepherd University   1988 - Present 

Assistant Professor of Communications - University of Hawaii  1977 - 1979 

Lecturer in Communications - Eastern Michigan University  1972 - 1975 

 
Publications/Presentations 
 
Media Perceptions of West Virginia - American/Popular Culture Associations  10-1-09  

Increasing Academic Scholarship in Communications / NCA  11-2008 

Persuasive Public Speaking:  A Liberal Arts Approach / Book  1990 

 
Teaching Experience 
 
Shepherd University  1979 - Present 

University of Hawaii  1977 - 1979 

Eastern Michigan University  1972 - 1975 

Hedgesville High School Guest Lecturer in Debate and Forensics 
Jefferson High School Guest Lecturer in Debate and Forensics 

 2009 
1996 

 
Professional Development 
 
Attended NCA-San Diego, California  2008 

Attend FACDIS- West Virginia  Every Year 

Attended NFA-Nashville, Tennessee 
Attended IOA-Wisconsin  

 2008 
2008 

 
Affiliations/Memberships 
 
FACDIS 
NCA 

 1990 - Present 

IOA 
CFA 

 1980 - Present 
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NFA 
American/Popular Culture Association 
International Forensic Association 

 1990 - Present 

 
Interests 
 

• Organizational and Business Communications 

• Debate 

• Competitive Public Speaking 

• Interpersonal Communications 

• Rhetoric 

• Nonverbal Communications 

• Intercultural Communications 

• Conflict Resolution and Critical Thinking 

 
Experience 
 

• I have coached an award-winning Debate and Forensics Team for the past 30 years 

• I am the creator and director of the Organizational Communications and Business Minor 

• I teach communications classes including Voice and Diction, Intercultural Communications, Interpersonal 

Communications, Critical Thinking for Conflict Resolution, Communications for the Consultant, Public Speaking, 

Senior Thesis, Honors Speech Courses and Organizational Communications 

• I have directed and performed in numerous theatrical productions 1980-present. Most recently I have directed 

“The Anvil” performed at The Jefferson County Courthouse as part of the 150th Anniversary of John Brown. I also 

served as voice coach for the cast of “The Anvil” 

• I serve as debate moderator for political functions 

• I have served as past Chair of The Communications Department 

• I am a member of the Shepherd University Senate 

• I have served on various University committees including Curriculum and Instruction as past Chair, TOC, Gateway 

and The Faculty Handbook Revision Committee 

• I have been parliamentarian of both The Faculty Senate and The Assembly  

Kevin Williams, PhD, Associate Professor,  

Department Chair 
Sept. 2009 
 
Curriculum Vita 
Kevin Williams 
 
Office Address 
Department of Communications  
Shepherd University 
Shepherdstown, WV 25443 
(304) 876-5431 
 
Web Presence 
Email:  kwilliam@shepherd.edu 
Webpage:  http://webpages.shepherd.edu/kwilliam/ 
 
Education 
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Ph.D. Mass Communication  
Critical/Cultural Studies & Philosophy of Communication 
School of Telecommunications 
Ohio University, August 1995 
Dissertation:  Musical Visuality: A Phenomenological Essay on Music Television 
Dissertation Director: Jenny Nelson 
Methodology Advisor: Algis Mickunas 
 
M.A. Interpersonal Communication 
Communications Department 
William Paterson University of New Jersey, August 1990 
MA Monograph: Musical Communication: A Critical Review 
Advisor: Imfadon Olaye 
 
B.A. Dual Major, Communication Arts & Fine Arts 
School of Contemporary Arts 
Ramapo College of New Jersey, June 1987 
Senior Project in Music: An Evening of Jazz (& More) with Kevin Williams 
Director: Roger Johnson 
Senior Project in Video: Nature & Culture (video installation) 
Director: Shalom Gorowitz 
 
Books 
Williams, K. (2009) (Ed.). A Media Studies Reader. University Reader Press. 
 
Williams, K. (2009). The Wisdom of the Sand: Meditations on Frank Herbert’s Dune. New Jersey: Hampton Press  
 
Williams, K. 2002. Why I [Still] Want My MTV: Music Video & Aesthetic Communication. New Jersey: Hampton Press. 
 
Chapters & Entries 
Williams, K. “Fragments:  An Introductory Guide to Understanding some Assumptions and Interests of Media Studies,” in 
Williams, K. (Ed.) 2009. A Media Studies Reader. University Reader Press. 
 
Williams, K. “Advertising’s Manifold Rhetoric: Three Modes of Expression & Perception,” in Williams, K (2009) (Ed). A 
Media Studies Reader. University Reader Press. 
 
Williams, K. 2006. “Paul Atreides,” in the Students Companion to American Literary Characters. M.J. Bruccoli & R. 
Layman, series editors. Columbia:  Manly (2006). 
 
Williams, K. 2000. "Music Video, Technology & the Reversal of Perspective," in Art, Technology, Consciousness: 
Mind@Large, Roy Ascott (Ed.). Bristol, UK: Intellect Press. 
 
Journal Articles 
Williams, K. 2003. "Imperialism & Globalization: Lessons from Frank Herbert's Dune."  Reconstruction, summer 2003: 
Volume 3, Number 3 
<http://www.reconstruction.ws> 
 
Williams, K. 2001. "Politics & Power:  Communicative Action in Frank Herbert's Dune," in Integrative Investigations. Vol. 
7, no. 1. 
 
Williams, K. 1997. "Advertising & the Philosophy of Jean Gebser," in Integrative Investigations. Vol. 4, no. 1. 
 
McKahan, J., Williams, K., Larson, M., Webb, J., Technological Literacy and Digital Media Production Pedagogy.  
National Communication Association Conference. San Diego, CA. November, 2008. 
 
Williams, K. November 2005. Visual Communication’s A-visual Foundation:  Synesthesia, presented at the annual 
convention of the National Communication Association, Boston, Massachussets. (Visual Communication Division top 
paper). 
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Williams, K. November 2005. From Rationalization to Incantation:  A Semiotic Phenomenology of Advertising,  presented 
at the annual convention of the National Communication Association, Boston, Massachussets. (Semiotic Division top 
paper panel). 
 
Williams, K. November 2005. Intentionality and the Work of Art: Style as Original Communication in the Aesthetics of 
Husserl, Merleau-Ponty and Gebser, presented at the annual convention of the National Communication Association, 
Boston, Massachussets. 
 
Williams, K. May 2003. Civilizational Pathology:  Transcending Imperial Borders, presented at the 53rd Annual 
Conference of the International Communication Association, Philosophy Division, San Diego, California. 
 
Williams, K. May 2003. Crossing the Borderlands of Visual Communication: On Synesthetic Experience, presented at the 
53rd Annual Convention of the International Communication Association, Visual Communication Division, San Diego, 
California. 
 
Williams, K. October 2001. Politics & Power:  Communicative Action in Frank Herbert's Dune, presented at the XXIII 
meeting of the Jean Gebser Society for the Study of Culture & Consciousness, Athens, Ohio. 
 
Williams, K. August 2000. Music Video, Technology & the Reversal of Perspective, presented at the Centre for Advanced 
Inquiry in the Interactive Arts 3rd annual conference, "Consciousness Re-framed in Art Technology & Consciousness," 
Newport, Wales. 
 
Williams, K. February 1999. The Communicative Aesthetics of Algis Mickunas, presented as part of a round table 
discussion honoring the contributions of Algis Mickunas to Phenomenology at the annual meeting of the Husserl Circle, 
Memphis, Tennessee. 
 
Williams, K. November 1998. Inscription in Flesh, a pre-convention seminar (K. Williams, seminar leader) at the annual 
meeting of the National Communication Association, New York, New York. 
 
Williams, K. November 1998. Signs in Transition: Music Video Performers & Performance, presented to the Semiotics 
Division of the National Communication Association, New York, New York. 
 
Williams, K. November 1998. From Logos to Echos, presented at the XXII meeting of the Jean Gebser Society for the 
Study of Culture & Consciousness, Shepherdstown, West Virginia. 
 
Williams, K. November 1997. The Communicative Aesthetics of Algis Mickunas, presented as part of a round table 
discussion honoring the contributions of Algis Mickunas to Communication Studies at the Semiotics Division of the 
National Communication Association, Chicago, Illinois. 
 
Williams, K. November 1997. Return to Wildness. Paper presented at the XXI meeting of the Jean Gebser Society for the 
Study of Culture & Consciousness, Athens Ohio. 
 
Williams, K. November 1996. The Performative Body & Communication, presented at the Performance Division of the 
Annual Meeting of the Speech Communication Association, San Diego, California. 
 
Williams, K. November 1996. Mind, Myth & Magic: A Gebserian Critique of Advertising. Paper presented at the annual 
meeting of the Jean Gebser Society for the study of Culture & Consciousness, Pittsburgh, Pennsylvania. 
 
Williams, K. October 1996. Aesthetics, Aisthesis & Synesthesia, paper presented at the Society for Human Studies, a 
division of the Society for Phenomenology & Existential Philosophy, Washington, DC. 
 
Williams, K. May 1996. Breath & the Body: A Cultural Study of SCUBA Diving, presented at the Annual Conference of the 
International Communication Association, Chicago, Illinois. 
 
Williams, K. March 1996. The Diver & the Deep Blue Sea: A Phenomenological Investigation of the Body & the World, 
presented at “Back to the Things Themselves” Conference on Phenomenology, Carbondale, Illinois. 
 
Williams, K. November 1995. Vital Communication , presented at the XIII meeting of the Jean Gebser Society for the 
Study of Culture & Consciousness, Chicago, Illinois. 
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Williams, K. November 1994. Synesthesis & Expressivity, presented at the XII meeting of the Jean Gebser Society for the 
study of Culture & Consciousness, Windsor Canada. 
 
Williams, K. August 1993. MTV:  Musical Tele-Visions, presented at the Phenomenology of Music Conference, New York, 
New York. 
 
Williams, K. August 1993. The Electronic Soundscape:  Audiality & Synesthesia in MTV, accepted for presentation at the 
Tuning of the World, conference on acoustic ecology & communication, Banff, Canada (I was unable to attend). 
    
Williams, K., with Lozano, E. June 1993. Style & Expressivity:  The Audio-Visuality of MTV, presented at the XXV meeting 
of the Husserl Circle, Chicago, Illinois. 
 
Williams, K. May 1993. The Communication of History in Frank Herbert’s Dune, presented at the 1993 meeting of the 
International Communication Association, Washington, DC. 
 
Williams, K. November 1992. The Dimensions of History & Historical Consciousness in Frank Herbert’s Dune, presented 
at the XI meeting of the Jean Gebser Society for the Study of Culture & Consciousness, Shippensburg, Pennsylvania. 
 
Williams, K. November 1992. World Beat: Re-tuning Culture through Integral Music, presented as part of the panel “The 
Third Voice: A Semiotic Reading of Cultures at Intersection,” at the annual convention of the Speech Communication 
Association, Chicago, Illinois 
 
Williams, K. August 1992. The Paradoxes of Representation: Meaningless Music & Distorted Tele-Visions, presented at 
the Annual Meeting of the Husserl Circle, Waterloo, Canada. 
 
Williams, K. May 1992. Film Criticism & Phenomenology: In Search of Contemporary Consciousness, presented at the 
annual convention of the International Communication Association, Miami, Florida. 
 
Williams, K. March 1992. The Diver’s Body & Perception: Depths & Surfaces, presented at the annual Popular Culture 
Convention, Louisville, Kentucky. 
 
Williams, K. November 1991. Representational Thinking & Film Theory, presented at the Symposium "The Ways of 
Understanding," Athens, Ohio. 
 
Williams, K. March 1991. Married With Children:  A Semiotic Analysis, presented at the fourth annual research 
conference of the Ohio University College of Communication, Athens, Ohio. 
 
Magazine Articles 
Williams, K. “How MTV handles the ‘Sanctity’ of Marriage,” Girlistic Magazine” Feminist Thought and Culture. Summer, 
2007,  
 
Interview 
Child Guide Magazine, Maryland 
 
Academic Experience 
Associate Professor, Department of Communications, Shepherd University, West Virginia  
Department Chair, May 2004-present 
Associate Professor from fall 2000 - present  
Awarded tenure spring 2000 
Internship Coordinator & Faculty Advisor of WSHC-FM spring 1993 - 2002 
Assistant Professor from fall 1995 - spring 2000 
Instructor from spring 1993 - spring 1995 
 
Instructor, National Park Service, Harper’s Ferry, West Virginia 
Seminar: Gaston Bachelard on Science, Philosophy, Imagination and Poetics 
Spring 2003 
 
Instructor, Shepherd University Elderhostle Program   
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Seminar:  WWII Propaganda:  Triumph (?) of the Will (?) 
Summer 1997 
 
Teaching Associate, Ohio University School of Telecommunications   
Courses:  Audio Production & Media Perspectives   
Fall 1990 - Fall 1992 
 
Instructor, Ohio University School of Telecommunications Elderhostle Program  
Course:  Television Criticism  
Summer 1991 
 
Adjunct Professor, Department of Communication, William Paterson University New Jersey   
Course:  Communication in Action   
Summer 1990  
 
Teaching Associate, Department of Communication, William Paterson University New Jersey 
Course:  Advanced Radio Program Production  
Spring 1990  
 
Professional Experience 
Communications Consultant, Colortone Communications New York  
Manager of "The Business Center"   
Organized electronic media for business meetings, Short Hills & Somerset NJ Hilton Hotels 
1989 
 
Media Technician, "The Media Center," Ramapo College New Jersey   
Audio engineer & audio systems specialist 
Manager of audio facilities 
Director & technical producer of broadcast television programming   
1987 - 1988 
 
Media Assistant, "The Media Center," Ramapo College New Jersey  
Manager & producer of audio for television, slides presentations & public-address 
1983 - 1987  
  
Sound & Video Design 
Analog & digital audio designer, engineer, editor & consultant 
Digital video designer, editor & consultant  
Music composer, producer & performer (drums, percussion, synthesizer, electric violin) 
1982 – present 
 
 
Invited Lectures 
Faculty forum:  Synesthesia and Communication, Shepherd University, September 2003 
 
Address in sponsorship of The Vagina Monologues Lecture Series, “Smut:  Male Pleasure and Female Pain,” presented 
at Shepherd University, February 2003. 
 
Presentation for the Women's Studies Program, Thelma and Louise: The Rupture of Expectation and Experience, 
Shepherd University, West Virginia. 
January 2002 
 
Power Point presentation and discussion, How Advertising Effects Male and Female Body Image, University-Center, 
Shepherd University, West Virginia. 
April 2001 
 
Lecture and discussion, Technology and You:  Will Technology Save us?  Or Destroy Us?  Presented for the Turner Hall 
Residence Life Office, Shepherd University, West Virginia. 
March 2001 
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Multimedia presentation (speech, live music, slides & video projection), The Virtuality of Reality, on the history of human 
consciousness, Shepherd University Program Board Seminar Series, West Virginia. 
March 1998 
 
Keynote address, Imagery & Myth: Understanding Advertising in the Electronic Age, AKD Sociology Honors Society 
Annual Banquet, Shepherdstown, West Virginia. 
April 1997 
 
Lecture, MTV, E. Russel Hicks, Jr. High School, Maryland.  
April 1997  
 
Lecture, A Narrative & Mythological Analysis of the Star Wars Trilogy, the Living Learning Center, Shepherdstown, West 
Virginia. 
January 1997 
 
Speech, Words & Mistaken Meanings, presented at the Shepherd University Purchasing Conference sponsored by the 
Office of the Vice President of Administration & Finance, Shepherdstown, West Virginia. 
May 1996 
 
Colloquium, Speaking, Singing, Drumming, Dancing: The Music of the Akan, Ghana, Africa, Shepherd University Honors 
Program, West Virginia.  
October 1996 
 
Leader of discussion & drum-circle, African Music & Communication, Global Horizons Program on African Studies, 
Shepherd University, West Virginia.   
October 1996 
 
Lecture, Motivation: A Meditation on Intentionality, Shepherd University Commuter Forum, West Virginia. 
September 1996  
 
Presentation, Getting Involved in College, Shepherd University Living Learning Center, West Virginia. 
September 1995 & September 1996 
 
Presentation, Advertising, Imagery & Body, Shepherd University Living Learning Center, West Virginia. 
March 1996 
 
Speech, From Alienation to Fascination:  Existential Philosophy & Motivation, Shepherd University Commuter Forum, 
West Virginia. 
Feb. 1996 
 
Speech, Postmodern Leadership, Living & learning Center Leadership Conference, Shepherdstown, West Virginia. 
March 1995 
 
Presentation, World Music at Cultural Intersection: Modernism & Transculturation in Hungarian Music, Shepherd 
University Global Horizons Colloquium on Hungary, West Virginia. 
September 1994 
 
Speech, MTV & the American Mind, Shepherd University Faculty Colloquium, West Virginia.   
September 1994 
 
Panelist, Shooting Simone, The Contemporary American Theater Festival, Shepherdstown, West Virginia. 
July 1994 
 
Speech, Mind, Myth & Magic: Communication & the 21 Century, Shepherd University Living & Learning Center 
Leadership Conference, West Virginia. 
March 1994 
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Class Discussions, The Contemporary Environment as Mediascape, Mind, Myth & Magic: Beyond the Rhetorical Reading 
of Media, & Acoustic Ecology, Honors Seminar in Environmental Studies, Shepherd University, West Virginia.  
Spring 1994 
 
Presentations, Power & Image, & Mind, Myth & Magic: Reading & Power, Shepherd University Washington Gateway 
Program, West Virginia. 
Spring 1994  
 
Panelist, Heidegger & Nazism, at Shepherd University, West Virginia. 
May 1994 
 
Speech, An Ethos of Affirmation, Living & Learning Center Leadership Conference, Shepherdstown, West Virginia. 
1993 
 
Speech, Radio: Shaping & Maintaining  Ideology, William Paterson University, New Jersey.  
May 1990 
 
Electronic Media Production 
Sample movie, music, animation and radio drama:  http://webpages.shepherd.edu/kwilliam/Media.html 
 
Television Production 
The New Jersey Roundtable 1988 Fall Season 
Broadcast on PBS (Connecticut, New York & New Jersey) & New Jersey Network   
Director, technical producer & crew coordinator  
Programs:  Port Liberte; Nuclear War & a “Just War;” China; The Politics of Environmentalism; AIDS; Food & Cancer; The 
Robber Barons: Then & Now.   
 
The Ramapo College Master Lecture 1988 Fall Season 
Cable Television Network, New Jersey.  
Director, technical producer & crew coordinator  
Sixteen one-hour programs on "Technology, Development & the Global Environment: Understanding Global 
Environmental Dilemmas & Tradeoffs in a rapidly changing world."     
 
The New Jersey Roundtable 1987 Spring Season  
Broadcast on PBS (Connecticut, New York & New Jersey) & New Jersey Network   
Director, technical producer & crew coordinator  
Programs:  Student Internships In Higher Education: The Washington Center; A Grassroots Approach To Bio-Ethical 
Issues: The Citizens Committee; US Competitiveness Abroad: Why the Decline?;  Diet & Disease: What Do We Know?; 
Global Perspectives on Education; Will There Be Another 1929?; Chinese Educational Reforms; British & American 
Youth; The New Jersey Shore; The Constitution As A Living Document; AIDS; Ayn Rand: A Retrospective; The Hidden 
City: Business Ethics; The Bloom-Hirsh Debate. 
 
The New Jersey Roundtable 1987 Fall Season  
Broadcast on PBS (Connecticut, New York & New Jersey) & New Jersey Network   
Camera operator & audio engineer 
Programs:  Bio-ethics: A Grassroots Approach To Bio-Ethical Problems; Interface Between The Media & The Law; 
Garbage: A Burning Issue; New Mothers; People To People; Society & The Handicapped. 
 
The Ramapo College Master Lecture 1987 Spring Season 
Cable Television Network, New Jersey.  
Camera operator & audio engineer 
Sixteen one-hour programs on "Multicultural America: New Jersey as Microcosm."   
 
The Ramapo College Master Lecture 1987 Fall Season 
Cable Television Network, New Jersey.  
Camera & Audio 
Sixteen one-hour programs on "American Values: Challenges & Change in Social, Economic & Political Values."   
 
The New Jersey Roundtable 1986 Spring Season 
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Broadcast on PBS (Connecticut, New York & New Jersey) & New Jersey Network   
Camera operator & audio engineer 
Programs: It Has To Go Somewhere: Disposing Of Radium Contaminated Soil; Hell No --We Won’t Glow: A Community 
Response To State Disposal Plans; A Market Approach To Environmental Issues; Monkey Business In The Classroom; 
Student Attitudes: Portent Of Social Change; Will Economics Decide Who Gets Sophisticated Medical Care; Medical 
Technology Resources: Want vs. Need; Rent Control: A Substitute For The Free Market?; The Mount Laurel Decision:  
Equality In Housing? 
 
The New Jersey Roundtable 1986 Fall Season  
Broadcast on PBS (Connecticut, New York & New Jersey) & New Jersey Network   
Audio engineer 
Programs: Radon: The Silent Killer; Community Response To Toxic Disaster; Deregulation In NJ: Can Business Survive; 
Perceptions Of The Threat Of Nuclear War; Education: For Learning or Earning?; Medical Ethics: New Dilemmas For 
Physicians; The Internationalization Of New Jersey; Border War: NJ Vs. NY; Development; The New Immigration:  NJ’s 
Changing Roles/Population; New Life For Old Cities: Paterson NJ As Prototype. 
     
The Ramapo College Master Lecture 1986 Spring Season  
Cable Television Network, New Jersey..  
Audio engineer 
Sixteen one-hour programs on "Science, Technology, & Human Values: New Relationships, New Frontiers, & New 
Dilemmas"   
 
The Ramapo College Master Lecture 1986 Fall Season 
Cable Television Network, New Jersey..  
Audio engineer 
Sixteen one-hour programs on "Religion & Social Change: A Cross-Cultural Perspective." 
 
Radio Broadcasting 
Faculty advisor, WSHC, a 950-watt, FM stereo broadcast facility licensed by the FCC to Shepherd University, West 
Virginia. 
1998 - 2002 
 
Faculty co-advisor, WSHC, a 950-watt, FM stereo broadcast facility licensed by the FCC to Shepherd University, West 
Virginia.  
1994 - 1998 
 
Technical director & crew coordinator, Let’s Talk with Andrew Schmookler, a weekly, one-hour discussion, interview & 
call-in show, WSHC-FM, West Virginia. 
1994 
 
Sound effects producer & orchestra drummer, The Rumsey Radio Hour, a monthly, one-hour radio variety show, 
Shepherdstown, West Virginia. 
 
Broadcast on: 
WXVA, Charles Town, West Virginia 
WRNR, Martinsburg, West Virginia 
WSHC, Shepherdstown, West Virginia 
WCTS, Berkeley Springs, West Virginia 
WOTR, Lost Creek, West Virginia 
WVMR, Dunmore, West Virginia 
WCDE, Elkins, West Virginia 
WWVU, Morgantown, West Virginia 
WJEJ, Hagerstown, Maryland 
WTRI, Brunswick, Maryland 
WFWM, Frostburg, Maryland 
WAYZ, Waynesboro, Pennsylvania 
1993-1995 
 
Audience researcher, demographics, WPSC-FM, New Jersey   
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1989 - 1990 
 
Producer, Viewpoint, a weekly, fifteen minute public service interview/discussion program, WPSC-FM, New Jersey   
1990 
 
Engineer & tape editor, The Computer Connection, a weekly, one-hour radio magazine broadcast throughout the country 
by the Associated Press Radio Network, Suffern, New York  
Broadcast on: 
WYNY, New York, New York 
KGIL, Los Angeles, California 
KING, Seattle, Washington 
WERE, Cleveland, Ohio 
KFYI, Phoenix, Arizona 
KSMG, San Antonio, Texas 
WZPL, Indianapolis, Indiana 
KLOV, Denver, Colorado 
KGU, Honolulu, Hawaii 
KTMS, Santa Barbara, California 
WARD, Scranton/Wilkes-Barre, Pennsylvania 
WOSO, San Juan, Puerto RicoR 
WALE, Fall River, Massachussets 
KERN, Bakersfield, California 
WLTH, Gary, Indiana 
WMNB, North Adams, Massachussets 
KOTN, Pine Bluff, Arizona 
WMET, Chicago, Illinois 
1986 
 
Engineer, Ramapo Reports, weekly fifteen-minute public service announcements for local, regional & national broadcast, 
Mahwah, New Jersey   
1983 - 1985 
 
Sound Design 
Scriptwriter, digital audio engineer & editor, sound designer, composer & performer of music, LüvBorg: The Fall of Terra, 
a radio drama for children in eight acts  
•  Winner, Honorable Mention (3rd place), Communicator Award 
2000 
 
Sound effects designer, The Light of Liberty, National Park Service, film on permanent display at the Jefferson Memorial 
on the Washington DC Mall, Directed by Tim Radford 
1999 
 
Designer, composer, engineer & performer of music & sound effects for multimedia presentation at the Northeastern 
Regional Stranding Network Conference hosted by the New England Aquarium. The project will be in permanent use as 
part of the Medical Department at the National Aquarium in Baltimore, MD, Produced by C. Rogers Williams, VMD 
1997  
 
Producer & editor of sound effects, composer & performer of music for the film, Return to Wildness, the National Park 
Service, North Cascades National Park, WA, Directed by Tim Radford   
Premiered in Washington DC at the International Cable Institute, 1997 
Featured at the International Mountain Film Festival, Telluride, Colorado 
Winner: 1998 International Monitor Award for Excellence in Sound & Mixing 
1997 
 
 
Sound designer, Betty The Yeti, Contemporary American Theater Festival, Shepherdstown, West Virginia 
Directed by Ed Herendeen 
1995 
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Sound designer & engineer, Don’t Mean Nothin’, an audio drama about the Vietnam War  
Written & produced by Jim Surkamp (60 minutes) 
Broadcast on WSHC-FM, Shepherdstown, WV April 30, 1995 
Rebroadcast Saturday November 11, 1995, Veterans Day, on WSHC 
Rebroadcast Memorial Day 1997 on NPR affiliate, West Virginia Public Radio 
Rebroadcast Memorial Day 1998 on NPR affiliate WBUR, Boston 
Rebroadcast Independence Day 1998 on KCRW, Santa Monica, Los Angeles California 
Rebroadcast Wednesday November 11, 1998, Veterans Day, West Virginia Public Radio 
This work was endorsed by: 
The Harvard Medical School 
John D. Rockefeller 
Vietnam Veterans of America State Council 
Department of Veterans Affairs 
The Veterans Administration 
The Journal of Psychological Stress 
Oliver Stone 
The Christian Science Monitor 
Distributed by PRI (Public Radio International) 
Copy available through the North American Radio Archives   
Winner: West Virginia Department of Culture & History Fellowship Award for Audio Production  
Winner: Silver Angel Award for Ethics in Media Production 
1995 
 
Writer, sound designer, producer & performer, White Guys, an interactive audio-lecture on the historicity & cultural 
construction of whiteness & masculinity, Ohio University (30 minutes) 
1991  
 
Writer, producer & sound designer, Crash Subjectivity, an audio collage of the phenomenological constitution of 
subjectivity, Ohio University (60 minutes) 
1991  
 
Sound designer, Bus Stop, by William Inge, Ramapo College, New Jersey 
1987 
 
Sound designer, The Theme is Blackness, by Ed Bullins, Ramapo College, New Jersey 
1987 
 
Sound designer, music composer & performer, & audio engineer, Essentials 
Video by Richard Korn, Winner:  New Jersey Institute of Technology Video Award 
1987 
 
Audio engineer & sound designer, Business as Usual, an Interactive Sound Sculpture, 
Ramapo College, New Jersey 
1986  
 
Sound designer, Master Harold & the Boys, by Athol Fugard, Ramapo College, New Jersey 
1986  
 
Sound designer, P.S. Your Cat is Dead, by James Kirkwood, Ramapo College, New Jersey 
1986  
 
Sound designer, Balancing the Scales of Equality & Cross the Lines of Determination, Ramapo College, New Jersey 
1986  
 
Sound designer, True West, by Sam Shepard, Ramapo College, New Jersey 
1986  
 
Drumming coach, Cowboy Mouth, by Sam Shepard, Ramapo College, New Jersey 
1985 
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Video & Visual Design 
Digital videography, Dive:  http://www.shepherd.edu/commweb/dive_web.mov 
 
Digital video engineer & musician, A Montage of Truth, a videographic exposition of Toni Morrison’s “Song of Solomon,” 
Produced by T.C. Williams, Deidre Schafer & Catherine Hall, presented at Shepherd University, West Virginia 
2000 
 
Video projection designer, Interesting Times, by Preston Foerder, The Contemporary American Theater Festival, West 
Virginia 
1998 
 
Video projection designer, Octopus, by John Kline, The Contemporary American Theater Festival, West Virginia, Directed 
by Ed Herendeen 
1996  
 
Analogue Video Editor, Native American Music, by John Berry, Shepherd University, West Virginia 
1995 
 
Writer, producer, editor (script, audio & video) & sound designer, To Know What the Fish Scales Have Known, analogue 
audio & video production on SCUBA diving 
1994 
 
Technical producer & director, Building the Front Line: Another American Answer to Apartheid, symposium featuring His 
Excellency, The Executive Secretary & United Nations & U.S. Ambassador of the Organization of African Unity, Oumarou 
Youssoufou; His Excellency, The Permanent Representative to the United Nations of Zimbabwe, Ambassador Isg 
Mudenge; His Excellency Manuel Pedro Pacavira, The Permanent Representative of the People’s Republic of Angola; 
The Honorable H. Carl McCall, former Ambassador to the U.N.;  Mr. Daniel Shector, Producer for ABC-TV’s “20/20;”  
Mr. David Lampel, Senior Vice President & National Director of News & Public Affairs, Program Director, WLIB--Inner City 
Broadcasting Corporation 
1988   
 
Down-link co-coordinator--one-way video, two-way audio, Racism on Campus: Toward & Agenda for Action, 
teleconference 
1988 
 
Audio technician & camera operator, Video Production in the University: Integrating Technology into the Curriculum, 
workshops at Ramapo College, New Jersey 
1987 
 
Audio technician & camera operator, The Western Individual in a Multicultural World, symposium featuring Wolfgang 
Sachs, Ivan Illich, Abena Busia, Fred Dallmayr & Johan Galtung 
1987 
 
Music Performance & Composition 
Sample Songs and Music:  http://www.icompositions.com/artists/koz/ 
 
Koz Luvborg. Ships that Wreck Come Back. Producer, engineer, composer, drums, electric violin. 
 
Electronic drums with The Rhizomatics (rock) 
1997-1999 
 
Acoustic drums with Tribal Jass (experimental & improvisational music) 
1996-1997 
 
Composed, performed & recorded music for Shenandoah, Fredrick Cable Vision’s “Jefferson Agenda,” Dave Gooding 
producer, Jim Surkamp, writer & editor 
1996  
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Composed & performed music for Fredrick Cable Vision’s History of Jefferson County West Virginia, Dave Gooding 
producer, Jim Surkamp, writer & editor 
1995 
 
Acoustic drums with Tribal Jazz (Experimental & improvisational music) 
 1993-1994; 1998 
    
Orchestra drummer for the Rumsey Radio Hour, Shepherdstown, West Virginia 
1993-1994 
 
Electronic drums for Vic Hennegan’s Face the Dream, promotional performances, New York, NY 1989 
 
Acoustic drums, Danny Quinn, Overnight Success (country). Blackwater Records, Upper Nyack, New York. BRLP 1010 
1987 
 
Acoustic drums, Cabaret, Ramapo College, New Jersey 
1987 
 
Composed, performed and recorded theme music for the Ramapo College Master Lecture television program, New 
Jersey 
1986 
 
Acoustic drums, Godspell, Ramapo College, New Jersey 
1986 
 
House drummer at River Studios in Suffern, New York 
1984-1987  
 
Acoustic drums, Dayn (progressive rock), New Jersey 
1982 
 
Acoustic & electronic drums, Juice (progressive rock), New Jersey 
1980-1982 
 
Acoustic drums, Middle Earth (light jazz), New Jersey 
1979-1980  
 
Acoustic drums, Q.M. Disguise (light rock), New Jersey 
1974  
 
Campus, Community & Professional Service 
Reviewer for a special edition of Intersections: The Journal of Global Communication and Culture, "Phenomenological 
and Hermeneutic Contributions to the Study of Global Communication and Culture," Charles McIlwain, Ph.D., NYU, 
Guest Editor. 
2002 (Summer) 
 
Facilitated student production of a video, The 7 Myths About Women’s Centers, for use by WV State Troopers at the 
scene of domestic disputes to inform women on the services provided by the Shenandoah Valley’s Women’s Center, 
West Virginia 
2000 
 
Facilitated student production of an anti-drunk driving video, It Could Happen to You, for use at Martinsburg High 
School, West Virginia 
2000 
 
Reader for the Honor Society of Phi Kappa Phi application for Graduate fellowship 
1999-2000 
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Demonstration of 3D computer animation and presentation on “getting a job in video production” for the Berkley County 
Job Fair sponsored by the Berkley County Chamber of Commerce, West Virginia national Guard, Berkley County School 
System, WV Department of Education & the Institutional Resource Center, Martinsburg, West Virginia 
1998 
 
Reader for National Communication Association, 1998 conference, Semiotics Commission 
1998  
 
Guest speaker & consultant, Harpers Ferry Jr. High School video program, West Virginia 
Tania Chiciricci, contact 
1997  
 
Consultant for Jefferson High School construction of video production facility, West Virginia 
Allen Kave, contact 
1997 
 
Instructor for School to Career Academy, mini-course in video production for High School Students, Shepherd University, 
West Virginia 
Summer 1997 
 
Attended RESA 8 Technology Innovation Challenge Grants meeting, West Virginia 
1997 
 
Admissions Office Phonathon, Shepherd University, West Virginia 
1997 
 
Co-coordination of the production of an international tourism video with Bill Greenwood, Department of Business, 
Shepherd University, West Virginia 
1997  
 
Coordinated class collaboration between Sound Design & Theater & Dance courses resulting in “The Performance 
Group,” Shepherd University, West Virginia 
1997 
 
Judge for “Saturday Night Live,” a talent show sponsored by the Living, Learning Center, Shepherd University, West 
Virginia 
1997  
 
Coordinator, teacher & producer of the video segment of a Public Service Announcement contest for regional WV High 
School students on the potential dangers of alcohol & drugs sponsored by One Valley Bank, directed by Karla Spickler, 
Shepherd University Class of 95  
1996-1997 
 
Interviewee on Jefferson Agenda, College Radio, broadcast by Fredrick Cable Vision, Maryland 
March 1996  
 
Chaperone for White Water Rafting Trip, Living Learning Center, Shepherdstown, West Virginia 
March 1996 
 
 
Co-coordination of the production of an International Tourism video with Bill Greenwood, Department of Business, 
Shepherd University, West Virginia 
Spring 1996 
 
Analogue video editor for the Institute for International Training, Trade & Development, a cooperative program between 
Russia and the United States 
1996  
 
Juror/film evaluator, Council on International Non-theatrical Events (CINE), entertainment division, Maryland 
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1995 - 1996 
 
Juror, audio essay scholarship competition (10th, 11th, 12th grades), Voice of Democracy, sponsored by the veterans of 
Foreign Wars of the United States 
Gordon R. Thorson, National Director 
1995 
 
Associate editor & advisory board member of the journal Integrative Investigations, a publication of the Jean Gebser 
Society 
1994 - 1998  
 
Contributor, Adopt A Family, Student Community Services, Shepherd University, West Virginia 
1994  
 
Tour guide, WSHC-FM, A Day on Campus, sponsored by the Office of Public Information & Publications, Shepherd 
University, West Virginia 
1993 - 1995 
 
Co-producer, Shepherd University Teleclass, video lecture series (with Dr. Sally Hresan), West Virginia 
1993 
 
Co-coordinator & organizer, Symposium: The Ways of Understanding, Ohio University 
1991    
 
Communication Week committee, School of Telecommunications, Ohio University 
1991-1992    
 
Graduate Faculty Curriculum Committee, School of Telecommunications, Ohio University 
1991 
 
Search Committee, Media Director, “The Media Center,” Ramapo College, New Jersey 
1986 
 
Assorted musical performances at hospitals, churches, retirement homes, for charity and for Amnesty International 
1974 - present  
 
Honors & Awards 
Who’s Who Among America’s teachers, 2004 
 
Professional Development Grant awarded for continuing research toward the completion of the manuscript, The Wisdom 
of the Sand:  The Philosophy of Frank Herbert’s Dune. 
 
Honorable Mention (3rd place) The Communicator Awards for audio Production for "LuvBorg:  The Fall of Terra." 
2001 
 
Professional Development Grant for the development & publication of the manuscript, “Musical Visuality:  A 
Communicative Aesthetics of Music Video,” Shepherd University, West Virginia 
1999 (Resulted in the publication of manuscript, Hampton Press). 
 
Shepherd University Presidential Challenge Grant for developing an all internet-based distance learning course 
1998 
 
International Monitor Award for Excellence in Sound & Mixing (National Park Service)  
1998 
 
Mini-Grant for the development & publication of the manuscript, “Musical Visuality:  A Communicative Aesthetics of 
Music Video,” Shepherd University, West Virginia 
1998 
 



Shepherd University  Dept. of Comm.  T 876-5431    kwilliam@shepherd.edu    http://www.shepherd.edu/commweb/index.html   

    20 

Chairs Special Recognition Award for outstanding contribution to the overall success of the commuter forum, presented 
by Mark Hazlett, Shepherd University, West Virginia 
1997 
 
Inclusion in Marquis’ Who’s Who in Media & Communication, First Edition 
1997 
 
Silver Angel Award for excellence in moral quality media  
1996  
 
West Virginia Department of Culture & History Award/Fellowship  
1995  
 
Grant for the Practice of Innovative Teaching given by The Committee on Pedagogy & Student Learning at Shepherd 
University for Learning Through Experience: A Pedagogy for the Age of Television 
1994  
 
John Houk Memorial Research Award for the paper presentation of The Diver's Body & Perception: Depths & Surfaces, 
Ohio University 
1992 
 
Membership to The National Honor Society of Phi Kappa Phi, Ohio University 
1992 
  
New Jersey Institute of Technology student video art competition  
1987 
 
National Dean’s List for Scholarly Achievement, Ramapo College, New Jersey 
1986  
 
Committee Membership 
2004-2005 Teaching and Learning with Technology Committee (University) 
 
2000-2001 Chair, University Curriculum & Instruction Committee 
 
1999-2000 Technology Oversight Committee (University) 
 
1998-2000 Ad Hoc Distance Learning Committee 
 
1997-1999 Chair, University Curriculum & Instruction Committee 
 
1997-2001 Faculty Senate Representative of the Department of Communications 
 
1995-1998 Secretary to Faculty Assembly, Assembly Cabinet & Administrative Council 
 
1995-1999 Living Learning Center 
  
  •  Faculty Senate Subcommittee on Faculty Evaluation & Merit Pay 
  •  Faculty Senate Subcommittee on Senate By Laws 
  •  Faculty Senate Subcommittee on Parking 
 
1994-pres. Division of Arts & Humanities Curriculum & Instruction Committee (Chair, Fall 1996 through Spring 
1999). 
 
1994-1996 Faculty Representative to Student Life Council 
 
1994-1997   Global Horizons: Hungary, Australia, West Africa 
 
1994 Ad hoc Educational Technology Committee 
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1994 Multicultural Task Force (authored report as department representative) 
 
1993 -2000 Communications Liaison to Honors Committee, Shepherd University, West Virginia 
 
1993-pres. Ex officio member of Washington Gateway (inactive after 1996) 
 
1993-pres. Communications & Media Liaison to the Center for the Study of the Civil War 
 
1993-1994 School Chair Election Committee 
 
 
Professional Development & Continuing Education 
Attended the “Celebrate Your Life” conference, produced by Mishka Productions; a three-day seminar by some of the 
world’s most renown authors on self-actualization and spirituality, Scottsdale, Arizona. 
2002 
 
"The Wisdom of the Dream:  A Jungian Approach to Dream Interpretation," by Kathy Polonchak. This seminar provided 
me with information to expand my section on Jungian psychoanalysis in COMM 342 Media Studies especially with 
regards to the prevalent analogy between dreams and cinema popular in psychoanalysis and media studies circles. 
2002 
 
Teaching, Learning & Technology Roundtable Regional Start-Up Workshop, George Mason University, sponsored by the 
American Association for Higher Education 
1996  
 
Facilitator:  Great Teachers Seminar, Berkeley Springs, West Virginia 
1995  
 
Attended:  Strategies for Promoting Student Success in the Community College, Delaware Technical & Community 
College 
1994  
 
Seminar in the Use & Development of Computers & New Technologies on College Campuses, University of Virginia 
1994  
 
Participant:   Great Teachers Seminar, Berkeley Springs, West Virginia 
1994   
 
Attended:  Seminar in Writing Across the Curriculum, Shepherd University 
1993  
 
Attended:  Writing Across the Curriculum Forum, Shepherd University 
1993  
 
Attended:  Eighth Annual Teaching Effectiveness Workshop, Ohio University 
1990  
 
Graduate Student: UCLA, 12 graduate hours toward an MA in Ethnomusicology, 4.0 GPA 
1988  
 
 
Professional Memberships 
Society of Professional Journalists (SPJ) 
2005 - present 
 
Charter Member of Shepherd University Division of Phi Kappa Phi 
1999 - present 
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Human Studies, a Division of the Society for Phenomenology and Existential Philosophy (SPEP) 
1996 - present 
 
The Husserl Circle 
1992 - present 
 
International Communication Association 
1992 - present 
 
National Communication Association (formally SCA) 
1992 - present 
 •  Reader for Semiotics Division 1998 
 •  Reader for the American Studies Division 1992 & 1993 
 
Phi Kappa Phi 
1992 - present 
 
Jean Gebser Society 
1991 - present 
•  Assistant editor of the journal, Integrative Investigations, 1994-1998 
 
World Soundscape Project 
1990-1993 
 

Monica Larson, MFA, Visiting Professor 
Work  
Shepherd University  
Visiting Professor, New Media  
January 2006-current. (Adjunct Professor intermittently from 1996-2005). 
Shepherdstown, West Virginia 
Teach new media undergraduate courses in the Communications Department 
ranging from  
“Advertising and Imagery” to “Game Design” to “Computer Mediated 
Communication.”  
 
Marketing and Design Consultant  
January 2004-current. Shepherdstown, West Virginia 
Clients range from high-tech start-ups to low-tech jazz musicians.  
 
Butterfly.net  
Co-founder, Vice President Marketing  
January 2000-July 2003. Martinsburg, West Virginia 
Was responsible for Marketing and Corporate Communications within the Video Game  
Industry, as well as interface development for the company’s game demos.  
 
Ultraprise Corporation  
Co-Founder, Senior Vice President Marketing, Chief Creative Officer  
December 1998-September 2000. Dulles, Virginia  
Managed a multi-million dollar marketing budget. Was responsible for supervision of both  
in-house and outside advertising agencies and PR firms. Played an active role in the User  
Interface engineering group as well as Product Marketing.  
 
HuskyLabs  
Co-Founder, Web Designer  
January 1993-December 1998. Shepherdstown, West Virginia 
Directed and designed HuskyLabs’ development and online branding efforts for over 100  
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Internet initiatives, including Web sites for NPR, BellSouth, IBM, The National Aquarium in  
Baltimore, John Wiley and Sons and The Baltimore Sun.  
 
Robert Rytter & Associates  
Art Director  
August 1988-June 1995. Baltimore, Maryland  
Designed marketing and advertising materials for a variety of clients ranging from higher-  
education institutions to Fortune 500 corporations.  
 
The Johns Hopkins University, Office of Design & Publications  
Graphic Designer  
October 1985-August 1988. Baltimore, MD  
Provided design services to the University and Medical Institutions.  
Advertising Assistants  
Graphic Designer  
October 1985-April 1986. Annapolis, MD  
Provided design services to small business clients.  
 
Learn  
MFA Academy of Art University  
San Francisco, California  
Computer Arts, New Media  

 
BFA Syracuse University  
Syracuse, New York  
Editorial Design  
 
The Johns Hopkins University  
School of Continuing Studies  
Baltimore, Maryland  
Masters of Administrative Science Program  
 
Play  
Monica happily lives in Shepherdstown, WV (about an hour from Washington, DC) with her  
husband David Levine and three children, Zoe age 13, Milo age 10 and Daisy age 7.  
Contact  
2426 Steamboat Run Road  
Shepherdstown, West Virginia 25443  
304-283-3227  
mlarson@shepherd.edu  
webpages.shepherd.edu/mlarson  
 
Skills  

• New Media  
• Design  
• Marketing  
• Brand Development  
• Executive Management  
• Teaching  
• Writing  
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Jason Grant McKahan (PhD, Fall 2009), Assistant 

Professor 
 
General Interests            
Media Production, Media Studies, Film Studies, Critical Theory, Cultural  
Studies, Archival Media Research, Pedagogy (Instructional Design, Teacher  
Training and Educational Technology), Language Studies.          
     
Current Research Projects           
   
Critical production studies of representations of the Middle East in Motion  
Pictures and Television.           
  
The political economy of media in international relations, natural resources  
and war.          
  
Collaborative work with media production and scholarship on natural  
resources, globalization and the environment.  
       
Assistant Professor, Area Head of Digital Filmmaking, Department of Mass Communications, Shepherd University, 
Shepherdstown, West Virginia, 2007 to  
Present  
                 
   Adjunct Instructor, College of Motion Pictures, Television and Recording   
   Arts, The Florida State University. Tallahassee, Florida, 2004 to 2007        
  
   Adjunct Instructor, Department of Communication, The Florida State   
   University. Panama City Campus, Florida, 2006 to 2007  
     
   Graduate Teaching and Research Assistant in Communication, College   
   of Communication, The Florida State University. Tallahassee, Florida, 2003   
   to 2007  
   
   Adjunct Instructor, College of Communication, The Florida State   
   University. Tallahassee, Florida, 2002 to 2003            
   
   Administrative Assistant of HUM 3321, Multicultural Film Studies,   
   Program in the Humanities, The Florida State University, Tallahassee,   
   Florida  2001 to 2002           
   
   Graduate Teaching Assistant in Multicultural Film Studies, Program in   
   the Humanities, The Florida State University. Tallahassee, Florida, 1998 to   
   2001         
  
EDUCATION      
Doctoral Candidate (ABD), Mass Communications, The Florida State   
   University, Tallahassee, Florida. 2003-2009. Emphasis in Film Studies,   
   Political Economy, Critical Theory and Media Production. Dissertation   
   Title: "Hollywood Counterterrorism: The Political Economy of Middle   
   Eastern Violence and Protest in U.S. Action Feature Films."           
  
   M.A., Humanities, The Florida State University, Tallahassee, Florida, 2003.  
   Teaching Certification in Community College Humanities Education.  
   Emphasis in Film Studies, Multiculturalism and Classical Literature.         
     
   M.A., Classics, The Florida State University, Tallahassee, Florida, 2003.  
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   Focus on the History of Dramatic Form; Translation, Visualization and   
   Staging of Classical Plays.          
  
   B.A., Humanities, The Florida State University, Tallahassee, Florida, 1996.  
   Emphasis in Film Studies, Music Theory and German Literature.          
  
   A.A., Music, Manatee Community College, Bradenton, Florida. 1996.  
   Emphasis in Classical Guitar and Piano Performance, Theory and   
   Composition.        
  
ARTICLES AND  PUBLICATION 
 
‘Sick Eros’: Psychology and Sexuality in Antonioni’s Trilogy. Co-authored with Frank Tomasulo. Projections: The Journal 
for Movies and   
   Mind 3(1) (Summer 2009).  
  
   Preying on the Weak: Gendered Discourses of U.S. Online Gambling   
   Regulation, in Deborah K. Phillips and Vicki A. Wilson, Gambling and   
   Gender Men and Women at Play. Peter Lang, 2009.  
  
   The Substance Abuse Film and the Gothic: Typology, Narrative and    
   Hallucination, in Caroline Picart and Cecil Greek, Monsters In and  
   Among Us:  Evil, Crime and the Gothic in Films. Farleigh Dickinson   
   University Press, 2007.      
  
   The Holocaust Film Sourcebook (Fiction, Documentary, Propaganda), 2    
   Volumes. Co-authored with Caroline Picart. Westport, Connecticut and London,   
   England: Praeger, 2004.                                                                                              
  
   Sadomasochism, Sexual Torture and the Holocaust Film: From   
   Misogyny to Homoeroticism and Homophobia in Apt Pupil, Co-authored   
   with Caroline Picart. Jump Cut 45, 2002.                                                                                       
  
   Multicultural Dimensions of Film: A Reader. New York: McGraw-Hill,   
   2001. Editor.          
  
PRESENTATIONS   
 
Technological Literacy and Digital Media Production Pedagogy.  
AND PUBLIC       National Communication Association Conference. San Diego, California. November   
APPEARANCES             2008.  
   
The Delta Force: Hollywood Counterterrorism in the Reagan Era.  
National Communication Association Conference. San Diego, California.  
November 2008.  
  
Black Sunday: Hollywood Counterterrorism in the Post-Vietnam Era.  
International Communication Association Conference, Montreal, Quebec,   
Canada. May, 2008.  
  
The Dead Walk among U.S.: Reading Zombies in the Age of Terror  
Joint Conference of the National Popular Culture and American   
Culture Associations, San Francisco, California, March 2008.  
  
Teaching Film & Television in Innovative Ways, Panelist, University Film and  
Video Association Conference, Denton, Texas, August 2007.  
  
Pleasure, Power, Production:  Gaze Theory & Its Applications to Media  
Production Pedagogy, Panel Moderator, University Film and Video  
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Association Conference, Denton, Texas, August 2007.  
  
   The Military and Militarism, Panel Chair, The Florida State University   
   Conference on Literature and Film, Tallahassee, Florida, February 2007.  
  
   The Earth's First Soft Drink? Perrier Advertising of Bottled Water.                                                       
   National Communication Association Conference. San Antonio, Texas,   
   November 2006.    
  
   Battle of Algiers: Reception history of a terrorism film. The Florida State   
   University Conference on Literature and Film, Tallahassee, Florida, February   
   2006.                                                                                          
  
   The Siege: An Inquiry of Texts Relating the Production History of a   
   Terrorism Film. National Communication Association Conference.  
   Boston, Massachussets, November 2005.  
     
   In Theatres Now: Movie Previews and Viewing Intentions, National   
   Communication Association Conference. Chicago, Illinois, November 2004.                                       
     
   Hollywood and the Pentagon, Colloquium Chair, The Florida State   
   University, College of Communication Colloquium. Tallahassee, Florida,   
   September 2004.   
  
   Cinema, Modernism, History, Panel Chair, The Florida State University   
   Film and Literature Conference. Tallahassee, Florida, January 2004.    
  
   From Isolationism to Interventionism: The Local and Global in World War   
   II Hollywood Films, The Florida State University Film and Literature   
   Conference. Tallahassee, Florida, January 2003.                                                   
  
   Visualizing the Holocaust: The Ideology of Signal Corps   
   Cinematography, The Florida State University Film and Literature   
   Conference. Tallahassee, Florida, January 2003.                                                                                     
  
CLASS          
History of Motion Pictures (5 semesters), History of Television (2 semesters) 
 
INSTRUCTION                
Elements of Film (12 semesters), Narrative Screenwriting (5 semesters),   
   Experimental Video Production (4 semesters), Single Camera Production (5   
   semesters), Introduction to Film (7 semesters), Senior Seminar: Terrorism in   
   Motion Pictures and Television (1 semester), Multicultural Film (7   
   semesters), Media Techniques (3 semesters), New Media Technologies (1   
   semester), Public Speaking (4 semesters), Introduction to Mass   
   Communication (2 semesters), Media Law (3 semesters).                                                                  
  
AWARDS,  Moderator of the University Assembly, Shepherd University, 2009 to 2010.  
 
HONORS                
AND   Faculty Advocate, Sexual Assault Victim’s Advocacy, Shepherd University,  
SERVICE   2009 to 2010.  
     
Secretary to the University Assembly, Shepherd University, 2008 to 2009.  
  
  Professional Development Grant Award, Shepherd University Alumni   
  Association, 2007 to 08.  
  
   Outstanding Doctoral Student Award for 2006, College of Communication,   
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   The Florida State University.     
  
  
   Treasurer, Communication Graduate Student Association, The   
   Florida State University, Tallahassee, Florida, 2006.  
  
   Graduate Member, Golden Key International Honor Society, 2007.  
  
   Graduate Representative, Video Production Certificate Program. The   
   Florida State University, Tallahassee, Florida, 2005.       
  
   Conference Coordinator, The Florida State University Film and Literature   
   Conference. Tallahassee, Florida, 2005 to 2007.            
  
   Motion Pictures and Television Liaison, The Florida State University   
   Libraries Faculty Outreach. Tallahassee, Florida, 2002 to 2003.           
  
   Member, Independent Film League. Tallahassee, Florida, 2003 to 2006.      
    
   Graduate Representative. FSU Sexual Assault Task Force. The Florida   
   State University Tallahassee, Florida, 2000 to 2002.                                                                                 
  
   Board Member, Student Life Film Committee. The Florida State   
   University, Tallahassee, Florida, , 2001 to 2002.                                                              
  
   Computer Consultant for Multicultural Film Instructor Orientation,                                                        
   Program in the Humanities, The Florida State University. Tallahassee,                                               
   Florida, 1998 to 2000.                                                                                                                                
  
   Graduate Member, Eta Sigma Phi. Tallahassee, Florida, 1998 to 2000.                                                    
     
   Graduate Representative, Classical Literature Orientation Committee for                                           
   High School Students. The Florida State University, Tallahassee, Florida,                                                 
   1997.                                                                                                                                                   
  
Updated: August 21, 2009  
 

Adjunct Faculty 
All adjunct faculty hold MA’s in their field. Most teach Fundamentals of Speech, the general studies service course. Two 
teach within the major. Cecelia Mason, WV Public Broadcasting, teaches news production. Cam Millar, local artist, 
teaches sound design.  
 

4.1.3 CURRICULUM          
 
The Communication Department at Shepherd University currently offers a BS and BA in Mass Communication. The 
major is fourfold including 1) introductory survey classes, 2) skill-based courses in computer-mediated communication, 3) 
philosophy and media literacy courses, 4) experiential education and capstone courses. [Newly proposed courses are 
integrating knowledge and understanding type classes.]i  This program serves approximately 120 students. We offer a 
Minor in Mass Communication that consists of the skills-based courses abstracted from the major (on the grounds that 
philosophical content is provided by the student’s major). The Mass Communication minor serves approximately 40 
students. We offer a Minor in Business Communication which is a cooperative program with Shepherd’s Business 
Department. This program is offered for the first time in the 2007-2008 academic year and already serves approximately 
15 students. We offer courses in the Women’s Studies program (students take courses as electives and thus we have no 
concrete figures on student enrollment. Estimates suggest that two of every 24 students are enrolled under the women’s 
studies banner). We also offer a concentration in Sports Communication Program at Shepherd. This program serves 
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approximately 15 students (because the Recreation major is comprehensive, it is difficult to get precise numbers). We 
hold a 950 Watt FM radio station for the Regents of WV.  Our radio station’s playlist streams continuously over the 
internet. We have a television studio and a digital video and audio editing studio. We are currently developing a cable 
television channel as well as internet video projects. This Department has constantly changed and evolved over the past 
15 years. This document traces briefly the history of the department, discusses its philosophy and curriculum and 
proposes changes to the department and curriculum that keep pace with the technology and culture in which we live, 
study, create and teach. 
 

Philosophy 
The philosophy that guides our curriculum is an interest in technology since computer-mediation governs most mass 
media and in many ways the shape of our culture. We realize that our students require concrete and contemporary skills. 
Thus we offer courses in computer-mediated communication including web-page design and management, business 
presentations, video and sound design for radio, television, business and cinema, as well as more traditional courses in 
speech, communication and journalism. While we are a “hands on” department, we are neither an art department nor a 
technical school. We recognize that many of our students will go into various types of businesses and will most likely be 
involved in technical direction, television production, sales and management, as well as on-air work, news reporting, 
public relations, advertising and journalism. Therefore, our use of a skills-based curriculum has a primary agenda that 
may be masked by the inherent practicality of our program and the true significance of our offerings. We are educating 
people in communicology. We are not just educating people to be technologically proficient; we are educating students 
in the complex, circular and hermeneutic movement between expression and perception as manifest through all forms of 
mediation. Thus we teach students how to use technology and how to understand the ways new technologies impact 
communication.  
 
We are working to help students understand and be prepared to live in a technological life-world and an information-
based economy as professionals (who will accept jobs as their talents and economy allow) and as adults who will raise 
families, vote for (or be) elected officials and will contribute to the constitution of the US society and culture in specific, 
and world in general, for the next generation and beyond. 
 
It is this philosophy that allows us to offer courses such as game design and computer animation (courses that often 
appear in art departments) in conjunction with traditional mass media courses like single-camera and studio production, 
sound design, news production, advertising and PR. We teach game design not only as a concrete skill in the largest 
and most money producing sector of the media economy, but also because game-theory is a theory of strategies and 
tactics for living well in the contemporary life-world; we are teaching people how to cope, how to live, as Ivan Illich put it, 
by using the “tools for conviviality.”  Computer animation is more than a set of skills. It is a fundamental way of working 
with others.  

New Media 
 
The accelerating integration and convergence of traditional media communication into the digital domain has transformed 
everyday culture, industry, knowledge and politics. New digital technologies are becoming ever more central in the 
production, gathering, circulation and access of vital information. New media allows for increasing real-time interactivity in 
both work and leisure. It provides new channels for commercial, public and private social networking. 
 

• Over half of all media consumed in 2007 will be delivered digitally as telecommunications, mass media and other 
   information technologies converge and consumers change their usage patterns.ii 
• E-commerce is projected to reach approximately $230 billion by 2008.iii 
• The Current Digital Media Universe is estimated to consist of over 500 million users.iv 
• World internet usage consists of about 1.2 billion users - a 244.7% increase from 2000 to 2007.v 
• The Kaiser Foundation has coined the current youth generation, Generation M, for generation media.vi 

 
This revolution in new media provides fresh opportunities for occupational employment. According to the 2006-07 
Occupational Outlook Handbook, the information super sector (including internet, telecommunications, cable and 
broadcasting and news media) is expected to increase by 11.6 percent, adding 364,000 jobs by 2014.vii  Occupational 
Outlooks for the West Virginiaviii and the Beltway region (D.C.,ix Virginia,x Marylandxi) also project approximately 15-20% 
growth in media and communications employment in the next decade.  
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However, new media also raises the demand for new skills within specific industries – what a recent study has termed 
“technological literacy.”xii  Technological literacy, similar to reading literacy, consists of a set of tools to help individuals 
intelligently and thoughtfully participate in the world around them, especially pertaining to matters that affect, or are 
affected by, technology. Technological literates are people capable of making critical evaluations and informed decisions 
concerning technological practices and innovations.  
 
Characteristics of a technologically literate citizen would include: 
 
Knowledge 
 

• To identify the pervasiveness of technology in everyday life 
• To understand basic technological concepts, terms and design 
• To question how technology shapes human history and people shape technology 
• To comprehend that technology reflects the values and culture of society 

 
Ways of Thinking and Acting 
 

• To raise significant questions, of one’s self and others, regarding the advantages and repercussion of various 
   technologies 
• To seek out information about and participate in the development of new technologies 

 
Capabilities 
 

• To master practical, hands-on skills 
• To identify and solve technological problems 
• To apply basic technological concepts to make informed judgments 

 
Digital Media & Culture is an interdisciplinary degree program that fosters both the development of liberal arts and 
specialized technology abilities to cultivate knowledge, action and skill in the bounds of technological literacy. Our 
program in Digital Media & Culture employs critical thinking strategies to bridge the gap between humanist traditions, 
critical cultural theory and technological proficiency to produce a more comprehensive perception of new media and our 
social and material relationship to and within, new media. Those professionals who can combine robust and erudite 
written and oral communication skills with technical skills in producing and managing digital media will be in high 
demand, because they will be the most capable of adapting to the imminent developments in new communication 
technologies. 
 
At the present time we are looking toward iDMAa as a model for program development. “The International Digital Media 
& Arts Association (iDMAa) is all about the convergence of people, ideas, disciplines, technologies and progress (see 
Appendix B). We are also looking at the Digital Technology and Culture (DTC) major at Washington State University 
Vancouver. This program integrates critical thinking, creative skills and computer programming, with course work in the 
Humanities and Social Sciences to offer a broad-based, interdisciplinary major that looks to the skills and abilities 
demanded by the future. 

 

Media Literacy 
The highest academic mission of our department is teaching and researching what is called visual or media literacy.xiii  
While “visual” literacy is the general nomenclature, we feel that our experience is truly multisensory multimedia; thus, we 
have modified the term. We have adopted and modified Herbert Zettl’s media literacy model which focuses on both the 
theory and application of communication/mediation literacy in a circular fashion. At the largest scale the model balances 
aesthetics and production with literacy and intellection. From these poles the model moves in a non-linear form (the 
linearity of the model itself is simply heuristic) to deal with issues of power, analysis, interpretation and creation. 
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“Reading” multimedia is practiced across the curriculum and appears in different guises at production level courses such 
as digital videography and experimental film-making, as well as media studies courses which teach theories of semiotics, 
genre, narrative, ideology, psychoanalysis, feminism and others including law and ethics.  
 
Media literacy includes “writing” as well as “reading,” and to this end we offer courses in video production, graphic novel, 
game design, sound design and animation, as well as more traditional approaches to writing, from the term paper to the 
screenplay. These classes allow students to write and creative visual and audial stories as well as critical discourses on a 
variety of topics.  
 
To consider media literacy as a 
matter of critical reading and 
writing, interpreting and 
producing aesthetics and 
literacy across the media 
studies curriculum, Zettl’s (1998) 
media literacy model is 
comprehensive and useful. This model 
allows for the engagement with 
issues of production 
and reception, that 
students can use 
when planning a 
project or watching television, for 
example, and for considering critical 
issues when producing.  
 
The model is circular and can be 
accessed from any point. If we begin (arbitrarily) with the aesthetic fields, we are confronted with the physical “stuff” (e.g., 
line, color and sound) that we manipulate when we communicate. It’s worth noting that the word aesthetics comes from 
the more fundamental aisthesis, meaning “sense perception” in ancient Greek. For Husserl, perception is “interested” but 
not before passing from aisthesis, simple sensual awareness, to acting, evaluating, etc. For Heidegger (in Krell, 1993), 
this straightforward sensuous apprehending is what is “true,” in the Greek sense of the term:  “To the extent that an 
aisthesis aims at what is its own—the beings genuinely accessible through it and for it, for example, looking at colors—
apprehending is always true. This means that looking always discovers colors, hearing always discovers tones. What is in 
the purest and most original sense ‘true’. . . is pure noein. . . . This noein can never cover up, can never be false” (p. 79-
80).  We find, then, a level of rhetorical “truth” that is the stuff on which ideology is written.  
 
Part of the model’s value lies in its recognition that aesthetics appear in the world and that perception and creation are 
influenced by issues of power. Moving from production to issues of knowledge, it is vital to recognize issues of discursive 
power. Seemingly pure phenomena such as time, space and color appear within codes and conventions, within webs of 
signification. We can recognize that, as Foucault notes, not only is knowledge power, but power and knowledge have a 
productive yet restrictive relationship. Power is based on, uses and reproduces knowledge by shaping it in accordance 
with its intentions. Power recreates its own fields of experience through knowledge (Foucault, 1981; Sholle, 1988). 
Knowledge of aesthetic construction is thus not only not value neutral, but reproduces ways of seeing and horizons of 
expectations: media production is cultural reproduction. Arrangements of sights and sounds are laden with a 
mythological and ideological sense that pervades the aesthetic field and motivates signs to point the way they do 
(Barthes, 1972; Althusser, 1986). Issues of context, history, culture, language and discourse are, then, not imposed by 
an instructor, but educed from our very work with the material world. Teaching specific production techniques (e.g., 
journalistic objectivity) manifests power-knowledge; we, as teacher/scholar/producers and we, as students, need to 
understand these relationships if we are to understand aesthetics.  
 
Understanding that language and history, for example, are manifestations of power (the power to name, define, delimit, a 
power exercised ideologically and hegemonically), as critical theory suggests, can be brought into critical practice by 
heightening perception through training in analytical observation. The third rhizome of Zettl’s model indicates that analysis 
is practiced through being able to identify, compare and contrast and perceive. Here we focus awareness and 
perception on the codes and conventions at play (the codes illuminated in the deep viewing model are a good starting 
point). Here we appraise, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, experiment, 
question and test (as considered by Bloom’s taxonomy). Analysis allows us to draw relationships between texts and 
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systems. We can become acutely aware of intertextual relationships. However, analysis is always a form of destruction, 
of taking things apart. It is important to keep in mind a bigger picture and wider critical values.  
 
We thus turn our attention to methodologies and theories of reading, interpreting and evaluating texts. An explanation of 
semiotics, genre, narrative, character, psychoanalysis, feminism and postmodernism as modes of hermeneutic inquiry is 
clearly beyond the scope of an introductory essay; indeed they are the focus of this volume. What is helpful to realize at 
this point is that multiple theories of reading exist and each will shed a different light on the same content. Together, 
these ways of seeing, understanding and critiquing provide us with a very deep, thorough understanding of textual 
communication and mediation, both of which are ends in their own right, or a very insightful and inspired beginning for 
creating new and novel works of expression by taking gained insights into the formation of the aesthetic fields. 
 
Through these courses we become aligned with the work of the United Nations Educational Scientific and Cultural 
Organization (UNESCO) and our department frames its activities within the larger global economy of information, 
education and mythical realities. 
 
The UNESCO definition of media education was published at its Vienna conference 'Educating for the Media and the 
Digital Age' in 1999. Media education and media literacy education are seen as interchangeable. 
 
Media education “deals with all communication media and includes the printed word and graphics, the sound, the still as 
well as the moving image, delivered on any kind of technology It enables people to gain understanding of the 
communication media used in their society and the way they operate and to acquire skills in using these media to 
communicate with others. It ensures that people learn how to: 
 

    • analyze, critically reflect upon and create media texts 
    • identify the sources of media texts, their political, social, commercial and/or cultural interests and their contexts 
    • interpret the messages and values offered by the media 
    • select appropriate media for communicating their own messages or stories and for reaching their intended 

audience 
    • gain, or demand access to media for both reception and production (UNESCO, 1999) 

Critical Thinking 
According to a recent study conducted by the Association of American Colleges and Universities, college graduates are 
increasingly less prepared to compete in the global marketplace, often lacking skills such as critical thinking and problem 
solving, despite much specific, college level training in technical skills. Employers are more likely to mention deficits in 
critical communication, creative and teamwork skills, than insufficiency of technical expertise among new employees.xiv 
More importantly, a review of scholastic literature suggests that critical thinking is a valued capital though which U.S. 
higher education has traditionally contributed to reproducing social inequality, in particular though its differential 
development of critical thinking skills in students of prestigious and selective institutions.xv 
 
The Department of Mass Communication at Shepherd University holds Critical Thinking as a skill and practice in the 
highest regard. Critical thinking is defined as, “The intellectually disciplined process of actively and skillfully 
conceptualizing, applying, analyzing, synthesizing and/or evaluating information gathered from, or generated by, 
observation, experience, reflection, reasoning, or communication, as a guide to belief and action.”xvi  Essential in the 
proactive development of critical thinking skills is a pedagogical approach that regards knowledge and comprehension in 
terms and facts as merely a point of departure in a process that extends to more meaningful cognitive practices.  
 
The design and implementation of curriculum and measurement of outcomes in the Department of Mass Communication 
focuses on four key levels of advanced cognition: practical applications of knowledge, theoretical analysis, creative 
synthesis and thoughtful evaluation.xvii  All courses in the Department of Mass Communication curriculum employ a 
series of activities that work toward meeting each of these levels: 1) assessment of knowledge and comprehension 
though quizzes and exams; 2) application and analytical skills through group discussion and critical, reflective writing 
exercises; 3) synthetic skills through advanced research projects and student media productions; and finally, 4) self-
evaluative skills through professional résumé and portfolio development and mentorship of fellow students in a 
collaborative and supportive environment. 
 
The Mass Communication faculty encourages the improvement of critical skills, in both teaching and learning, in both the 
classroom and the community, by promoting an active scrutiny of intuition, epistemology, empirical grounding, analytical 
rigor and consistency and the prospective consequences and fairness of our values and ideas. We believe that the 
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careful and consistent application of critical thinking skills benefits the student and the institution, and moreover, remains 
faithful to the principles and maintenance of an egalitarian and democratic society. 
 
Critical production is a strategy for combating the 
erroneous division of theory and practice. Disciplinary 
and theoretical knowledge is often, even if wrongly, 
considered abstract, not applicable to life, not “real 
world” experience. However, theoretical knowledge is a 
valuable part of a good education and a well-rounded 
cultural life. Theoretical disciplinary knowledge arises 
from life experience (capta, data, acta); thus, theory 
illuminates and does not obscure “street smarts”” The 
purpose of theory is to “see” the world more clearly and 
in different ways. Originally the word “theory” (i.e., 
theoria in Greek) indicated “looking on”: one looked through the theoros and “abandoned his or herself to the sacred 
events” (Habermas, 1986, p. 301). Put in other words, theory mediates expression and perception. That is, theory arises 
between a perception of the world and an expression of it; between your perception (of themes raised in a movie, for 
example) and your ability to express that perception (through speech, writing, or electronic means). We can make 
communication theory “real” by integrating it with our cultural and personal experiences (i.e., with the knowledge we 
already have).  

Diversity 
Approximately 60% of our students are women. New Media is an area in which women perform well. In fact, several 
organizations, some with headquarters in Washington DC, exist to help women develop new media careers: 

http://www.dcwebwomen.org/ 
http://trace.ntu.ac.uk/traced/guertin/assemblage.htm 
http://www.hightech-women.com/newmedia.html 
http://www.witi.com/ 
http://www.awn.com/ 

Public and private institutions in the State of Washington are increasingly international and ethnically diverse; they are 
also increasingly computer-driven. The BA degree in Digital Technology and Culture (DTC) enables our students to seek 
positions in a diverse range of public and private institutions looking for people who can work well with both technology 
and people from diverse cultural and ethnic backgrounds. This trend transcends the high tech fields. The Washington 
State Occupational Outlook (1995-2010) indicates that human service workers are the fifth fastest growing occupation in 
the state with an annual growth rate of 9.39 percent.  

 

Major in Communication & New Media 
Total hours required for a major ............................................................................51 
 
Students may earn a Bachelor of Arts or a Bachelor of Science degree. The BA requires 12 hours of a foreign language, 
but the BS does not. Students take a common core, elective practicum and common capstone sequences and choose 
one of three concentrations:  1) Digital Filmmaking, 2) New Media, 3) Media Studies. 

 

Required Core Courses .......................................................................................................15 hours* 
• COMM 203 Communication & New Media 

• COMM 222 Voice and Diction 

• COMM 302 Narrative Scriptwriting  

• COMM 304 History of Film, OR 

• COMM 305 History of Television  

• COMM 352 Computer-Mediated Communication  

Select One of Three Concentrations 
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1. Digital Filmmaking Concentration...............................................…......………………18 hours                                            
Students who opt for this concentration may choose to develop and create an independent film over a two-year 
directed-study program with the Department’s Digital Filmmaking coordinator.   
 
Required Courses. 

• COMM 329 Sound Design ($25 fee) 

• COMM 350 Single-Camera Production ($25 fee) 

• COMM 333 Music Video, OR 

• COMM 354 Experimental Video 

• COMM 360 Studio Production ($25 fee) 

• COMM 420 Advanced production ($25 fee) 

• One elective course from the New Media Concentration  

OR 

2. New Media Concentration ......................................................…....................................18 Hours 
     Required Courses. 

• COMM 343 Graphic Novel  

• COMM 344 Game Design  

• COMM 345 Animation and Communication 

• COMM 346 Motion Graphics  

• COMM 447 Advanced Internet Media 

• One elective course from the Digital Filmmaking  

OR 

 

3. Media Studies Concentration................……..................................................................18 Hours 
Any 18 hours of Digital Filmmaking and New Media courses. (Fill in the blanks) 

• COMM ____________________________________________________ 

• COMM ____________________________________________________ 

• COMM ____________________________________________________ 

• COMM ____________________________________________________ 

• COMM ____________________________________________________ 

• COMM ____________________________________________________ 

 

ALL STUDENTS 

 

Required Practicum ..................................................………………………...................... 3 Hours** 
One course from the following  

• COMM 348 News Practicum  

• COMM 349 New Media Practicum 

• COMM 326 Radio Practicum  

 

Required Theory, Criticism & Literacy Courses …………………….............................9 Hours 
• COMM 400 Media, Law & Ethics 

• COMM 403 Media Studies *** 

• COMM 406 Advertising and Imagery*** 
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Required Capstone Courses ………………………………………….…………………..6 hours 
• COMM 450 Internship, OR, COMM 392 Co-op, OR, COMM 402 Seminar****  

• COMM 461 Senior Capstone 

Minor in Digital Filmmaking 

Total hours required for a minor ....................................................................……………24 Hours 
Students who opt for this minor may choose to develop and create an independent film over a two-year directed-study 
program with the Department’s Digital Filmmaking coordinator. Required Courses. 

• COMM 203 Communication & New Media   

• COMM 302 Narrative Scriptwriting   

• COMM 352 Computer-Mediated Communication   

• COMM 350 Single-Camera Production ($25 fee) 

• COMM 333 Music Video, OR 

• COMM 354 Experimental Video  

• COMM 360 Studio Production ($25 fee) 

• COMM 329 Sound Design ($25 Fee) 

• COMM 420 Advanced production ($25 Fee) 

Minor in New Media 

Total hours required for a minor ....................................................................……………24 Hours 
Required Courses: 

• COMM 203 Communication & New Media  

• COMM 302 Narrative Scriptwriting 

• COMM 352 Computer-Mediated Communication   

• COMM 343 Graphic Novel  

• COMM 344 Game Design  

• COMM 345 Animation and Communication  

• COMM 346 Motion Graphics  

• COMM 447 Advanced Internet Media.  

 

Minor in Media Studiesxviii 

Total hours required for a minor ………………………………………………………. 24 Hours 
• COMM 203 Communication & New Media 

• COMM 302 Narrative Scriptwriting  

• COMM 304 History of Film 

• COMM 305 History of Television  

• COMM 352 Computer-Mediated Communication  

• Or COMM 350 

• Or COMM Music Video 

• Or Experimental 

• COMM 400 Media, Law & Ethics 

•  COMM 403 Media Studies  
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• COMM 406 Advertising and Imagery 

 

Minor in Business and Organizational Communication 

Total hours for a minor .....................................................….……………………………24 Hours 
• COMM 315 Organizational Communications  

• BADM 406 Professional Selling and Applied Business  

• COMM 312 Presentations in Business and Professional Contexts 

• COMM 410 Intercultural Communications 

• COMM 308 Interpersonal Communications 

 
Three of the following elective courses: 

• BADM 345 Business Communications 

• COMM 325 Critical Thinking for Conflict Resolution 

• BADM 359 International Business 

• COMM 310 Conducting Business Meetings and Group Discussions. 

• COMM 408 Communications for the Consultant 

• BADM 340 Marketing 

• BADM 365 Promotional Strategy 

• BADM 395 Consumer Behavior 

Notices 
All courses are 3 credit hours  
 
*Students are asked to complete the core courses before entering a concentration. Because of scheduling and course 
availability some exceptions may be made; however, students are asked to meet with their academic advisor or 
department chair prior or enrolling in a concentration course when the core has not been completed. 
 
**Students may take practicum courses three times for a total of nine credit hours. The first three hours count toward a 
major and any additional hours are counted as general electives. 
 
***Media Studies and Advertising and Imagery are also electives in the Women’s Studies Minor. 
 
**** COMM 399 Special Topics and COMM 402 Seminars are courses in new technologies, course content or faculty 
research and publication. These courses may take more one time if the topics or instructors are different. These classes 
may be used as substitutions for courses in the regular catalog.  Please obtain permission to substitute a course from 
the Department Chair prior to registration. 

Questions? 
Joyce Webb  Business and Organizational Communication, Debate and Forensics 
   x5385 
   Jwebb@shepherd.edu 
 
Kevin Williams, Chair General questions, Computer-Mediated Communication and Criticism 
   x5431 
   Kwilliam@shepherd.edu 
 
Monica Larson  Computer-Mediated Communication and Advertising 
   x5642 
   Mlarson@shepherd.edu 
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Jason McKahan  Digital Filmmaking, Law and Ethics 
   x5209 
   JMcKahan@shepherd.edu 
 

Marketing Plan for Digital Filmmaking Concentration 

Communication Courses 
COMM 202. Fundamentals of Speech (3) 
A required course for all students with focus upon the skills of sending and receiving clear messages. Audience analysis, 
the organization of the message, listening awareness and the management of communication apprehension are 
foremost among the course objectives. Students participate in communication exercises and deliver a variety of 
speeches of different formats. 
 
COMM 203. Communication & New Media (3) 
While we live in the self-proclaimed age of information, communication, digital media and technology, these phenomena 
are not always defined, described or discussed in theoretical terms or treated in an academic context. Communication 
and new media is a course that examines mediation and technology and seeks to bridge theory and practice by using 
digital media to discuss information-age questions. The course is designed to survey the field and provide students with 
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an introduction to many facets of communication and media production from boardroom presentations to digital 
videography and internet-communication. 
 
COMM 222. Voice and Diction (3) 
This course is designed to improve speaking thorough the understanding and application of principles for proper 
breathing techniques, projection, articulation, inflection and pronunciation. Through readings in dramatic literature, poetic 
and prose, as well as the application of theories in vocal production, the course improves voice quality as it develops the 
student's reading and speaking abilities.  
 
COMM 302 Narrative Screenwriting (3)  
This course is designed to educate students in the technical and aesthetic practices of fictional narrative screenwriting. 
Students will become proficient in the analysis of dramatic structure and synthesis of methods and ideas into original 
student short scripts. Students will learn to develop ideas into stories, to professionally compose a screenplay and finally, 
to present creative work favorably to potential producers and contacts through compelling spec scripts, "pitches" and 
other methods of professional communication. Assessment of progress will be evaluated by active participation in class 
discussions, written analysis of professional screenplays and feedback of classmates’ work, mastery of story 
development process (logline, character development, pitching, treatments), and script revisions. 
 
COMM 304. History of Film 
Historical and critical survey of the development of motion pictures as an industry, art form and a distinctive medium of 
mass communication. 
 
COMM 305. History of TV 
Historical and critical survey of U.S. television as an industry, mass medium and cultural form. 
 
COMM 320. Presentations for Media (3) 
This course emphasizes improving the individual's nonverbal communication and vocal skills for the broadcast media. 
Students combine broadcast theory with practical skills to enhance understanding of and performance of all types of 
broadcast material.  
 
COMM 326. Radio Practicum (3) 
A course in which students work with the campus radio station WSHC-FM staff to produce our broadcast schedule for 
airwave and internet broadcasting. May be taken three times. 
 
COMM 329. Sound Design (3) 
Sound provides the depth to "visual" media such as film and television. Sound Design is a course in aural communication 
and audio production for web, radio, television, theater and cinema. The course examines how sounds communicate 
ideas, context and emotion and students learn how to record and edit voice, music and sound effects. 
 
COMM 331. Intercollegiate Forensics (2) 
A course which insists that competition accelerates rhetorical competencies in debate and individual events. In the 
former, students compete against teams from other colleges by debating topics which have been chosen at the national 
level. In the latter, students display their understanding of literary texts as well as current events by competing against 
other students in faculty-judged circumstances. In both debate and individual events, overnight travel is likely and the 
course may be repeated.  
 
COMM 333. MUSIC VIDEO (3) 
This course outlines the history, significance and impact of music video as a commercial commodity and aesthetic style. 
Music video constitutes a style of videography whose presence can be traced across the contemporary scene. It is a 
form of video (and cultural) production whose surface of sights and sounds, imagery and music has transformed and 
reorganized the limits of television and music, film and video, advertising and fashion. We will discuss the cultural impact 
of music videos and popular culture and engage in music video production as a form of "writing" and inscribing 
experience.  
 
COMM 339. Public Relations Writing and Design (3) 
Collaboration with the graphic design program provides insight into the function of public relations. Effective 
communication strategies will include newsletters, pamphlets, brochures and Web pages, as well as writing technique 
and style for print and broadcast.  
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COMM 342. GRAPHIC NOVEL (3) 
Once the domain of sticky-fingered kids clutching nickels and dimes, comics have grown up and are establishing 
themselves as a fast-growing and respected literary genre. Even The New York Times has recognized the power of the 
art form by including a regular section devoted to graphic novels in its Sunday magazine. Students enrolled in COMM 
399-2C The Graphic Novel will explore this cultural phenomenon by analyzing works like Neil Gaiman's Sandman series 
and Warren Ellis' Transmetropolitan. Students will also write and design their own graphic novels. And contrary to 
common belief, you don't have to draw to create. Even non-artists can produce compelling content using imaging and 
animation software provided in class. 
 
COMM 344. Game Design (3) 
This course focuses on the structure/ theory of game design and the analysis of games' role in modern society. Using 
readings, playing of games and in-class exercises students will explore what makes meaningful play. Rule systems, 
game culture and history will be covered. Students will learn game design by creating their own games. No programming 
knowledge is needed for this class. 
 
COMM 345. ANIMATION AND COMMUNICATION (3) 
Computer-generated animation has become standard fare in TV, film, advertising, forensics/court-room reenactment, 
education/training, gaming, web design and on-line media. This course explores the history and craft of computer 
animation via animation production with an emphasis on the discourses of animation as art and entertainment. Topics 
include key-framing, story-telling, story-boarding, lighting, compositing, movie-making as well as working with motion 
capture, particle effects, dynamic simulation and sound design. 
 
COMM 346. MOTION GRAPHICS (3) 
In today's digital environment, savvy communicators exploit the synergy of the written word in combination with sound 
and the moving image. This course will focus on the study and creation of motion graphics in fine art, film and 
advertising. How do motion graphics differ from other modes of communication? How does the introduction of text affect 
audience experience? While seeking answers to questions like these, students will explore groundbreaking work by 
visionaries like Saul Bass while learning software that allows them to express their own messages in a professional 
manner. 
 
COMM 348. NEWS PRACTICUM (3) 
Students learn and radio and television journalism and news production by preparing news for Shepherd University 
media outlets such as WSHC-FM. May be taken three times. 
 
COMM 349. MEDIA PRACTICUM (3) 
Students assist with the development and organization of the Department of Communication’s media resources and 
facilities. May be taken three times. 
 
COMM 350. Single Camera Production (3) 
A course in video production that investigates the theory and practice of single camera projects such as the news piece, 
the documentary, the teleplay, the commercial, the music video, the industrial video and the public relations video.  
 
COMM 352. Computer-Mediated Communication (3) 
This course focuses on the study, practice and criticism of computer-mediated communication. Students will develop 
projects using a variety of digital technologies, focusing primarily on the Web. The course is designed to teach students 
to effectively use these technologies, to study the impact on society and to think critically about that impact. 
 
COMM 354. EXPERIMENTAL VIDEO (3) 
Introduction to experimental theory and production practices that radically challenge dominant conventions of 
representing the body, sexuality, spirituality, gender, family, race, class, language, politics and power in film and video. 
Students will learn about alternative media by viewing a mix of classic and contemporary work, reading essays that 
interpret, theorize on and give the history of this form and, most importantly, students will create video productions that 
utilize experimental production aesthetics and techniques. Assessment of progress will be evaluated by active 
participation in class discussions, theoretical response journals and three short video productions (including treatments, 
scripts, storyboards and log sheets, as well as group and instructor evaluation of productions). 
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COMM 360. Studio Production (3) 
Overview of the functioning of the studio production system, production equipment and the functions of production 
personnel. 
 
COMM 392. Cooperative Education in Communications (1-6) 
A capstone course involving all that the student has learned during enrollment in the program. Working through the Office 
of Cooperative Education and coordinating plans with the communications faculty, the student engages in an intensive 
co-op with an appropriate agency. Prerequisite: COMM 202 and COMM 203 and written approval from the Department 
of Communications. 
 
COMM 400. Media Law and Ethics (3) 
Examination of legal and ethical issues in the media. Emphasis on freedom of the press, censorship, libel, privacy, 
information access, copyright, media regulation and ethical standards. 
 
COMM 402. Seminar in Communications (3) 
A senior year alternative to COMM 450, this course focuses upon topics faculty believe are of interest to those who 
intend to continue advanced study in the field. Topics for the seminar are announced during early registration.  
 
COMM 403. Media Studies (3) 
A course that investigates the significance of contemporary media, cultural ideals, beliefs and values. The course 
considers the significance and impact of media on our experience of self, community, culture, society and world. The 
course will engage students in the critical practices of reading, decoding and interpreting cultural texts and practices. 
 
COMM 405. Advertising, Writing and Design (3) 
Professional advertising copywriting and advertising design philosophy combine to give the student background in the 
creation of print and broadcast advertising. Collaboration with the graphic design program allows original advertising 
campaigns to be developed. Prerequisites: COMM 202, COMM 203, COMM 302. 
 
COMM 406. Advertising and Imagery (3) 
This course explores the significance and influence of advertising, public relations and public opinion on contemporary 
culture. The history, institutional practice and aesthetics of advertising, public relations and public opinion will be 
studied. The course will consider the social, political, cultural and personal dimensions of interpreting advertising, public 
relations and public opinion.  
 
COMM 420. Advanced Production (3) 
Advanced principles and practice of short film production including digital cinematography, sound, lighting and editing. 
Prerequisite:  COMM 350 
 
COMM 435. Media Research (3) 
A course designed to provide students with a foundation in mass media research. The course will introduce students to 
a variety of methods including, but not limited to, content analysis, survey (with emphasis on demographic and ratings 
research), in-depth interview and focus groups.  
 
COMM 447. ADVANCED INTERNET MEDIA (3) 
This course expands on the study, practice and criticism of computer-mediated communication. Students will build upon 
skills developed in COMM 352, advancing their knowledge of Internet-based technologies. Prerequisite: COMM 352 
 
COMM 450. Internship in Communication (3) 
A capstone course in experiential learning. The student engages in writing a resume, interviewing and participating in an 
intensive internship, externship, or cooperative with an appropriate agency. Students may elect to intern in Washington, 
D.C., in conjunction with the Washington Gateway program. Prerequisites: COMM 202, COMM 203 and written approval 
from the Department of Communications. May be repeated once. 
 
COMM 461. Senior CAPSTONE (3) 
A required course for all communication seniors that brings together communication theory and practical experience into 
a final project and presentation. Original projects may include, but are not limited to, videos, audio tapes, papers, web 
pages and multimedia presentations. Projects will be presented before the communications faculty and students. Two 
faculty members, selected by the student, will serve as advisors for the project. The course will serve as a final 
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assessment of communications skills. This course is to be offered in the spring semester; students are expected to 
register in their last year of study. 

4.1.4. RESOURCES   
       
G8 -The Media Lab 
The media lab, Knutti G8, is a place where magic happens. The room is 
equipped with Macintosh computers running Final Cut Suite, Adobe 
Design Suite, Microsoft Office and other production software such as 
iWork and iLife. Most communications classes take place in this room.  
 
The media lab allows us to practice multimedia production, to explore 
“reading” and “writing” in the digital medium.  
 
Our lab classes in computer-mediated communication are grounded in 
a blogging across the curriculum program that ensures that students 
gain and maintain basic writing skills within the contemporary scene in 
which cutting through the clutter and stating ideas cogently and 
concisely is paramount. On top of that structure students practice 
digital videography, web-page design, sound design, computer 
animation, game design and other skills that allow our graduates to 
become self-sufficient multimedia producers.  
 

• The Trip & Growing UP, advertisements for Miller Auto Group, 

LLC. 

• Experiments in Steam Powered Comedy, sketch comedy show 

• Uncovering the Myths of Women’s Studies, senior capstone 

video promotional project 

• Storylines, short film 

• Walking the Appalachian Trail, documentary 

• Women of the Coal, documentary 

• Cold Turkey, feature film 

•    Frank Kubic’s Dream Perceptions: Nuggets of Wisdom, 

television programYoga for Chickens, video for wellness centers 

and Veterans Hospitals 

• Sorority Sister Slaughter, interactive DVD feature 

• Independent Fire Company-Shepherdstown, volunteer 

recruitment video 

• SheTown Diva’s, advertisement for clothing store 

• Inwood Performing Arts Co., television commercial and 

promotional video 

 

and dozens of other video programs for television, cable, corporate 

and personal clients.
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G7 -TV Production 
Our TV production studio is our oldest lab. Established about ten years 
ago by a generous donation from the National Fish and Wildlife Service, 
this studio has evolved from an analogue video editing suite, to a Video 
Toaster system and finally to the hybrid of analogue tape and high-end 
digital production equipment.  
 

• 7 Myths about Women’s Centers, for the Shenandoah Women’s 

Ctr. This video is used during crisis intervention in sexual assault 

and domestic abuse cases by the Martinsburg Police. 

• Campus Connection for WV Public Television. A weekly news 

program on state and regional issues broadcast throughout WV. 
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WSHC -950 Watt FM Radio 
 
WSHC is an integral and necessary part of campus and 
community life.  
 
Students from every discipline interact with local musicians and 
politicians to create learning opportunities and generate on-air 
content. 
 
WSHC presents sports, student 
recitals, campus events, student and 
local bands, community concerts. 
 
WSHC provides voice recordings for 
the Universities “On hold” telephone 
system. 
 
News is a major part of on air content, with a focus on campus, town, county and state. Sunday public radio style shows 
including WV Public Broadcasting, children’s programming, interviews, student produced news stories and radio dramas 
fill out the schedule. 
 
WSHC also interacts with the University News Paper, The Pickett, to produce in depth stories. 
 
WSJC is currently setting a foundation to expand our listenership, enhance our online content, accept more student 
involvement and add intellectual content to our programming.  
 
To do this WSHC has incorporated the following: 
 

• New equipment and software to meet modern computer, internet and 

broadcast standards. 

• Created a new “live studio” for local and student bands to play on air and 

receive a CD recording of their performance. 

• Music format has been changed to the three song set, wherein the genre 

will change every fourth song. This has expanded our listening audience 

while being faithful to our long time listeners. 

• Website changes include: student designed website, enhanced signal, live chat with 

DJ's, useful analytical information and a higher maximum number of 

listeners allowed. 

• Remote live broadcasts utilize internet delivery for a much cleaner signal. 

• Space is now available for live roundtable discussions with local 

politicians, student government and other noteworthy speakers. 

• Changed station layout to create more production space and a better 

overall student environment. 

• Added traditional broadcast constructs (DJ announced PSA's and 

News) to give the station a more structured sound. 

• Provide WV Public Programming  

• Working with and providing recording equipment for classes to produce news for air. 

• Conduct field trips to foster environments for news recording and production practices. 

• Adding local artists to our CD library. 

 
WSHC is serving a growing University, a small community and its nearby neighbors. We have a responsibility to reflect 
their ideals and lifestyles. We are enhancing our day-to-day programming and equipment to help our DJ's play and 
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create the most modern sounds available, as well as increase our cultural diversity with poetry, recitals and news. 
Modernization has created a global village with access to information at the click of a button. The best that we can do is 
to create a source of genuine local broadcasting that gives it's listeners a non-global view of the world just outside their 
font door. 
 
 

4.1.5 STUDENT LEARNING OUTCOMES     
 
Our Learning goals are commensurate with our values. The Communication and New Media (CNM) program is 
committed to the art of thinking, reading and writing across media forms, theoretical domains and cultural contexts. Our 
program is grounded on the bridging of theory and practice. Our course-work model is called “project to publication”. 
This means that student work is designed to be published in some form of “real-world” media outlet, e.g., web, radio, 
television, film competition and so on. 
 
The goal of our program (inspired by MIT’s media program) is not to replicate existing paradigms and programs but to 
prepare students for jobs that don't yet exist. Ffor example, in May of 2007 we placed several students in video-for-on-
line-newspaper jobs that did not exist in August of the same academic year. We look to leaders in industry, the arts, 
public policy, journalism, education and the nonprofit sector to identify job and internship opportunities, and to pinpoint 
skills and knowledge which will help prepare our students for new opportunities. 
 
Our courses are designed to teach students to both make and reflect upon media and in the process, to acquire 
important skills in team work, leadership, problem solving, collaboration, brainstorming, communications and project 
completion, which will prepare them for a broad range of professional careers. 
 
We strive to educate students about: 

• The principles and practices of new media production 

• Media literacy 

• The impact of new technologies on everyday life 

• New and novel forms of communication as they develop 

• The principles and practices of communication in a global marketplace 

Careers 
National employment trends indicate a growing regional and national need for broadly educated information technology 
(IT) and multimedia professionals, who are prepared for careers in information design and management, electronic 
publishing and research, educational technology and public service. National studies estimate some 260,000 current 
vacancies for people able to perform as IT project managers and team leaders, telecommunications specialists, web 
developers, information system managers, multimedia project managers and authors, interface designers, technical 
writers and other changing roles within the economy’s growth sectors. Furthermore, technologies are converging at ever-
increasing rates, with the internet responsible for creating hubs of explosive economic and commercial growth of 
demand and capacity. In addition, wireless, satellite, cable and telecommunications sectors of industry have replaced the 
traditional areas of growth (like energy and transportation).  
 
Demand from local employers for increasingly high levels of certification in these areas puts those who hold a 
baccalaureate degrees at a distinct advantage, as the IT industry makes its recovery and looks for employees who can 
evaluate and contribute critically to the growth of quality IT support and management. DTC majors are equipped with the 
intellectual flexibility and practical abilities that allow them to compete and flourish in the IT industry. Key to the success 
of DTC graduates is the placement in internship positions with local industry, business, social service agencies, 
educational and other work settings. Current internship positions include: Internet marketing (3); Web design for small 
start-up firms and non-profit organizations (6); Intranet design for local fire/law enforcement (2); Virtual tour interactive 
design (1); Non-profit web design (1); Graphic design (2); PR (1); Technical/content writing (1); and Web support (1). Two 
recent graduates have found work or promotion opportunities with large local employers such as Wacom & Intel and in 
public relations and related fields. Many more of the graduates were fully employed as students and returned to their 
jobs, anticipating advancement based on new technology skills. Recent information from Boeing has suggested that a 
DTC degree program would give employees more opportunity for advancement there. This matches the experience of 
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recent graduates of the program, who report a wider range of opportunity for advancement in their workplace and an 
increasing level of responsibility that goes beyond the purely technical. 
 

• WHAG-TV 

• National Park Service 

• National Conservation Training Center 

• Discovery Channel 

• Network Television 

• Clear Channel Communications 

• Digital Media Association http://www.digmedia.org/ 

• Waveworks, http://www.waveworks.net/ 

• ECT, http://www.gracedigitalmedia.com/ 

• Digital Media, Bethesda, Maryland 

• Keystone Digital Media, Arlington, Virginia 

• Henninger, Arlington, Virginia 

• Vision Digital Media, Alexandria, Virginia 

• Avid 

• National Public Radio 

• WV Public Broadcasting 

• Prettyman Broadcasting 

• Disney 

 
Search data bases for New Media jobs 

•  http://www.nma.co.uk/Jobs/Home.aspx 
• Manager 

• Producer 

• Technical Producer 

• Quality Control 

• Editor 

• Developer 

• Web Design 

 
Web Mmanagement/Content Strategist 
Designs and implements interfaces for online spaces; develops philosophy and methodology of communication; creates 
plans for development/creation of content and guidelines of voice and style; facilitates usability functions for style, voice 
and content.  
 
Information Architect 
Designs and implements categories and structures that are both intuitive and insightful; plans and develops strategies for 
navigation; establishes links between collections of information in order to promote their effective utilization by users.  
 
Communicat ions Director 
Responsible for all communications, including any online sources that a company makes available about itself, its 
products and its mission.  
 
Publ ic Relat ions and eMarket ing 
Creates and distributes information for placing the best context around a situation or company; creates and administers 
efforts to present products/services in online contexts, particularly around considerations associated with eCommerce. 
 
Technology Trainer 
Provides knowledge growth opportunities for all types of learners desiring to shift and consolidate learning through online 
contexts that are both effective and efficient. 
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Designer 
Conceives, designs and develops online or multimedia contexts for specific applications and audiences; understands the 
unique combinations of text, images and interactive features in online environments. 
 

Where are they now? 
While tracking graduates has always proved problematic, social networking sites have made it easier to keep in touch 
with students. The following is a sample drawn from our facebook group. We intend to use this site and others, to first 
develop a means of keeping in ouch with students and then a means of gaining access to employers. 
 

Angela Durkin 
Well, as of tomorrow I am the new reporter at The Coastland Times. Goodbye restaurant slavery and hello health benefits 
and paid  
 

 Mike Theis. Since graduating I have worked for NBC25 as a production assistant 
and master control operator, E&E Publishing as a production assistant for E&ETV 
(http://www.facebook.com/l/ced29;eenews.net), freelance video producer for 
http://www.facebook.com/l/ced29;TheHill.com covering Congress, the Frederick News Post 
(http://www.facebook.com/l/ced29;fredericknewspost.com) as a photo assistant and videographer, and 
currently for the Shepherdstown Chronicle as an editorial assistant and journalist. I also maintain a 
resume/professional blog which can be found at http://www.facebook.com/l/ced29;MichaelTheis.wordpress.com 
 

Ben  . I work as a Free Lance Sports Writer for The Frederick Gazette and begin working for 
ESPN 980 as a Promotions Assistant in a few weeks!!! 
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SunJae Smith. I am now working as a freelance videographer with my wife, Mie. We formed 
LightSmith Productions while I was a sophomore at Shepherd. Check out our demo reel and more at 
www.lightsmithpro.com. 
I also just found out today that my wife and I have been nominated for the WV Filmmakers of the Year award at the WV 
Filmmakers Film Festival. We recently won first place for our second feature, "Cashing Out." 
 
 

  Meredith Scaggs.  Currently I am interning at Adfero Group in Washington DC which is a public 
affairs firm that is focused on new media. I am also working on my Masters degree at George Washington University in 
Political Management.  
 

Samantha Willard. I work at Hagerstown Community College in the Continuing Education 
department doing various things, but the most exciting things are creating e-mail newsletters, working on different Web 
sites and making promo videos. 
 
 
 

Michele Lockwood.  I work as the Assistant Director of Special Events at Shenandoah University. 
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 Melanie Friedman 
I graduated from the comm department in 2007. I work for First Solar, a solar panel manufacturer based in Tempe, Ariz. I 
am part of the corporate communications department. (I do media work, PR, internal comms) Technically, my title is 
communications specialist.  
 

Chris Boykin. I am  in Chicago in the Second Year Graduate Acting program at The Theatre 
School/DePaul University. I was cast in two indie short films: Circle of Obsession and Hers.Theirs.Ours. I earned a 
principal role in a Budweiser commercial. I currently work part-time in the Admissions Office at The Theatre School with 
Jason Beck and Melissa Tropp. 
 
 
 

  Megan Pierce. Live in Poughkeepsie, NY working as a Marketing and Resource Development 
Associate. I'm the only marketing person on staff and have been for 3/4 of my time there! Great experience designing 
their website (still in progress), all their graphic design, planning events and working on the campaign 
film/commercials/radio. 
 
 
 

  Charles House II. I do freelance video work. Over the summer I did some commercial work for 
Panhandle Public Affairs, namely a Streetfest commercial. I'm working on a documentary on the history and influence of 
zombie cinema.  I have been working as an assistant director and PA for some independent feature films, several for the 
company Darkstone Entertainment. Darkstone is working on a remake of Ed Wood's Plan 9 From Outer Space. I also 
assistant directed an independent film called Scarlet Rain over the summer, which is currently being edited. I'm working 
on a script of my own I'd like to get produced by Darkstone, as well. My goal is to start my own independent video 
company and send my script through production, and then sell it independently along side the documentary. 
 
PPA: http://panhandlepublicaffairs.com/ 
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Darkstone: http://www.darkstone-ent.com/index.html 
Scarlet Rain (Gemini Star Productions): http://www.imdb.com/company/co0159082/  
 
 

  Emily Conrad 
WFRE/WFMD ClearChannel. 99.9 FM 930 AM. www.wfre.com or www.wfmd.com  I am a news writer. 
 
 

  Alex Lemley    
 I just ended my internship in August with USA Today as a communications intern. My site supervisor was the manager 
of communications, anicholson@usatoday.com.  
 
 
 

  Bethany Tremblay   
 I am at Shepherd working towards my Master of Arts in Teaching degree, looking to be certified in English for grades 5-
12. I'm currently employed by Washington County Public Schools as a substitute teacher. 
 
 

Aria Charles. Journalism, media relations. Greater Pittsburgh Community Food Bank 
Position: Corporate, Foundation and Government Relations. 
 
 
 



Shepherd University  Dept. of Comm.  T 876-5431    kwilliam@shepherd.edu    http://www.shepherd.edu/commweb/index.html   

    49 

Hans Fogel. broadcaster. Prettyman broadcasting 
Position:  News Director/Talk Show Host 
 
 

Bradley Fulton. ENG Technician 
Description:  Television News 
 
 
 

Bryan Hott. Paynes Chapel UMC Position: Choir Director and Coordinator of Musical 
Activities. 
 
 
 

Jillian Kesner. The Martinsburg Journal Position: photographer. Employer: The Herald-
Mail 
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James Evan Pillota. Broadcaster. Media Monarchy 
 
 

Catherine Daniel. The Weekly Standard. Position:  Marketing and Advertising Manager 
 

 Chuch Dunkerly. Filmmaker. National Park Service 
Position:   Producer Director. Harpers Ferry, WV. Develop film and media for National Parks around the country. 
 
 
 
Others 
 
Mr. Rafael M. S. Barker, Video Specialist, Katz Consulting Group, LLC 
 
Ms. Amanda M. Breech, Creative Team. Kisner Communications 
 
Ms. Andrea L. Spickler, Assistant Manager, Transworld Entertainment, Entertainment 
 
Mrs. Rhiannon S. Tavenner, Executive Admin Assistant, Shepherd University Foundation, Education 
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4.1.6 OTHER LEARNING AND SERVICE OPPORTUNITIES  
Project-based learning 
You may work alone or in groups with a maximum of three persons. You may work with several different teams 
throughout the semester. Some of these groups will be selected by you. Other groups will be selected by the professor. 
The executive producer will create teams as needed, to get the job done well. 
 
Design is essentially the intersection of fine art and institutional need. Designers are creative problem solvers. We will 
encounter a number of design challenges throughout the semester. A large part of your enjoyment of this class will hinge 
on how well you take to challenges and ambiguity. 
 
Deadlines and limits (length of project for example) are an inevitable part of life. Each project must meet requirements for 
its correct production. Timely feedback is essential. ssessment will take place continually. Students as well as the 
executive producer will assess results. Grading will be treated separately. 
 

Professor as producer 
As we break with the paradigm of the professor as the sage on the stage we will usher in a new model that complements 
the guide by your side model. For this course the instructor will function as an executive producer. . He or she will 
arrange and oversee all aspects of your productions, but will allow you to function in your creative capacities. . The 
professor-director will interject his or her thoughts, design challenges and direction on your projects. . The purpose of 
this is manifold.  
 

•   In most cases the executive has more experience and will draw on the experience to better the work produced.  

•   Design takes place within an institutional setting and the Producer has established the setting for this course and 

the Comm program.  

•   To push the designers into new and unfamiliar territory. 

 

Project to production 
The communications program features a “project to publications” philosophy. . This means that the majority of your work 
is being composed and prepared for a real audience. . The days of homework or busy-work are behind and below you. . 
Of course you will have to do tutorials, studies and tests--all creative people do. . However, our goal is to transcend 
these studies not after graduation but by the end of this semester. 

 

Blogging Across the curriculum 
According to Andrea Lunsford, a professor of writing and rhetoric at Stanford University, “we're in the midst of a literacy 
revolution the likes of which we haven't seen since Greek civilization" 
(http://www.wired.com/techbiz/people/magazine/17-09/st_thompson:  October 28, 2009). Technology isn't killing our 
ability to write. It's reviving it. . The academic essay is a form of writing that is abstract, usually only shared between a 
student and professor--not a very practical application of writing. . While we recognize the importance of academic 
writing (and use traditional term-paper research for some upper-level classes in communication theory) we have 
instituted a “blogging across the curriculum program.”  Students write ten short blogs for each class. . They still have to 
learn to get and maintain attention, develop thesis statements and substantiate arguments. . However, they also focus 
on what rhetoricians call kairos—”assessing their audience and adapting their tone and technique to best get their point 
across.”  Thus, blogging is more in touch with real-world writing--writing meant to be read by persons other than a 
professor. . This is, as well, an extension of our project-to-publication program.  
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Movie-Making 
Feature Films 
Jason McKahan has worked with students on three advanced video 
projects: one is a 10 min. short and two have a runtime of 
approximately 40 minutes. Two of these projects were first developed 
by students in Narrative Screenwriting, one screenplay was optioned. 
The projects were produced in Advanced Production, but the work 
continued beyond the classes. Last Day Ever was written and 
directed by Scott Wilson and is currently in post production, but a 
rough cut has had one public screening. The Fun in Funeral is almost 
complete (it’s being scored and perhaps will need a few pickup 
shots). Death of an Icon is in Post-Production. 
 
Shepherd Admissions Videos 
Shepherd Admissions Video project began as a collaboration between the Office of Admissions and the Communication 
Depepartment. The objective was to provide potential applicants and first time students with information regarding the 
admissions process and a type of “virtual tour” through streaming video on the Admissions webpage. The first videos on 
Orientation and Campus Visits were completed in the summer of 2008 by me and a student assistant. I’m currently in 
talks with Admissions about producing more videos with student assistants. 

Globaloria 
Monica Larson is participating in the pilot installation of 
Globaloria atShepherd University. Globaloria is a network of 
educational, programmable websites and related wikis and 
blogs. It prepares participants to use technology, specifically 
to become makers of interactive games and simulations, for 
their own personal and professional development and for the 
social and economic benefit of their communities. A program 
of the World Wide Workshop Foundation, Globaloria had 
previously been used by high schools and community 
colleges in the classroom.  
 
Monica’s use of Globalaria in her Game Design class marks 
the first University installation. In order to most effectively 
reach the new demographic, Monica is working with the 
Globaloria developers to blend her existent Game Design 
curriculum with that of Globaloria.  
 

Broadcast TV 
WV Public TV Campus Connection 
West Virginia Public Broadcasting is the statewide PBS 
 
Public Broadcasting Service 
The Public Broadcasting Service is a United States non-profit public broadcasting 
television service with 354 member television stations in the United States. 
 
Television station 
A television station is a type of broadcast station that broadcasts both sound and 
video to television receivers in a particular area. Traditionally, television stations 
made their broadcasts by sending specially-encoded radio signals over the air, called terrestrial television. 
 
West Virginia 
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West Virginia is a U.S. state in the Appalachian and Mid-Atlantic States regions of the United States, bordered by Virginia 
on the southeast, Kentucky on the southwest, Ohio on the northwest and Pennsylvania and Maryland on the northeast  
whose flagship station is WPBY, based in Huntington, West Virginia. 
 
Huntington, West Virginia 
Huntington is a city in Cabell County, West Virginia and Wayne County, West Virginia, along the Ohio River. Its studios 
are located at the Marshall University campus. 
 
Marshall University 
Marshall University is a coeducational public university research university in Huntington, West Virginia.  It was founded in 
1837 as a private secondary school by several residents of Guyandotte and the surrounding area, on the site once 
known as Maple Grove. The network carries a basic PBS schedule, along with several programs of local production. 
 

Cable TV 
Shepherd University Cable Television 
Creating Campus and Community 
 
The Cable Communications Act of 1984 requires cable companies to provide access channels for the expression of 
ideas protected by the First Amendment. 
 
Document “An amended ordinance enacting guidelines and requirements pertaining to the granting of a cable television 
franchise in Jefferson County, West Virginia” is available. 
 
Document “Application and agreement for governmental/educational access to the use of GS Communications [now 
Comcast] plant facilities” is available. 
 
Public access is defined as Public-Educational-Governmental (PEG)..  
The local “Public” channel is run by Comcast. 
The local “Educational” channel is run by the Jefferson County School System. 
The local “Government” channel is currently being created. 
 
While Comcast has met its quota of channels (PEG), Comcast wants a Shepherd University,, Higher Education, channel 
because that is something their satellite competitors can’t have. Satellite currently has 18% of the market and represents 
cable television’s biggest threat. . Comcast is committed to providing local broadcasting and hometown material that no 
other medium can carry. 
 
Comcast serves Jefferson, Berkeley and Morgan Counties. 
The broadcast area has more than 32,000 homes. 
 
The Jefferson County School system has offered an inter-state school-system loan of a software system and hardware 
video switcher. . For the price of two ordinary PC’s (one for broadcast and one for backup in case of system failure) and 
several VCR’s, Shepherd is ready to send a television signal. 
 
The television signal is fed from the computer system at Shepherd Univeristy (located in Knutti G7) to a modulator and 
transmitter. . Comcast provides the modulator and transmitter at no charge. . These items sit in the same room as the 
broadcast system (Knutti G7) in a locked cabinet.  
 
The television signal leaves the college and travels to the Comcast cable head end located at the antenna field behind 
the 7-Eleven on Route 45. From there the signal is sent to a channel (it could be any channel, e.g., 45) to all subscribers 
in a county that grants us permission to broadcast. 
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Debate/Forensics 
The Department of Communication hosts an award-winning debate 
and forensics team. . The Debate and Forensics Teams of Shepherd 
University have been directed, since 1979, by Dr. Joyce Webb. 
During this time, the teams have never had a losing season. . Last 
season, the teams won 179 trophies and awards. . The teams 
compete in a number of tournaments each year and the season is 
from August through May. . The teams belong to Pi Kappa Delta 
which is an academic honorary fraternity and is frequently named 1st 
place as best Pi Kappa Delta teams. . The teams have repeatedly 
won The Welsh-Strine Traveling Trophy which is given to the School 
winning the most tournaments and points at the end of each year. 
 
Our teams have a very successful alumni group which includes 
lawyers and judges, journalists, professors, and business 
professionals..  
 
The teams compete in The Collegiate Forensics Association 
Tournaments including:  The Collegiate Forensic Association’s Fall 
Tournament; The Morgan State Annual Debate and Forensics 
Tournament; The Collegiate Forensics Association Holiday 
Tournament; The Collegiate Forensics Association Winter Tournament 
(Montreal and Charleston, South Carolina); The Collegiate Forensic 
Association’s Spring Tournament; and the The WVIFA State Tournament (West Virginia 
Intercollegiate Forensics Association). 
 
Shepherd University hosts several tournaments each year. . Shepherd University hosted 
The Shenandoah Novice Tournament, The Shenandoah Classic Tournament, co-
hosted The Southern and Northern Atlantic Forensics Union Tournament and 
hosted The WVIFA State Tournament.  
 
In addition to the tournaments, travel and hosting competitions, the teams 
create and participate in programs for the University. . We have done 
a political group debate featuring the platforms of all the major political 
candidates of 2008 and presented it for the public. . This resulted in a 
number of radio shows in which the debate team participated. . The 
forensics team presented a program of poetry and prose for President 
Shipley’s Valentines Day Luncheon. . The Forensics Team presented a 
tribute to the men and women in the Military on Veteran’s Day.This 
was presented at Shepherd University and at two Daughters of the 
American Revolution Chapters and in North Carolina. This year the 
teams have presented two programs for The National Park Service in 
Harpers Ferry.   
 
One program was a debate regarding John Brown and his efforts to 
free the slaves and the other program was a presentation from “The 
Anvil” a play which detailed the trial of John Brown utilizing the actual 
transcripts from the trial. . This presentation was followed by a public 
debate organized by the debate team.   
 
This year, the teams will also perform a program for President Shipley’s campaign reception at the Wellness Center on 
“Generosity”. A photograph of the Debate and Forensics Teams was featured  on the Shepherd University holiday card in 
2009.  
 



Shepherd University  Dept. of Comm.  T 876-5431    kwilliam@shepherd.edu    http://www.shepherd.edu/commweb/index.html   

    55 

4.1.7 Viability 
 
The Department of Communication program is designed with the vision, mission and values of Shepherd University in 
mind.  
 
Mission Statement and Statement of Core Values of Shepherd U 
Shepherd University, a West Virginia public liberal arts university, is a diverse community of learners and a gateway to the 
world of opportunities and ideas. We are the regional center for academic, cultural and economic opportunity. Our 
mission of service succeeds because we are dedicated to our core values: learning, engagement, integrity, accessibility 
and community. 
 
Core Values 
Committed to excellence, Shepherd University embraces the following five core values: 
 
Learning 
Shepherd University creates a community of learners who integrate teaching, scholarship and learning into their lives. In 
order to create challenging, relevant experiences, inside and outside of the classroom, the University continually 
evaluates and assesses student learning. We recognize and accommodate diverse learning styles and perspectives 
necessary for global understanding. 
 
Engagement 
Shepherd University fosters environments in which students, faculty, staff and members of the community engage with 
each other to form mutually beneficial relationships. We believe that meaningful engagement with ideas and with people, 
promotes deep learning and nurtures critical thought. 
 
Integrity 
Shepherd University strives for an environment of honesty and fairness in its actions. University officials seek input from 
students, faculty and staff and make informed and objective decisions. We expect all members of the community to act 
in accordance with this value. 
 
Accessibility 
Shepherd University provides services to all qualified students. Our staff and faculty are available to students and are 
committed to respecting and meeting individual needs. University governance and budgeting structures reflect our 
commitment to transparent processes and public access to information.  
 
Community 
Shepherd University comprises a community that includes students, faculty, staff, alumni and involved citizens. We meet 
the needs of this community through assessment, development and implementation of innovative programs and 
initiatives. We strive to create a safe environment based on mutual respect and acceptance of differences. 
 
To this end the CNM program is both a hands-on, technical, career preparation program for students of all media. . It is 
also, however, a solid academic program with upper-level courses in theory, philosophy and ethics. 
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Program Facts & Figures 
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4.1.7 PROGRAM IMPROVEMENT       
Responses to PRC and external reviewer Recommendations-2004-

2005 
The results of the 2004-2005 program review were very helpful. . We used the information to improve our faculty and 
facilities. . Three of the five years between review periods were spent in extensive job searches for new faculty. . Finding 
the right people for the program was difficult. . Because of the small size of our program and our practical goals for 
graduates, as well as working toward becoming a producing media department--modeled after MIT’s media lab--we 
needed to find faculty who were both great scholars and great producers. . We found those people.  One is a new media 
specialist with a background in semiotics and feminism, and the other is a digital videographer and critical/cultural 
studies scholar. . When the faculty was fully formed, we spent the next year developing a new curriculum that both met 
the recommendations of the previous program review and played to the strengths of the new faculty. . The work of that 
year went into effect in Fall 2009. . The result of the interim period is that we have better faculty, curriculum and facilities. 
. Our chief weakness are mainly tracking graduates. . While this is surely an Achilles’ heal for a program dedicated to 
career building, we have been dealing with this process aggressively this very year; the early results of this process can 
be seen in “where are they now?” in this document.  
 
At this moment I believe we are a very viable and productive department. I also believe that with the new faculty and 
curriculum, as well as new sources of communication (cable and TV), we will have a program of excellence at the time of 
our next review. 
 
Responses to previous review: 
1.  Use of adjunct faculty: At the time of the previous review, the communications department faculty were 48% 

adjuncts. . While this number has not changed (indeed, it may have gone up), it is important to note that those classes 
are service courses (i.e., Fundamentals of Speech), and we are looking into this matter at the University level at this 
moment. . We currently employ two adjuncts within the major: Both have advanced degrees (MA’s) and both teach 
within their profession. 

2.  No systematic tracking of graduates. . Professor Larson instituted a program for tracking students using social 
networking software earlier this year. . The program is in its infancy. . While producing results, those results are not yet 
systematic. . We are working to register all students in our introductory course to the department of communication 
facebook group. . That way we can follow every student who remains active in the network. . We are also providing 
students with professional web space during the senior capstone. . As long as those sites are maintained we can 
continue to gather data. . Finally, the University also keeps records to the best of its ability. . See “Where are they 
Now?” in this document. 

3. Facilities:  We have greatly increased the availability of computers and technology. . Our main production lab has 14 
computers and one teaching station (15 students can work at the same time). . This is a significant change from the 8 
machines available at the last review. . We are currently developing new physical resources and means of 
communication--internet, TV, cable TV and radio--to bring our work to the world. 

4. Absence of Assessment (in major). . Assessment had been done only in Speech at the time of the last review. . We 
have since then systematically assessed the major and a large number of classes contributing to that major. 

5. Professional Development:  Faculty have been strong with one exception (this was noted in the previous review). . 
That person has presented two papers to academic forums during the past five years. . The department chair 
suggested that the faculty member become more productive, and noted that advancement is dependent on peer-
review publications. . They were given three copies of the review to see that both internal and external reviews 
recommended more productivity (this also allowed them to see also that internal departmental pressure was not 
personal but purely professional, even external in nature). . The chair suggested that one presentation per year and a 
published paper during the review period would be a good start. . The faculty member in question is tenured and quite 
active in other areas (the work done in debate and forensics is outstanding). . Please note that the two new faculty 
were brought in prior to completing their terminal degrees. . This work is now complete (one degree is in hand, the 
other defends later this semester and is expected to pass), but please consider this work when looking at the amount 
of published work. The chair has requested that work toward their degree is most important and has worked with the 
new media faculty to explore avenues of publishing within her area. 

6. Absence of systematic assessment of employer satisfaction. . The plan implemented for tracking students was 
designed to produce this material, but it has not. . We do need improvement in this area. . We have found through this 
process a way to work with Alumni services and social networking sites to improve this area for the next review. 
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7. Advisory Board: The Department spent more than three years hiring the current faculty (Larson and McKahan). . We 
had a strong mission, specific needs and a clear vision. . That time, while ultimately well-spent, has interrupted the 
process of establishing an advisory board. 

8. Accreditation: The Chair attended several sessions on academic accreditation for communications departments at the 
National Communication Association (NCA). . . These meetings proved fruitless for the department and the discipline. 
. . The quality accrediting agencies exist in journalism. . While one might argue that “any” accreditation would be 
good, the wrong accreditation could take up a substantial amount of time, yielding little usable results. . The debate 
over accreditation continues at the NCA. At such time that the NCA supports accreditation, we will embrace it.  

9. Faculty hiring results in faculty with terminal degrees. . Both job searches have resulted in hiring people with terminal 
degrees. . Monica Larson earned her MFA and Jason McKahan his PhD in fall 2009. . The use of an MFA has been 
presented to NCA. 

10. Faculty: Consider hiring one or two faculty over the next three years. . It took five years to hire two and get 
those two terminal degrees completed. . However, they are excellent faculty. . We are ready to propose hiring 
additional faculty at this time. 

11.   Teaching load. . While the external reviewer suggested we decrease teaching load, the teaching load has 
increased over the past five years. . New hires could resolve this situation. 

12. Practice-based classes. . Right now the full time faculty teach primarily practical application classes. . We are 
doing this to serve our mission as an undergraduate institution dedicated to job/career preparation. . However, the 
three faculty who teach media production also each teach an upper-level seminar in the general philosophy of 
communication and ethics. . Practice-based classes are important to us as an undergraduate institution. . Our mission 
is, of course, not limited to production. 

13. Tracks  We have created a concentration-based program following the previous review--this was requested by 
the reviewer and realized in the 2009 curriculum change. . We are currently working with other departments to 
consider interdepartmental concentrations such as a web-design track that includes courses from communication 
and art. 

14. Create a track that is less technological. A “philosophy of communication” concentration is a dream program. . 
In an age of constant change, technological development and so on, the worth of a non-technological track is very 
exciting, indeed, it is what PhD’s are best educated for. . However, we don’t have the faculty time to do this and meet 
institutional needs for graduates. . Dr. Williams was made a member of the graduate faculty last year. . As the other 
department members achieve this status we can consider an MA that could be tracked as a “philosophy” 
concentration under two sets of course numbers (e.g., 500 level and 400 level). 

15. Consider a political concentration track to take advantage of  our proximity to Washington DC. . Creating a new 
program is not viable without a new hire. However, we are doing political interviews and radio broadcasts. . We are 
also starting television and cable television programming much of which will be political in design. 

16. Consider dropping Voice and Diction. . Dropping this course would remove a faculty member from the 
program. . We have encouraged that faculty member to become more proficient with technology to either re-design 
the class or create newer classes. . Most classes are completely revised each year to deal with change. . No progress 
has been made and I fear that making this an emphasis of the review process may further alienate a faculty member. . 
At the same time, that person must recognize that these suggestions are not coming from the communications 
department but from external sources familiar with contemporary communications curriculum. .  

17. Develop a course, related to the major, for general studies. . This is being considered and is a matter being 
looked at by the general studies committee. 

18.  Add research and a senior capstone. . This was done. Research has been moved into several courses 
(traditional term paper style) and all students participate in a senior capstone.  
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Assessment                                          
The communications program embraces assessment as a means of improving course content, facilities and instruction. 
The general studies--Speech--program is assessed yearly by the department chair. Each of our three concentrations 
(two of which also appear as minors) are assessed by the primary instructor in those areas. Generally one course is 
evaluated in each category per year. Jason McKahan assesses video. Monica Larson assesses new media and Kevin 
Williams assesses media studies (note that media studies, as a concentration, is composed of electives, but there is an 
upper-level course, COMM 403 Media Studies, that is assessed). Formal assessment is still needed for the capstone 
experience beyond the evaluation of students. 
 
Assessment in speech--general studies--is done every year and has been undertaken every year. That data shows us 
meeting our targets and is available on request. We have been adding new assessment tools that have yet to produce 
meaningful or useable results. These tools are being modified and will be presented in spring 2010. 
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Video Assessment 

Spring 2006 to Fall-2007 
ISO: Students will be able to compose a video presentation using available resources (emphasis on good writing for 
screen). See Appendix items 1, 2 and 3. 
 
Means of Program Assessment & Criteria for Success:  
12 projects were randomly sampled from a population of 24 projects. The random sample was not scientific. 50% of final 
projects (collected from four classes—single-camera production, documentary journalism, music video and advanced 
production) were assessed. The assessment was performed by the cmmunication department’s new hire Jason 
McKahan. Mr. McKahan was chosen so that he can become familiar with the quality of Shepherd student’s work to date 
and because he will be assuming the role of director of the digital video program and developing and implementing new 
and improved methods of assessment. 
 
Criteria for success:  Following a standard bell curve, 50% of students should achieve “average” results (average is 
operationally defined as meeting expectations for student learning). To demonstrate excellence, however, more than 
25% should achieve and “excellent” or “above average” scores (above average being operationally defined as 
approximating professional-level competence). 
 
Introduction (obtain and maintain attention) 
Use of resources 
Effective writing 
Prepared and professional on-air talent 
Writing for specific audience 
Leave a lasting impression (conclusion) 
 
Summary of Assessment Data Collected:     
Summary of items 1, 2, 3, 15, 16, 17 and 18. 
 
30%   scored Below average 
51%   scored Average 
19% scored Above average 
 
Use of results to improve instructional program: While satisfactory scores are close to the expected average, the fact that 
they are skewed towards unsatisfactory rather than satisfactory is a clear sign that work needs to be done. Keep in mind 
that  “above average” signifies beyond normal expectations for student learning, i.e., approximating professional work, 
and is a very high standard indeed.  
 
Finding low numbers may be a blessing in disguise. We can see very clearly where work needs to be done and we have 
hired a new faculty member to direct these efforts. Better yet, the person primarily responsible for working to develop the 
video program is the person who reviewed these documents. Dr. Williams, who directs assessment efforts for the 
Department of Communication, asked Professor McKahan to assess these documents for this very reason (after this 
assessment period we will resume the departmental practice of  farming-out assessment to Shepherd University 
graduates who are now professionals in the field).  
 
Moreover, if one reviews appendix B and studies the point distribution closely one can see that the criteria would be best 
rewritten. The given instrument (appendix A) mixes variables that need to be isolated. The Department has recently 
(December 07 Department meeting) accepted a second means of assessment and is prepared to modify Appendix A. 
For example, overall communication skills (attention getting, writing and communicating to the intended audience) scored 
well and should be separated from use of resources and preparation of talent that are rather different types of variables.  
 
Regarding the use of available resources, we still have students underutilizing equipment and not understanding basic 
elements such as turning off auto-focus, orthe use of microphones in the field. 
 
General aspects of videography such as "writing, attention getting and concluding" need improvement especially in 
narrative work. We are rewriting the syllabus for our course in media writing to address narrative, the form that 
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demonstrated the most problems as indicated by the qualitative evaluations at the end of the survey instrument 
(Appendix A). 
 
Lumping genres (music video, narrative and documentary) together was a mixed idea (probably a bad idea in the long 
run). On one hand, qualitative evaluation revealed in general a hierarchy of styles from best to worst produced videos: 
documentary, news, music video and narrative. This is useful information because it gives us feedback not only about 
classes and skills but about the program itself. Programmatic assessment was cited as a weakness of our department’s 
last assessment report. To develop the program in light of these findings we have added a new dimension to our Writing 
for the Media class. This class previously focused on news and public relations and will now focus on narrative and how 
narrative applies to news and public relations (see above also). We are learning from this assessment to put story first—in 
all forms of video expression. On the other hand, we will also look to separate genres so we can assess individual 
classes more clearly. 
 
ISO: Video:  Students will be able to communicate visually using lighting, framing and focusing as rhetorical devices. See 
appendix items 4, 5 and 6. 
 
Means of Program Assessment & Criteria for Success: 12 projects were randomly sampled from a population of 24 
projects. The random sample was not scientific. 50% of final projects (collected from four classes—single-camera 
production, documentary journalism, music video and advanced production) were assessed. The assessment was 
performed by the communication department’s new hire Jason McKahan. Mr. McKahan was chosen so that he can 
become familiar with the quality of Shepherd student’s work to date and because he will be assuming the role of director 
of the digital video program and developing and implementing new and improved methods of assessment. 
 
Criteria for success:  Following a standard bell curve, 50% of students should achieve “average” results (average is 
operationally defined as meeting expectations for student learning). To demonstrate excellence, however, more than 
25% should achieve and “excellent” or “above average” scores (above average being operationally defined as 
approximating professional-level competence). 
 
Core competencies (See Appendix A) 
Lighting  
Focusing  
Framing  
 
Summary of Assessment Data Collected:     
33%  Below average 
47% Average 
20% Above average 
 
 
Use of Results to Improve Instructional Program: This is an item that has taken a turn for the worse.  This may be 
explained by a tougher assessor of data that the department supports rather than rejects. At the same time, we can see 
from the numbers that basic camera skills require work. This empirical finding is beneficial because it substantiates 
intuition that has pointed in the same direction. We are currently using a large number of consumer cameras. Because 
these cameras are design to point-and-shoot it is too easy for a student to grab a camera and go and NOT practice the 
professional skills taught in class. We are currently writing a grant proposal to fund the purchase of two very high-end 
cameras. Students will use these cameras on their primary shoots and will thus be forced to properly set up the camera 
for field and studio work. The older cameras can be used for pickups and other things like preproduction.  
 
The assessment was run by the newly hired instructor who now has a first hand look at this data. Indeed, we chose him 
as the assessor so he would see this data and be able to use it in the development. 
 

Spring 2004-Fall 2005 
ISO: Core competencies (see attached instrument for details and cross referencing of variable testing) 
Voice 
Music  
Sound Effects 
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Summary of Assessment Data Collected:     
 
33%  Not applicable 
25%  Below average 
33%  Average 
88%  Above average 
 
Use of Results to Improve Instructional Program: The first thing to note is the very high amount of projects which don’t 
utilize voice and sound effects and for which music is a given. I am referring specifically to music videos and we produce 
a large amount of these. In the future it will be necessary to assess music videos independently of other genres of video 
production because in the music video the sound track is given in advance. This makes learning video easy, but does 
little for understanding how sound design works. 
 
Sound design has consistently been a weak point despite the fact that we have  several very well trained and decorated 
educators and began putting more money into the program last year. It is possible that the new equipment has been 
underutilized (see document c1). To improve this we will hold a committee meeting for the sound design instructors, 
creating a list of available equipment and determine how to sign this equipment out to students.  
 
The related problem might well be cultural. Despite its importance, sound design tends to be viewed by students as a 
second-class citizen to video. We are countering thus by doing more sound for video and film. These new projects 
should help us ground the teaching and learning of sound design in a visual medium which is more attractive to majors. 
 

Spring 2004-Fall 2005 
ISO:  Video:  Students will be able to communicate in the “language” of film and video as demonstrated by montage and 
continuity editing, use of transitions and digital video effects. See appendix A items 10, 11, 12, 13 and 14. 
 
Summary of Assessment Data Collected:     
14% not applicable 
27% Below expectations 
41% Met student expectations 
18%` Met Broadcast standards 
 
We have clearly fallen below our mark (although I can restate that the assessor was selected from criteria above normal 
expectations and demanded more of the productions than usual. The department, which seeks excellence, sees this as 
a good move as it provides us with more information that will help us improve our program. This data is being turned 
over to the production faculty who can use it to work on developing their classes. 
 
More specifically, the lack of use of CG and CGI has  skewed results (we will address this in our next assessment). 

Spring 2004-Fall 2005 
 
ISO: Students will be able to compose a video presentation with identifiable beginning, middle and end. 
 
Core competencies (see attached instrument for details and cross referencing of variable testing) 
Introduction (obtain and maintain attention) 
Use of resources 
Effective writing 
Prepared and professional on-air talent 
Writing for specific audience 
Leave a lasting impression (conclusion) 
 
Criteria for success:  90% of students will achieve “satisfactory” or  better results 
 
Summary of Assessment Data Collected:     
12.871%   scored unsatisfactory 
62.376%   scored satisfactory 
24.752%  scored excellent 
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87%  scored satisfactory or above (goal was 90) 
 
Use of Results to Improve Instructional Program: Results indicate that students’ projects are generally well composed, 
but do not quite meet our projected expectations. Several power-point presentations concerning good writing for video 
had been removed from the syllabus. These will be reinstated. 
 
ISO: Students scored the maximum points possible except for "file naming’,  "file variety" (knowledge of file types), "use 
of color’, attention to copyrights, titling pages, working with meta data and the building of external links. While these are 
clearly a minority of issues they are quite significant as they represent basic skills. 
 
Use of Results to Improve Instructional Program:  
My recommendation to the instructor is to focus on the items specified above for the next school year. 
 
ISO:  Students will be able to communicate visually using video. 
 
15 projects were randomly sampled from a population of 30 projects. The random sample was not scientific. 50% of final 
projects (collected from two classes) were assessed. The assessment was performed by a Shepherd graduate who now 
has more than five years experience as a professional video producer. He is both familiar with our program and 
contemporary institutional standards. He was compensated for this assessment. 
 
Core competencies (see attached instrument for details and cross referencing of variable testing) 
Lighting 
Focusing 
Framing 
 
Criteria for success:  90% of students will achieve “satisfactory” or better results 
 
Summary of Assessment Data Collected:     
0%  scored unsatisfactory 
93.055%  scored satisfactory 
6.9444%  scored excellent 
100%   scored at the desired level 
 
Use of Results to Improve Instructional Program: Results indicate that visual communication is not a problem at this time. 
However, the results also suggest that we can raise the bar and refine our assessment to account for the minutiae of 
visual communication. These variables will be added into ongoing assessment. 
 

Spring 2004-Fall 2005  
 
Intended Educational (Student) Outcome: 
NOTE: There should be one form C for each intended outcome listed on form B. Intended outcome should be restated in 
the box immediately below and the intended outcome number entered in the blank spaces.  
Students will be able to communicate visually using video. 
 
 
First Means of Assessment for Outcome Identified Above: 
Means of Program Assessment & Criteria for Success:  
15 projects were randomly sampled from a population of 30 projects. The random sample was not scientific. 50% of final 
projects (collected from two classes) were assessed. The assessment was performed by a Shepherd graduate who now 
has more than five years experience as a professional video producer. He is both familiar with our program and 
contemporary institutional standards. He was compensated for this assessment. 
 
Core competencies (see attached instrument for details and cross referencing of variable testing) 
Voice 
Music Sound Effects 
 
Criteria for success:  90% of students will achieve “satisfactory” or  better results 
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Summary of Assessment Data Collected:     
83.941% scored unsatisfactory 
9.489% scored satisfactory 
6.5693% scored excellent 
 
Only 16% of students met desired outcome 
 
Use of Results to Improve Instructional Program:  
Results indicate the audio communication continues to be problematic. This observation has not changed since the 
previous assessment. This in turn indicates that the methods used to improve audio (which were qualitative) have not yet 
helped. While these methods will be continued, the department has already made a significant cash expenditure for 
better audio equipment such as microphones, mixers, cables and adaptors; we are planning to purchase new cameras 
with better audio input devices. 
 
ASSESSMENT REPORT 
FOR COMM 350 & 420 
 
 
Intended Educational (Student) Outcome: 
NOTE: There should be one form C for each intended outcome listed on form B. Intended outcome should be restated in 
the box immediately below and the intended outcome number entered in the blank spaces. 
Students will be able to communicate visually using video 
 
 
First Means of Assessment for Outcome Identified Above: 
Means of Program Assessment & Criteria for Success:  
15 projects were randomly sampled from a population of 30 projects. The random sample was not scientific. 50% of final 
projects (collected from two classes) were assessed. The assessment was performed by a Shepherd graduate who now 
has more than five years experience as a professional video producer. He is both familiar with our program and 
contemporary institutional standards. He was compensated for this assessment. 
 
Core competencies (see attached instrument for details and cross referencing of variable testing) 
Continuity editing 
Montage editing 
Use of transitions 
Use of CG 
Use of CGI 
 
Criteria for success: 90% of students will achieve “satisfactory” or better results 
 
Summary of Assessment Data Collected:     
17.333% scored unsatisfactory 
65.333% scored satisfactory 
17.333% scored excellent 
 
78% scored at desired outcome of 90% at satisfactory or better. 
 
Use of Results to Improve Instructional Program:  
If one looks at the measurement instrument it becomes clear that one variable is responsible for the results falling below 
standard. This variable is CGI, computer-generated imagery. One faculty member has trained for the past six months in 
latest generation CGI software. We have offered one special topics class and are offering a second AY 2005-06 to help 
identify skills and requirements for meeting our standards. However, this has become a TOC issue as well. The computer 
hardware in our possession will not run the new generation of software. New computers or video cards will be necessary 
if we are to retain this variable. Given the state of the industry, meeting this requirement is essential. 
 
Second Means of Assessment for Outcome Identified Above: 
Means of Program Assessment & Criteria for Success:  
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This assessment study cross-referenced five variables. Please notify the department if each variable should be treated as 
a separate means of assessment. 
 
 
Summary of Assessment Data Collected:   
 
 
 
Use of Results to Improve Instructional Program:   
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Video Assessment Forms 
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4.1.9 Other 
Growth 
As we grow into a fully functional television, cable, radio, web and 
new media laboratory, we are developing new studios. Our five 
year plan calls for the construction of a Hollywood-style 
soundstage (already partially funded) for the production of studio 
television, film special effects and perhaps motion capture 
animation. As we move video production into a larger venue we 
plan on using the vacated room for either music recording (the 
equipment already exists) and/or a center for the development of 
computer games.  
 

Sample Syllabi 
SYLLABUS – COMM 402 – 01 
The History of Television (CRN 40665) 
 
Television has come full circle: Imaginings of televisual 
technologies were once projected in terms of simultaneity and 
surveillance; today, televisual production implies a return in the 
omnipresent, contemporary form of surveillance called “reality” 
programming. Yet, what is the chain that links these two ends of 
television history? This course seeks to pursue this question in 
depth through a detailed study and analysis of television history.  
 
Objectives 
The History of Television is designed as a survey of televisual media from the Golden Age to Postmodern programming, 
including such genres as: variety, anthology, drama, sitcom, crime/legal/mystery, educational/documentary, news, 
animation, soap opera, children's, and - in an age of escalating synergism, hyper-commercialism, audience 
fragmentation, technological convergence and corporate media concentration – “reality” television. 
 
Through the critical study of historic televisual texts, we will: a) learn about the genealogy of popular television 
programming; b) begin to appreciate the historical deployment and revolution of televisual aesthetics and genre as the 
means of defining normalcy, as dominant classes construct, appropriate and repair hegemonic discourses in order to 
maintain social, cultural and political power. 
 
Course Readings 
Book: Students must purchase online/order (save your money – by used books online): 
Barnouw, Erik. (1990). Tube of Plenty: The Evolution of American Television. New York: Oxford University Press. 
Several copies will be on reserve in the Scarborough Library. 
Articles: Students must read all articles posted in online packets before class meetings. 
To download reading packets, go to: https://shepsakai.shepherd.edu/portal 
 
Assessment 
Assessment of progress will be evaluated by active participation in class discussions, one examination, article 
presentations and successful completion of a scholarly research project. 
Class Participation: I expect everyone to complete packet readings, attend class and actively participate in discussions. 
Those who elect to talk in class without raising their hand, or who fail to participate, will forfeit discussion points. 10% 
Midterm Examination: Read the entirety of Barnouw’s Tube of Plenty and take a midterm examination based on that 
book. 40% 
Class Presentation: Groups of students will lead class discussion, provide summary and analysis of selected scholarly 
articles, and submit an annotated bibliography. 20% 
Research Project: Write a ten (10) page argumentative research essay in proper APA format, including a cover page and 
a reference page with no less than five (5) scholarly sources from peer-reviewed journals or academic press books (web, 
Wikipedia, or textbook citations are not permitted).  
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Proposal – 350 word proposal of topic and specific thesis statement. 5% 
Annotated Bibliography – Five scholarly resources. 100 words for each annotation. 10% 
Essay - must be submitted to turnitin.com AND submitted in hardcopy, STAPLED. Papers which fail to meet the 
minimum requirements will receive a zero (F). 15% 
 
Attendance Policy 
Attendance is MANDATORY for all class meetings. For every unexcused absence over ONE (1), your final grade will be 
reduced one full letter. Three (3) or more unexcused absences will result in failure of the course. Excused absences are 
granted ONLY with a WRITTEN, VERIFIABLE medical or other serious excuse. There are NO EXCEPTIONS to this policy. 
I will count habitual tardiness as absences. 
 
Academic Honor Code 
The Shepherd University Catalog contains an Academic Dishonesty Code, which is also articulated in the Shepherd 
University Student Handbook under the “Academic Freedom and Responsibility” section 
(www.shepherd.edu/students/studenthandbook06.pdf). You are also cautioned that if you take material that is not yours, 
from any source (inclusive of websites), and copy it into anything you submit, you are obligated to provide a reference 
note.  
Material that is lifted verbatim from other texts must be placed in quotation marks or, in the case of anything longer than 
three sentences, in block quotation, indicating its source, as in item #1 above. Material that is paraphrased must also be 
documented as in item #1. Persons who violate the Honor Code and any of the items above in any requirement, whether 
minor or major, will receive an “F” for the course for plagiarism.  
 
ADA Statement  
Students with disabilities must register with Disability Support Services (DSS) if they require individual accommodations. 
By the second week of class, bring the instructor a letter from the DSS indicating the accommodations needed for the 
course. This syllabus and other course materials can be made available in alternate format upon request. For further 
information on DSS, see: http://www.shepherd.edu/mcssweb/disabilities. 
 
COURSE TIMELINE  
(MAY BE MODIFIED AT INSTRUCTOR’S DISCRETION) 
 
PART I - Historical Overview 
 
Week 1 – (1/14) Intro/Toddler 
Chapter 1 & 2 (pp. 1-96)   
Clips – Metropolis, Modern Times, Murder by Television, Trapped by Television 
 
Week 2 – (1/21) Plastic years 
Chapter 3 & 4 (pp. 97– 242)  
Screening – Good Night, and Good Luck (2005) 
 
Week 3 – (1/28) Plastic years (cont.) 
Chapter 4 (pp. 243-340)  
Screening – The Quiz Show (1995) 
 
Week 4 – (2/4) Elder  
Chapter 5 (pp.341-490)  
Screening - Network (1977) 
 
Week 5 – (2/11) Progeny 
Chapter 6 (pp. 491-543)  
Screening - The Truman Show (1998) 
 
Week 6 – (2/18) Essay, Research Questions and Methodology 
Questions for the Future (pp. 545-547)  
APA Style Handouts 
Midterm Examination – NO “MAKE-UP” EXAMS PERMITTED 
 
PART II - Text and Theory 
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Week 7 – (2/25) Variety 
Texaco Star Theater (NBC, 1948-1955) 
Burns and Allen Show (CBS, 1950-1958) 
The Ed Sullivan Show (CBS, 1948-71) 
Smothers Bros. (CBS, 1967-69) 
Saturday Night Live (NBC, 1975-) 
Reading: Variety Packet 
Proposal Due 
 
Week 8 – (3/4) Anthology 
Kraft Television Theater (NBC, 1947-1958) & Playhouse 90 (CBS, 1956 to 1961) 
Alfred Hitchcock Presents (CBS/NBC, 1955-65) & The Twilight Zone (CBS, 1959-65) 
Night Gallery (NBC, 1970-1973) 
Tales from the Crypt (HBO, 1989-1996) 
Reading: Anthology Packet 
 
Week 9 – (3/11) Domestic Sitcom 
I Love Lucy (CBS, 1951-61) 
Father Knows Best (CBS, 1954-1960) 
All in the Family (CBS, 1971-1979). 
The Cosby Show (NBC, 1984-1992) 
Will and Grace (NBC, 1998-2006) 
Reading: Sitcom Packet 
 
SPRING BREAK – (3/16-3/20) NO CLASS 
 
Week 10 – (3/25) Professional Drama Series 
Dragnet (NBC, 1952-59, 1967-70) 
Rockford Files (NBC, 1974-80)  
Law & Order (NBC, 1990-) 
Reading: Professional Drama Packet 
Annotated Bibliography Due 
 
Week 11 – (4/1) Soaps and Serials 
Guiding Light (CBS 1952-)  
Dallas (CBS, 1978-1991)  
Beverly Hills, 90210 (FOX, 1990-2000)  
Reading: Soaps Packet 
 
Week 12 – (4/8) Children's Television 
Howdy Doody (NBC, 1947-1960) 
Mickey Mouse Club (ABC, 1955-1959) 
Sesame Street (NET/PBS, 1969-) 
Transformers (1984–1987) 
GI Joe (1985-1986) 
Dawson's Creek (1998-2003) 
Reading: Children's TV Packet 
 
Week 13 – (4/15) Prime Time Animation 
Flintstones (ABC, 1960-66) 
Simpsons (FOX, 1989-) 
Ren & Stimpy (Nickelodeon 1991-1996) 
Beavis and Butthead (MTV, 1993-1997) 
South Park (Comedy Central, 1997-) 
Family Guy (Fox, 1999-2002; 2005-) 
Reading: Prime Time Animation Packet 
 
Week 14 – (4/22) Reality Programming 
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Candid Camera (ABC/NBC, 1948-1951; CBS, 1960-67, 1974-1979) 
Unsolved Mysteries (NBC, 1987-97; CBS 1997-99; Lifetime, 2001-02) 
Oprah Winfrey (CBS, 1986-) 
Cops (FOX, 1989-) 
Big Brother (CBS, 2000-) 
Reading: Reality TV Packet  
  
Week 15 – (4/29) finale 
RESEARCH ESSAY DUE AT BEGINNING OF CLASS – LATE ESSAYS WILL NOT BE ACCEPTED 
 
SYLLABUS: COMM 343, SEMINAR: THE GRAPHIC NOVEL, FALL 2009     
I 
Course Description  
Once the domain of sticky-fingered kids clutching nickels and dimes, comics have grown up and are establishing 
themselves as a fast-growing and respected literary genre. Even The New York Times has recognized the power of the 
art form by including a regular section devoted to graphic novels in its Sunday magazine. Students enrolled in COMM 
343 The Graphic Novel will  
explore this cultural phenomenon by analyzing works like Alan Moore and Dave Gibbons’ Watchmen. Students will also 
write and design their own 30+ page graphic novels. And contrary to common belief, you don’t have to draw to create. 
Even non-artists can produce compelling content using imaging and animation software provided in class.  
  
Class Structure  
The format of this class will include multimedia lecture to explain basic graphic novel concepts. These concepts will then 
be applied by students in both in- and out-of-class assignments. Supporting computer software programs will be taught 
throughout the semester. You will create your own graphic novel using the technique of your choice. Assignments and 
schedule, as well as discussion topics will be posted on a weekly basis.  
       
Objectives  
It is hoped that upon completion of the course students will:  
•  Be familiar with visual and literary techniques and conventions used in the graphic novel genre  
•  Have a basic understanding of some of the software programs used in creating comics  
•  Understand the content development and authoring processes  
•  Display improved skill in storytelling  
 
Attendance and Participation  
Students are expected to attend and participate responsibly. Material will be covered in class that is not included in the 
readings.. In the event of illness, students are requested to supply a doctor’s note for documentation. When a class is 
missed, it is the student’s responsibility to get notes from another student.  
 
The Department of Communication enforces the following departmental attendance policy:  
•  Three (3) unexcused absences are permitted without penalty  
•  Four (4) unexcused absences will result in a full grade deduction  
•  Five (5) or more unexcused absences will automatically result in an “F” for the course grade  
•  Four (4) late arrivals to class will count as one unexcused absence  
 
If a student arrives late, it is his/her responsibility to remind the instructor (at the end of class) to update the attendance  
spreadsheet.  
 
Cancelled Class Days  
There may be days where the University is open and I am unable to attend due to illness or weather-related events. 
Should this happen I will e-mail the class as early as possible using Sakai. The Sakai system uses students’ 
shepherd.edu e-mail addresses, so you must check your Shepherd e-mail.  
 
Grading         
Attendance & participation 30%      
Homework and projects 55%      
Online discussion   15%      
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Assignments will be considered late if not completed by the beginning of class on the date due. Late work will go down a 
full   
letter grade, and will not be accepted later than one week of the original due date unless otherwise arranged with me. No 
hand written papers will be accepted. 
 
Bias  
Because we will deal with contemporary issues of communication and culture, the subject matter of this course is often  
emotionally and historically charged:  You may have strong feelings about your particular tastes. It is not my goal to  
change your tastes, but it is my job to help you reflect on them and become aware of the values that inform your tastes  
and where they come from. We will need to take critical distance and think about the ways that we respond to the ideas  
that shape us, our culture and our society. We will need to reflect on the ways in which our tastes are informed by family, 
gender, race, religion, politics, ethnicity, and so on, and the ways that tastes are lived. I am no different than you: I  have 
tastes, likes and dislikes, I watch television, subscribe to magazines, look at the newspaper, listen to the radio, spend 
money on compact disks and DVDs and read comics. I have, as well, some very strong feelings about what I see and 
hear. I will be open about my tastes and biases, as I hope you will be open about yours. In this way, we can engage in 
honest reflection on ideas,  and understand better the cultural media, the contemporary information age and 
contemporary critical practice.  
 
 It is necessary that we exercise good taste when discussing graphic novels. Your work is to be palatable by reasonable, 
mature adults. I will do my best to inform you before hand what we will be discussing, reading or viewing. If certain  
material is too offensive, reactivates traumatic experience, violates religious edicts or political positions, you may be 
excused from a selected reading/viewing. You must, however, be prepared to discuss your position as an educated 
citizen.  
       
Readings  
Readings will be assigned throughout the semester. You should read all materials with the expectation that you will be  
asked to reflect on them intelligently in class and in online discussion. The required class texts are Understanding   
Comics: The Invisible Art by Scott McCloud, Watchmen by Allen Moore and Maus by Art Spiegelman.  
In addition to the required text, each student will select three additional graphic novels from the following list. Most  
of the selections are reasonably priced and can be ordered on Amazon.com. The Scarborough Library also has some 
graphic novels in its collection. In consideration of other students please only take one novel out at a time. As with any 
literary genre, the body of work is constantly growing. If there is a particular novel you would like to read that is not 
included on this list, feel free to submit it for approval.  
 
300 by Frank Miller  
Berlin: City of  Stones by Jason Lutes  
Blankets by Craig Thompson  
Blood: A Tale by J.M. DeMatteis  
Bone: One Volume Edition by Jeff Smith  
Clumsy by Jeffery Brown  
David Boring by Daniel Clowes  
Ed the Happy Clown by Chester Brown  
Erfworld by Rob Balder, illustrated by Jamie Noguchi  
Exit Wounds by Rutu Modan  
Fun Home: A Family Tragicomic by Alison Bechdel  
Ghost World by Daniel Clowes  
It’s a Good Life, If  You Don’t Weaken by Seth  
Jack of the Fables, Vol. 1: The (Nearly) Great Escape by Bill Willingham, Matthew Sturges and Tony Aikins  
Jimmy Corrigan: The Smartest Kid on Earth by Chris Ware  
The League of Extraordinary Gentlemen: The Black Dossier by Alan Moore, illustrated by Kevin O’Neill  
Laika by Nick Abadzis  
Locas (Love and Rockets) by Jaime Hernandez  
Marvel Zombies 2 by Robert Kirkman, illustrated by Sean Phillips and Arthur Suydam  
Our Cancer Year (American Splendor) by Joyce Brabner, Harvey Pekar, Frank Stack  
Palestine by Joe Sacco and Edward Said  
Palomar: The Heartbreak Soup Stories by Gilbert Hernandez  
Persepolis: The Story of  a Childhood by Marjane Satrapi  
The Principles of  Uncertainty by Maira Kalman  
Season of  Mists (Sandman, Book 4) by Neil Gaiman, Kelley Jones  
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Sentences: The Life of  M.F. Grimm by Percy Carey and Ronald Wimberly  
Sin City by Frank Miller  
Strangers In Paradise: I Dream of  You by Terry Moore  
The Boulevard of  Broken Dreams by Kim Deitch  
The Complete Maus: A Survivor’s Tale by Art Spiegelman  
The Dark Knight Returns by Frank Miller*  
Transmetropolitan Vol. 1: Back on the Street by Warren Ellis and Darick Robertson  
V for Vendetta by Alan Moore, David Lloyd 
Disappearance Diary by Hideo Azuma (Fanfare/Ponent Mon)  
Bottomless Belly Button by Dash Shaw (Fantagraphics)  
Nat Turner by Kyle Baker (Abrams)  
Slow Storm by Danica Novgorodoff (First Second)  
Strange Embrace by David Hine (Image)  
Wonton Soup (Oni)  
Travel by Yuichi Yokoyama (PictureBox)  
Metronome by Véronique Tanaka (NBM)  
Fables: The Good Prince by Bill Willingham and Mark Buckingham (Vertigo)  
Paul Goes Fishing by Michel Rabagliatti (Drawn & Quarterly)  
The Country Nurse by Jeff Lemire (Top Shelf)  
Water Baby by Ross Campbell (Minx)  
Y: The Last Man by Brian K. Vaughan and Pia Guerra  
Yossel by Joe Kub  
 
Tech  
We will use Sakai, accessible through http://courses.shepherd.edu/ as our online learning environment. Students must 
have access to the Internet outside of the class environment in order to successfully participate in class discussions and 
group collaboration. Though not required, students should seriously consider purchasing Comic Life. It is available from 
http://plasq.com/ for under $20 (Be sure to go to the “education” section for the low price.)  
    
        
SYLLABUS: COMM 352, COMPUTER MEDIATED COMMUNICATION. FALL 2009              
 
Course Description  
A course that focuses on the study, practice and criticism of computer-mediated communication. Students will develop  
projects using a variety of digital technologies. The course is designed to teach students to use effectively these 
technologies, to study the impact on society and to think critically about that impact.  
 
Class Structure  
Multimedia lecture and in-class discussion will be used to explain the various technologies and software programs and 
their impact on communication. These concepts will then be applied by students in a series of projects. You can access 
Sakai by going to http://courses.shepherd.edu.  
 
Objectives  
It is hoped that upon completion of the course students will be able to:  
•  Comprehend the impact of new technologies on society and the way we communicate  
•  Master the various software and technologies used to create their projects  
•  Assess what type of material is best-suited for each digital medium  
 Approach new technologies in a fearless manner  
 
Readings  
The required text for the course is Web Design in a Nutshell. Additional online readings will be assigned throughout the 
semester. Students should read all materials with the expectation that they will be asked to reflect on them intelligently in 
class and in discussion on Sakai. A simple memorization/regurgitation of facts is not sufficient.  
 
Attendance  
Students are expected to attend and participate responsibly. Material will be covered in class that is not included in the 
readings. In the event of illness, students are requested to supply a doctor’s note for documentation. When a class is 
missed, it is  
the student’s responsibility to get notes from another student.  
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The Department of Communication enforces the following departmental attendance policy:  
•  Three (3) unexcused absences are permitted without penalty  
•  Four (4) unexcused absences will result in a full grade deduction  
•  Five (5) or more unexcused absences will automatically result in an “F” for the course grade  
•  Four (4) late arrivals to class will count as one unexcused absence 
  
If a student arrives late, it is his/her responsibility to remind the instructor (at the end of class) to update the attendance  
spreadshee.  
 
Cancelled Class Days  
There may be days where the University is open and I am unable to attend due to illness or weather-related events. 
Should this  
happen I will e-mail the class as early as possible using Sakai. The Sakai system uses students’ shepherd.edu e-mail 
addresses,  
so students must check their Shepherd e-mail.  
 
Grading  
Attendance  15%  
Projects  
   Blog/Wiki 15% Code assignments 15%    
   PowerPoint 10% Web Site  45%  
 
Assignments will be considered late if not completed by the beginning of class on the date due. Late projects will be 
penalized a  
full letter grade and will not be accepted more than one week after the original deadline unless otherwise arranged with 
the  
professor. No hand written content will be accepted for any assignment. If students hand in projects on time they will be 
al-  
lowed to resubmit reworked projects for an improved grade.  
 
Materials  
All students are required to purchase an external hard drive or flash drive.  
 
Expectations  
Students will learn how to use Dreamweaver to build a website. If you do not purchase the software for your home  
computer, expect to spend significant time weekly in G8 (the computer lab). Dreamweaver is not on the library 
computers.  
        
Fall 09 COMM 345 Animation & Communication 
 
Syllabus 
This syllabus is your basic guide to the course. Because a course is an interaction between students and a 
professor, modifications to this syllabus are inevitable and expected. All modifications will be posted to our 
on-line learning management software (LMS)--Sakai--not on this document.  
  
Description 
Computer-generated (CGI) animation has become standard fare in TV, film, advertising, forensics/court-
room reenactment, education/training, gaming, web design, on-line media/virtual worlds, and even 
shopping kiosks and check-out counters. This course explores the history and craft of computer 
animation via animation production with an emphasis on animation as a means of expressing 
perception (i.e., communication) and the discourses of animation as art and entertainment. Topics 
include history, critical analysis, story-telling, story-boarding, lighting, compositing and movie-making 
as well as working with key-framing, motion capture, particle effects, dynamic simulation, sound design, 
automation and other facets of digital animation as they emerge and as class time allows. 
 
Rationale 
This course was created as part of the Department of Communication’s program in digital media and technological 
culture.  Our goal is to study and learn about the intricacies of human communication and mediation in the digital age by 
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practicing digital media production. Thus we integrate theory and practice, ability and understanding, and use computer 
animation to develop both a skill set for employment in the media industry and as a way of understanding digital culture, 
communication and the discourses of communication that permeate everyday life. 
 
Objectives 
Animation is not only fun to watch, it provides us with insight into human communication and mediation. Movies, 
television, advertising, the web and other forms of publication are increasingly turning to animation as a way of solving 
design problems. An education in the principles and practices of animation will serve students well in many professional 
endeavors. Students will  

study the history and discourses of animation in general and CGI in specific, and will learn and 
practice CGI animation. 
 
Please note that this is a course offered in the school of arts and humanities department of 
communication. This is not a studio course in character animation. Your education here is much 
more general and relative to all aspects of digital video and audio production. At this point in 
your education you’re being educated for media literacy and a broad skill set that includes 
animation as one of many topics covered by our curriculum. 
 
Outcomes 
This course will introduce you to current techniques in computer animation and the digital culture 
in which contemporary animation is practiced. By the end of the semester you should be able to: 
 
[The basics] 
 Understand how traditional and CGI animation is created 
 Storyboard, compose, light, shoot and render a character animation sequence 
[Time permitting] 
 Understand and/or work with particle, simulation and other special effects animation 
 Understand the institutionalization of animation and its potential to transcend given discourses 
 
This class, along with others is part of a global education in media literacy and media aesthetics. 
It our goal to educate students to be both literate and professional and thus educated 
consumers as well as knowledgeable producers of mass and micro media. 
 
Texts 
Our readings will be text, on line and on reserve. You will need to purchase read and study: 
 Required: The Illusion of Life:  Disney Animation by Ollie Johnson and Frank Thomas. This book 
has been called the Bible of (hyperrealist) animation, also simply known as Disney-style 
animation. It is a landmark primary text for understanding animation in general.  
 Required:  The Essential Blender by Roland Hess. This is an introductory text to Blender. It is 
available, as a free, open-source, text on-line. Please be careful. On-line books may be free but 
they require discipline to use. http://wiki.blender.org/index.php/Doc:Books/Essential_Blender 
Optional: The Animator’s Survival Kit by Richard Williams. This should be on everybody’s desk. 
 
Optional: Gardner’s Guide to Animation Scriptwriting by Marilyn Webber. This text shows quite 
clearly just how formulaic television animation/cartoons are. As the Disney text is what I’ve called 
a primary text, this book I call a revelatory text. It reveals the styles and 
structures of modern animation. Most of you who want to work in the 
animation industry will work in other positions than animators.  
 Optional: Ideas for the animated short by Karen Sullivan, Gary Schumer and 
Katie Alexander. This book covers animated filmmaking in great detail. It is very 

well written, informative, provocative and comes with a DVD of great examples. 
 
We will use podcasts as necessary. You will need iTunes . This is also free:  
(http://www.apple.com/itunes/download/) 
We will be using web-based readings:  These will be posted to the course LMS-Sakai. See  below also. 
Technical manuals will be placed on reserve:   
Poser 7 Revealed 
Practical Poser 
The art of Animation Master 
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Introduction to Poser DVD 
Readings will be added or deleted as needed 
Reading assignments will be posted to the LMS 
 
Technology Requirements 
All students will have access to the communication department studios and will require little special computer 
technology. You may, of course, want to invest in a computer and software; it would be the second best investment of 
your career (your university education being the first). 
 
You will need access to: 
WWW 
Shepherd University e-mail Account (only e-mail accepted for course work) 
Sakai. We will use Sakai for all official class communication 
Go to “My Workspace” 
Go to “My Settings” 
Go to “Profile” 
Fill in data, create personal Sakai presence 
Upload picture using Photobooth or your home system 
A portable FireWire, 7200 RPM hard-drive. Recommended drives are available at the bookstore (make sure you get a 
power supply) 
You will need a set of headphones with a 1/4” and 1/8” jack! Bring headphones to every class production day. If you do 
not have headphones on studio production days you will be asked to leave the studio (adaptors available in the 
bookstore).   
 
Attendance 
This is a university class. Attendance is expected at every class session. There is little difference between this course and 
a job. They are both part of career. The fact that you are paying is irrelevant. You cannot pass this course if you are not in 
class or try to make-up material at the end of the semester. 
The communications department has a mandatory attendance policy:   
You are allowed to miss 3 classes (excused absences are accepted).  
After 3 missed classes your grade will be quickly reduced.  
4 misses = a mandatory D.  
5 misses = a mandatory F 
  
Excused absences include: 
Health issues that require medical attention (and are documented by a doctor’s note-print copy I can keep) 
University extracurricular activity travel (e.g., sports, debate documented by instructors note) 
Other (as discussed with faculty-print copy I can keep) 
Notes must be presented the next class after the absence 
Students are only allowed to make-up an examination if an emergency prevents them from attending class that day. 
Written documentation verifying the emergency must be provided. The instructor reserves the right to deny the request. 
Makeup exams may be given in the Academic Support Center in 106 Knutti Hall. The Shepherd University attendance 
policy will be upheld. 
 
Inclement Weather 
In the event of inclement weather during which the school is open but the roads are treacherous (a common occurrence) 
we may hold a virtual (on-line) class session during regularly scheduled course hours. I will post a notice to the news 
forum by 7am. An online session may consist of a real-time chat, asynchronous discussion or other manner of meeting 
requirements for course contact hours. If you do not have access to a computer at home we can make arrangements for 
make-up work. 
 
Signing Out Equipment 
If you need to use departmental equipment outside of the studio you may sign a contract with the department to do so. 
Failure to return equipment in the allocated time will result in either the lowering of grade, a failing grade, or a final grade 
of I -until the equipment is returned. Equipment circulates from class-time to class-time (meaning the longest you could 
go would be a Thursday class to a Tuesday class.).  
 
Work Environments 
Animation 
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Our primary application is Blender 
download:  http://www.blender.org/ 
Please run this on your home system and in the studio 
The learning curve is steep, so be prepared 
Our secondary application is Poser by Smith Micro. This is a very inexpensive and excellent program. 
Poser: http://my.smithmicro.com/mac/poser/index.html 
DAZ studio is a similar program built on a modular logic. It’s free (Mac and PC) and excellent for still images and prep 
work. 
http://www.daz3d.com/ 
Editing, Compositing and Post Production 
Final Cut: http://www.apple.com/finalcutstudio/finalcutpro/ 
Motion: http://www.apple.com/finalcutstudio/motion/ 
Soundtrack: http://www.apple.com/finalcutstudio/soundtrackpro/ 
Garage Band: http://www.apple.com/ilife/garageband/ 
 
PEDAGOGY 
project-based learning 
You may work alone or in groups with a maximum of three persons. You may work with several different teams 
throughout the semester. Some of these groups will be selected by you. Other groups will be selected by the professor. 
The executive producer will create teams as needed--to get the job done well. 
 
Design is essentially the intersection of fine art and institutional need. Designers are creative problem solvers. We will 
encounter a number of design challenges throughout the semester. A large part of your enjoyment of this class will hinge 
on how well you take to challenges and ambiguity. 
 
Deadlines and limits (length of project for example) are an inevitable part of life. Each project must meet requirements for 
its correct production. Timely feedback is essential. Assessment will take place continually. Students as well as the 
executive producer will assess results. Grading will be treated separately. 
 
Professor as producer 
As we break with the paradigm of the professor as the sage on the stage we will usher in a new model that complements 
the guide by your side model. For this course the instructor will function as an executive producer. He or she will arrange 
and oversee all aspects of your productions, but will allow you to function in your creative capacities. The professor-
director will interject his or her thoughts, design challenges and direction on your projects. The purpose of this is 
manifold.  
 
In most cases the executive has more experience and will draw on the experience to improve the work produced.  
Design takes place within an institutional setting. The producer has established the setting for this course and the 
communications program to push the designers into new and unfamiliar territory. 
 
Project to publications 
The communications program features a “project to publications” philosophy. This means that the majority of your work 
is being composed and prepared for a real audience. The days of homework or busy-work are behind and below you. Of 
course you will have to do tutorials, studies and tests--all creative people do. However, our goal is to 
transcend these studies not after graduation but by the end of this semester. 
 
Assignments 
 
Assignment details will be posted on the assignments link in Sakai 
 
Blog 
We will all keep a blog as part of our blogging across the curriculum project.  
1. Animated Atoms 
This is the first assignment in the blender text:  Keep your production files because you will also use 
them for the texture, lighting and rendering assignments. The final product should have a nucleus and at least two 
orbiting “electrons”.  Feel free to improvise on content: For example, use monkey heads or boxes or anything creative. 
Use the course text for details. 
100 Points 
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2. Bouncing Ball 
We’ll go off book for this classic:  Get the stretch-squash ball rig online. 
http://blenderartists.org/forum/showthread.php?t=123001 
1) do a classic bounce. 2) do a happy bounce. 3) do a sad bounce. 
100 points 
 
3. Walk and Wave 
Back to the Blender text. Here we’ll learn both character animation and nonlinear animation. 
100 points 
 
4. The 3-shot story 
The three act short animation, by KC Williams (at least I think I'm making this up). Aristotle's three-act rhetoric of story 
telling has certainly held up over time (web search, "three act structure" to see how major theorists have dealt with it). 
These acts can be thought of as set-up, confrontation and resolution. For our final in animation and communication we'll 
produce a short that covers these acts in three simple shots.  Here's an example. We'll take Stickman, V3.0, by 
freakydude. The idea is to have stickman take a walk while it gets so hot he melts. 1) walk in cool temperature, 2) it heats 
up, and 3) he melts. 
http://www.youtube.com/user/DrKevinWilliams 
100 points 
 
4. Short -extra credit 
Animators animate (all the time). If you have aspirations to get into animation you should be working constantly. Post your 
animations to YouTube and I’ll credit your extra work into the class 
 
Grading 
Grades are determined by qualitative evaluation and then translated into a quantitative value. The chart below explains 
the logic of evaluation. 

Grade Meaning Value 

F 

59 or less 

Failure at all levels. You can know that you are doing F work when you did not hand in an 

assignment, or the assignment is not completed at a college level. 

D 

60-69 

Failure to meet standards that will prepare you for professional media industry work. You can 

know that you are doing D work when the work is done poorly, or you turned in your work 

late. Any late work is by virtue of its being late below average and will receive a grade of D. 

Typically such a project does not follow the directions given for its correct completion, is poorly 

composed, contains ideas that are not connected, uses words, sounds and visuals in "unique" 

ways without explaining the words special usage (Note: I encourage the "unique" and interest-

ing treatment of subject matter. I simply ask that you are able to defend your work. In other 

words, you must be able to explain your ideas). 
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Grade Meaning Value 

C 

70-79 

Adequate and/or average work for aspiring media professionals. You can know that you are 

doing C work when you covered the basics, but did not give yourself time to elaborate ideas, 

explain arguments or draw connections between media texts, class materials and personal 

experience. Such a project can be read but will require development in form and content 

B 

80-89 

Very good work for aspiring media professionals. You can know that you are doing B work 

when you did spend some time thinking about the assignment, the work is clearly expressed, 

but some ideas need to be more carefully articulated and followed through. 

A 

90-99 (100) 

Excellent work for aspiring media professionals. You can know that you are doing A work 

when you did your very best in the preparing, thinking, organizing and writing of your assign-

ments, and it shows; the work is clear, insightful, well organized, provocative and serious; it 

shows honesty, care and promise. 

Midterm and final grades will be a simple average of the four grades. 
 
Calendar 
The calendar will appear under the lessons link in Sakai (not the calendar link) 
 
Demo Reel 
At the end of the semester you will submit a demo reel on DVD. This DVD will contain all abstracts, tutorials, studies and 
movies. You will also submit a DVD archive of all of your files in .pdf and .mov format (all movies must be self-contained). 
These will go into the department library; if you want your copy please burn it at the same time (we do not have 
duplicating facilities). The Department maintains the right to show and broadcast your work at any time it sees fit. These 
rights are non-exclusive. The producer reserves the right to show the works as he or she sees fit.  
 
Assessment 
Demo reels will be randomly sampled and sent for outside review. The reviewer will assess the animation content 
including the critical abstracts and prepare a response written in terms of the course syllabus, department and program 
goals that will help the instructor identify any problem areas and improve the overall quality of this course. 
 
Conferences 
Conferences are available to all students during the course. You are welcome to discuss with me questions or 
assignments during my office hours, at a time that is convenient for both of us, or by ee-mail. Conferences offer a unique 
opportunity to explore in more detail your individual projects, and a chance to develop specific lines of thought and 
inquiry. They are always valuable and joyous occasions. 
 
I will keep office hours. These are posted on my office door, syllabi and department web-pages. If I am absent I will post 
that information on my office door (and, when possible, note such absences verbally in class). Please use this time. I 
have many years of experience of students expecting me to be available during lunch or another class. Of course, this is 
not possible. I do not come to your home to discuss a class at a non-specified time and I expect the same respect for 
my schedule. 
 
Note also that I have responsibilities with the department and video lab that sometimes overlap office hours. This means 
that I may miss a phone call while attending to problems in the labs. I will return that phone call during office hours. If I 
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am in a lab during office hours, I will post the room number on a sign on my door. Please go to that room. Students have 
priority over labs during office hours. 
 
Bias 
Because we will deal with contemporary issues of communication and culture, the subject matter of this course is often 
emotionally and historically charged: You may have strong feelings about your particular tastes. It is not my goal to 
change your tastes, but it is my job to help you reflect on them and become aware of the values that inform your tastes 
and where they come from. We will need to take critical distance and think about the ways that we respond to the ideas 
that shape ourselves, our culture and our society. 
 
We will need to reflect on the ways in which our tastes are informed by family, gender, race, religion, politics, ethnicity 
and so on, and the ways that tastes are lived. I am no different than you:  I have tastes, likes and dislikes, I watch 
television, subscribe to magazines, look at the newspaper, listen to the radio, spend money on compact disks and 
DVDs. I have, as well, some very strong feelings about what I see and hear. I will be open about my tastes and biases, as 
I hope you will be open about yours. In this way, we can engage in honest reflection on ideas, we can come to 
understand better the cultural media, the contemporary information age, and contemporary critical practice. 
 
It is necessary that we exercise good taste when discussing complex social and political issues. Your work is to be 
palatable by reasonable, mature adults. I will do my best to inform you before hand what we will be discussing or 
viewing. If certain material is too offensive, reactivates traumatic experience, violates religious edicts or political positions, 
you may be excused from a selected viewing. You must, however, be prepared to discuss your position as an educated 
citizen. 
 
This class is as much yours as mine. Please speak up. This material is new to me. I have only been studying and 
practicing animation for the past ten years or so. While the phenomenology of communication (i.e., the understanding of 
how and why animation works) is my area of expertise, and while I work with key-frame animation, special effects 
processing and character generation in non-linear editing suites as a  professional, I am not a professional character 
animator; we will thus be in this (the first formal class offering) together. I am excited and honored to be working with you. 
 
Academic Integrity 
It is SO easy to cheat in the digital age that (I hope) it is no longer any fun;  I mean really, the thrill is gone. You will be 
doing a series of animations that are available on line. Your assignment specifies that you tweak each assignment so I 
can tell it is your work. Please remember that I’ve been using this software for many years and know how to get inside 
files and look for patterns (it’s like watching the lines of green falling numbers in The Matrix). I can read these patterns so 
don’t cheat.  
 
Each student in this course is expected to abide by the Shepherd University Academic Integrity Procedures found in the 
Shepherd University Student Handbook (you have received a copy in your handbook). Any work submitted by a student 
in this course for academic credit will be the student's own work.  
 
You are encouraged to study together and to discuss information and concepts covered in discussions and the sections 
with other students. You can give "consulting" help to or receive "consulting" help from such students. However, this 
permissible cooperation should never involve one student having possession of a copy of all or part of work done by 
someone else, in the form of an e-mail, an e-mail attachment file, a CD, DVD, or a hard copy.  
 
Should copying occur, both the student who copied work from another student and the student who gave material to be 
copied will both automatically receive a zero for the assignment. Penalty for violation of this can also be extended to 
include failure of the course and University disciplinary action.  
 
During examinations, you must do your own work. Talking or discussion is not permitted during the examinations, nor 
may you compare papers, copy from others, or collaborate in any way. Any collaborative behavior during the 
examinations will result in failure of the exam, and may lead to failure of the course and University disciplinary action. 
 
Accommodations for students with disabilities 
Instructors need to be available to discuss appropriate academic accommodations that may be required for student with 
disabilities. Requests for academic accommodations are to be made during the first three weeks of the semester, except 
for unusual circumstances, so arrangements can be made. Students are encouraged to register with Disability Support 
Services to verify their eligibility for appropriate accommodations. More information can be found at:  
http://www.shepherd.edu/mcssweb/disabilities/index.htm and is included in your handbook. 
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This syllabus is subject to change   
Changes will be posted to the course LMS and not to this document. 
This is your course--ask questions 
Everything counts--get involved 
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I. INTRODUCTION 
 
The department of Computer Science, Mathematics and Engineering (CME) at 

Shepherd has undergone several major changes in the past five years. It was formed by uniting 
two separate departments - Computer Information Sciences and Mathematics, and Engineering.   

 
The Computer Science, Mathematics, and Engineering (CME) department at 

Shepherd has continued to grow and develop since the last review in 2004. The department 
offers four degree programs that include ten different concentrations. The focus of our 
department’s development is in part guided by the evolving needs of industry and business, and 
in part by the need to give our students the strong foundation they need to be an applied scientist.   
Shepherd University is located in the fastest growing area in West Virginia and has great 
potential for growth in both size and status, and becoming a point of intellectual leadership.  
Moreover, The CME department, by the very nature of its fields of study, is in the forefront of 
this change and growth process and can become the Shepherd vanguard. 
 
 
II. MISSION STATEMENTS 
 

• To enhance the technical education of students in the 21st century by instilling in them the 
love and excitement of exact thinking that is unique in the mathematical, computer, and 
engineering sciences and their immediate applications.  
 

• To prepare students for employment in our diverse local community as well as the 
Eastern Panhandle of West Virginia, and to capitalize on our location proximity with the 
Washington DC / Baltimore area. 

 
• To provide students with the expertise and knowledge to continue their education at the 

graduate level.   
 
 
III. DEGREE PROGRAMS 
 

There are four Bachelor of Science (B.S) degree programs in the Computer Science, 
Mathematics and Engineering Departments.  
 
3.1. Computer and Information Sciences (B.S - CIS)  

The CIS degree program with four concentrations is the study of computers and 
computational systems which include their theory, design, development, and applications. 
Students in this area learn how to design and analyze algorithms to solve problems and 
develop and study the performance of computer hardware and software. 

 
 
3.2. Computer and Information Technology (B.S. - CIT) 

The CIT degree program with three different concentrations prepares students for 
existing and emerging jobs and careers in the application of information systems and 
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technology. Students in this program will learn the most current knowledge, concepts, and 
tools in a variety of IT areas, and develop an appreciation of the connection between real life 
and the digital world. 

 
3.3. Computer Engineering (B.S. - CPE) 

The degree has been developed to keep pace with skills needed by industry.  The use of 
computers in our daily lives is increasing dramatically. Hardware and software technology 
changes rapidly and computer-related companies are always looking for computing 
professionals. The computer engineering (CPE) program is a multi-disciplinary program of 
study that promotes the integration of computer hardware, software, interfacing, and design 
through the blending of courses from the computer science and engineering curricula.  

 
3.4. Mathematics (B.S.)  

The Mathematics degree at Shepherd University is four pronged: two comprehensive 
majors (Industrial Mathematics and Engineering Concentration), and two non-comprehensive 
majors (Traditional Mathematics and Mathematics Education). 

 
3.4.1. Comprehensive Majors 

• Industrial Mathematics provides students with the tools, the skills, and the confidence of 
solving problems in today’s world of science.  A student studying Applied Mathematics 
at Shepherd currently has three possible options or paths: a Traditional (theoretical) 
Mathematics degree with a minor in one of the school’s applied sciences, or a degree in 
Mathematics with either an engineering or industrial concentration.  We are in the 
process of unifying these options. 
 

• The Engineering Concentration is an Applied Mathematics degree focusing on 
engineering that provides extensive quality education for the first two years of 
undergraduate engineering study. The students move on to more traditional engineering 
programs (electrical, mechanical, etc.) in other institutions in their last two years.  We 
have ensured that our course of study in Mathematics, Engineering, Computer Science, 
Physics, and Chemistry, as well as in general studies, prepares our students for other 
receiving institutions. The goal and success of this concentration is two-fold.  First, 
students transferring will have our courses fully accepted.  Second, they will have proper 
prerequisites for the junior and senior level courses in the receiving institution, thus 
creating a seamless transition. Currently our program has articulation agreements with the 
School of Engineering at West Virginia University (WVU).  In addition, the curriculum 
for our newly implemented computer engineering degree will expand the transfer 
agreement with WVU such that students will complete their third year curriculum at 
Shepherd University for a degree in Electrical Engineering. 

 
 
3.4.2. Non-comprehensive Majors 

• Traditional Mathematics has a long history at Shepherd University. This degree provides 
students with a classical degree in Theoretical Mathematics.  
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• Mathematics Education prepares students for a career as a Mathematics teacher. There is 
a nationwide demand for Mathematics teachers. Our students have been exceptionally 
successful in passing the required certification exam. Our Mathematics Education 
program is nationally accredited and NCATE/NCTM approved. We have good rapport 
with a number of local high schools. The department is diligent in preparing the 
education majors to perform well on the certification exam.  

 
This program review only focuses on the Mathematics degree program with all 
concentrations. The following sections fulfill all the elements of viability, adequacy and 
necessity. 
 
IV. PROGRAM OBJECTIVES 
 

The Mathematics and Engineering program has the following objectives: 
 

• To provide students with an exposure to the applied sciences through courses with a 
strong foundation in Mathematics and Engineering along with an emphasis on 
applications. 
 

• To prepare students for future employment either on the manufacturing or research side 
by exposing them to internships and research oriented coursework through the Senior 
Capstone Projects. 
 

• To expose students to connections between concepts in Computer Science, Mathematics 
and Engineering. 
 

• To provide students with a strong background in mathematics to solve real practical 
problems which makes them employable for any industrial jobs? 
 

• To prepare students for better chance in career success by involving them in professional 
activities such as undergraduate research, oral and poster presentations at conferences.  
 
 

V. CURRICULUM 
 
 The department has chosen to focus on Applied Mathematics. The enrollment growth of 
mathematics majors brought by the new Industrial Mathematics program (since fall 2006) was 
substantial. In fact, we have had more students in the Industrial Mathematics concentration (forty 
six) over the past three years than all the Mathematics majors (Nineteen) over the five years in 
last program review (1999-2003, please refer to Tables 3 and 4). This is primarily due to the 
efforts by the faculty in advising the students of the importance and benefits of a terminal degree 
in Applied Mathematics.  This degree has provided the cohesiveness that is essential for the 
growth of the department which now extends into three different disciplines - Computer Science, 
Mathematics and Engineering.  
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There are significant changes in our curriculum since our last program review. The first is 
that the Traditional Mathematics concentration now requires two semesters of Physics. Industrial 
Mathematics is now offered as a comprehensive major (no minor is required). In addition an 
Engineering concentration was also created. Furthermore new courses were developed to align 
our mission with our program offerings. These new courses include: Math 155 (Discrete 
Structures) and Math 433 (Applied Mathematics). We also increased the number of credits in the 
capstone course from one to three credits.  

 
There are new changes that are underway, and include streamlining the Traditional 

Mathematics concentration in terms of required Mathematics courses, and splitting Industrial 
Mathematics into two tiers - Mechanical and Electrical Engineering options. This split will 
utilize our resources in the Computer Engineering program. The current curriculum is listed in 
Appendix A.   

 
Since the core courses in the math education curriculum are common in both math and 

math education majors, we also look at the NCTM (National Council of Teachers of 
Mathematics) standards to illustrate the outcomes of our student learning. Appendix E includes 
NCTM standards.  Our math education majors have met all the indicators in our last review 
(please also refer to the section “Content Knowledge” for learning outcomes of our Mathematics 
Education majors). 

 
 

VI. FACULTY 
  
The faculty members either hold doctoral degrees or have extensive exposure to the 

industry and hence are qualified to handle the necessary requirements for the courses involved.  
 
The department chair Prof. Reza Mirdamadi has worked with NASA on the evaluation of 

research projects involving fluid mechanics and thermodynamics for many years and has been 
instrumental in supporting both faculty and students in research projects with funding from 
NASA. Dr. Nicholas Martin has been instrumental in our recruiting efforts through the Shepherd 
Open Math Contest and the William Lowell Putham Mathematical Competition.  Dr. 
Amirhossein Amiraslani has a doctoral degree in Applied Mathematics and a Master’s degree in 
Electrical Engineering. Dr. Seung-Yun Kim holds a doctoral degree in Computer Engineering 
and has worked with the Air Force on several computer hardware oriented projects.  Dr. Osman 
Guzide holds doctoral degrees in Computer Science, is actively involved in undergraduate 
research and is widely published. Dr. Qing Wang specializes in the stability theory of ordinary 
differential equations and its relationships with real life systems.  Dr. Christopher Elmer is a 
visiting assistant professor with a long term commitment in research and extensive background 
in dynamical systems.  In essence, the department is an amalgam of experts in a variety of core 
disciplines in Computer Science, Mathematics and Engineering committed to providing a high 
quality education. Hence, we have no doubt that standards will not only be maintained but 
enforced through stricter grading schemes and evaluations in the core courses. 
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VII. STUDENTS 
 
7.1. Entrance Requirements 

Entrance standards for our majors do not exceed the general entrance requirements of the 
university. We require all students entering any major in the School of Natural Sciences and 
Mathematics to take an online placement test.  

 
7.2. Entrance Abilities 

Entrance abilities of those first year students who declare Mathematics as the primary 
major are usually higher than for all first year students, as measured by high school grade 
point average (HSGPA), ACT math score (ACTM) and SAT math score (See Table1). 

 
 

Year  2004 2005 2006 2007 2008 
 

HSGPA 3.07 (2440) 3.09 (2559) 3.12 (2638) 3.11 (2648) 3.13 (2636) 
SATM 1009 (1024) 1015 (1123) 1019 (1202) 1018 (1208) 1016 (1213) 

College 
Freshmen 
All Majors ACTM 21 (1402) 21 (1465) 21 (1466) 22 (1478) 22 (1480) 

 
HSGPA 3.22 (14) 3.33 (33) 3.44 (21) 3.35 (31) 3.30 (36) 
SATM 1204 (7) 1095 (20) 1122 (11) 1125 (15) 1117 (15) 

College 
Freshmen 

Math Majors ACTM 23 (8) 24 (15) 25 (12) 24 (17) 23 (20) 
 

Table 1. First-time College Admissions 
(HSGPA: High School Grade Point Average, SAT: SAT Quantitative Score,  

ACTM: ACT Math Score) 
 
 
 7.3. Exit Abilities 

All students seeking a Mathematics degree are required to take the Mathematics capstone 
course. The provisions of this course require personal interaction with the faculty. The 
interactions include use of the computational software, mathematical modeling, and an 
understanding of key theorems in Mathematics.  

 
 
VIII. ASSESSMENT 

 
The department is required to perform assessment in all degree programs. The 

department is also committed to improving the program based on the results from the required 
assessments. In addition, we revised our capstone course and increased the number of credits 
from one to three.  Our students are required to give a formal presentation to a panel of faculty 
members on their Senior Capstone project during which the student’s knowledge for 
understanding will be assessed using a variety of questions from the courses they have 
completed.  
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8.1. Assessment Outlines and Processes 
 

The following lists the process in which the department has been engaged in and is 
committed to completing to ensure a meaningful assessment.  The course descriptions and 
number of credits in many key upper level Mathematics classes had been changed to address the 
intended outcomes.  

 
8.1.1. Mathematical Background 
 

The goal is to give an extensive background in Mathematics so that students can 
formulate and solve real-life problems in a mathematical setting and interpret the results in 
practice. 
 

 Ability to formulate and solve real life problems using Mathematics. 
 Ability to formulate practical linear optimization problems as equivalent linear 

programming problems and to solve them using the simplex method and interpret the 
results. Topics should include practical problems involving optimization with linear 
constraints, solving the problem and interpreting the results. 

 Ability to formulate practical maxima-minima problems and solve them using techniques 
from calculus. Topics will include maximization/minimization problems from real life 
and formulating and solving them using unconstrained optimization (first and second 
derivative tests). The answers will be evaluated based on proper formulation and 
interpretation of results.  

 
8.1.2. Understanding Theorems 
 

Students can relate an abstract theorem to a real life situation which thereby leads to a 
better understanding of the theorem. 
 
 Ability to apply theorems in calculus I, II and III to practical situations. The students will 

be presented with a practical problem which avoids usage of standard calculus 
terminology. The solution would involve using a standard theorem from the courses 
mentioned above after proper formulation of the problem.  

 Ability to generalize a practical situation to a theorem. Topics will include problems 
whose solutions involve basic techniques from calculus.  Students are asked to make a 
conjecture towards generalizing the theorem.  

 Ability to explain any of the standard theorems taught in the Calculus classes.  Students 
will be asked to explain the theorem in simple terms with examples and their answer will 
be assessed based on simplicity of explanation.  

 Ability to use their mathematical background successfully in engineering and other 
disciplines so that students can obtain gainful employment. 
 

8.2. Learning Outcome and Undergraduate Research 
 

The CME department has also instituted an Undergraduate Research Consortium (URC). 
The mission of the URC is to promote quality undergraduate research in the school of Natural 
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Sciences and Mathematics under the guidance of professors, resulting in publications in 
undergraduate research journals and/or presentations at professional conferences. 
 
8.2.1. Attending Conferences 
 

In the past few years, most Mathematics and Mathematics Education majors have gained 
valuable knowledge of Reasoning and Proof, Mathematical Communication, Mathematical 
Connections, and/or Technology through their undergraduate research experience with faculty members 
and the training in the courses MATH434 - Senior Capstone Practicum, MATH310 – Differential 
Equations, and MATH 329 – Mathematical Modeling. Students write abstracts, reports, and research 
papers, as well as give oral and/or poster presentations of their research projects in their upper-level 
Mathematics courses and at a variety of professional conferences. In 2008, four students gave two 
poster presentations the at the 6th International Conference On Differential Equations and 
Dynamical Systems in Baltimore, Maryland. In May 2008, four students had oral or poster 
presentations at the 84th annual meeting of the WVAS  in Glenville, West Virginia in 
March 2009. In May 2008, eight students gave poster presentations and had their abstracts 
published for their poster presentations at the ECCAD 2008 meeting in Shepherdstown, West 
Virginia. In November 2007, one student gave an oral presentation at the Conference on 
Undergraduate Research in Mathematics at Penn State University in University Park, 
Pennsylvania. In 2009, four students had abstracts published for their oral or poster presentations 
at the 84th annual meeting of the WVAS in Glenville, West Virginia in March 2009 and one 
student had her abstract published for her poster presentation at the ECCAD 2009 meeting in 
Kingston, Rhode Island in May 2009.  
 
8.2.2. Capstone Class 
 

In the past five years, students’ skills in reasoning and proof were practiced and tested in 
some courses such as MATH 207 Calculus I, MATH 208 Calculus II, MATH 254 Discrete 
Math, and MATH 312 Abstract Algebra. Bonus questions were given in assignments and tests to 
encourage students to reason, construct, and evaluate mathematical arguments.  Also students’ 
problem-solving skills were enhanced through the courses such as MATH 329 Mathematical 
Modeling and MATH 434 Senior Capstone. We increased the credit hours for MATH 434 Senior 
Capstone from one to three and require that the students in Traditional Mathematics take the 
course to make sure that students get enough training in enhancing their problem-solving, 
reasoning and proof skills.  This is done each year with a problem from the physical sciences.  It 
is intended that the students will learn to: 

• Use LaTeX, MatLab, Maple, Excel, Labview, Powerpoint, and other software 
• Do numerical experimentation 
• Do first principle derivations 
• Develop experiments 
• Collect and analyze data 
• Question assumptions 
• Perform research searches 
• Read and evaluate research papers 

These activities are designed to reinforce the students' previous course work, developing 
and maturing their analytical abilities.  Significant lecture and problem solving on the yearly 
theme will be the underlying base for these activities.  In addition, they apply skills to produce 
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independent research that includes a thesis.  These independent projects focus on the subject of 
the project theme as well.  Besides producing a thesis and presenting their work to the university 
community, students are expected to present their work at one research conference.   

During the spring 2009 semester, several mathematics students studied the dynamics of 
bicycle motion. The participants worked from the data collection and research paper search stage 
of the project, through the analysis and feedback stages, to the professional presentation stage. 
This project allowed the participating students to contribute to an unresolved topic in science 
while requiring them to work in teams. The goal was that these students would be able apply 
what they have already learned, such as ordinary differential equations and linear algebra,  as 
well as new Mathematics, such as linear stability analysis, to the problem of bicycle stability.  In 
reality the students will be covering ground that has already been covered, but where the results 
are counter intuitive, and in some cases are still a matter of some debate. The project participants 
carried out a set of demonstrations to help others (and themselves) understand the stability issues 
involved in bicycle design. Many of these effects were counter-intuitive to the audience 
members, and helped illustrate the difficulty of studying the science involved. These 
demonstrations were performed on March 28 at the annual meeting of the West Virginia 
Academy of Science and during finals week at Shepherd University. What they showed is 
included in Appendix F. 
 
 
IX. FACILITIES 

  
9.1. Computational and Engineering Labs 

The department of Computer Science, Mathematics and Engineering administers six labs. 
Two labs are entirely dedicated to developing students’ skill on using computational software 
such as Maple, MathLab and MathCad,  and electronic software such as Electronic Workbench 
and PSpice (Simulation Program with Integrated Circuit Emphasis). In addition there is another 
lab that is completely used for hardware related courses. The other three labs are used for 
software engineering, computer architecture and organization, and networking classes. The 
facilities include state-of-the-art equipment and are easily adapted to teaching all the courses 
necessary for the Mathematics and Engineering program.  
 
9.2. Library Resources and Instructional Materials 

The Scarborough Library at Shepherd University has been strengthened considerably by 
the influx of money associated with the graduate programs. The School of Natural Sciences and 
Mathematics and the Department of Computer Science, Mathematics and Engineering will work 
with the library staff to recommend resources and materials needed for the program.  

 
The Scarborough Library currently subscribes to selective IEEE and ACM periodicals 

along with the MAA and AMS monthlies. There is no charge to the campus community for the 
use of these journals and also for online search for articles. There are plenty of computers in the 
library that can be used by the general public to browse the internet. In addition, the library 
provides for interlibrary loan on articles that are not available so easily, either online or through 
journals that are currently subscribed. 
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Professional librarians are available for reference services for a total of 77 hours a week. 
Bibliographic instruction classes, tours, orientations and workshops are important services in 
addition to teaching students one-on-one. An InFocus projection system is employed to enhance 
instruction. Librarians also teach a two-hour course titled “Information Research Methods”. The 
library is open 87.5 hours a week. 

 
Library staff includes four librarians and the director, part-time reference librarians, nine 

full-time paraprofessionals, one part-time paraprofessional, and student work-study employees. 
Full subscription to IEEE and ACM online digital library is available. 
 
 
X. VIABILITY 
 
10.1. Service Courses: 

The Shepherd University catalog requires completing 3 credits in Mathematics satisfying 
general studies requirements. The following is the list of Mathematics courses listed as general 
studies options. Please see Appendix C for number of enrollments in general studies courses.  

 
• Math 101 - Introduction to Mathematics 
• Math 108 - Pre-calculus  
• Math 154 - Finite Mathematics, 
• Math 155 - Discrete Structures  
• Math 105 - College Algebra,   
• Math 205 - Calculus with applications.  
• Math 314 - Statistics 

 
The department is also committed to offering course that are required by other 

departments in their majors. Please see Appendix B for the list of courses that required for 
various non-Mathematics majors.    
 
10.2. Articulation Agreements 

 The department has met with Hagerstown and Frederick Community Colleges many 
times discussing a seamless transition to our Industrial Mathematics program. Hagerstown 
Community College and Fredrick Community College are located in our immediate service area 
in Washington and Frederick County, Maryland, respectively. Also, there are formal articulation 
agreements with other colleges and these are listed as follow.  

 Allegheny Community College, Cumberland, Maryland 
 Anne Arundel Community College, Arnold, Maryland 
 Carroll Community College, Westminster, Maryland 
 Catonsville Community College, Catonsville, Maryland 
 Cecil Community College, North East, Maryland 
 College of Southern Maryland, LaPlata, Maryland 
 Chesapeake College, Wye Mills, Maryland 
 Delaware Tech Community College, Delaware 
 Dundalk Community College, Dundalk, Maryland 
 Essex Community College, Baltimore County, Maryland 
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 Frederick Community College, Frederick, Maryland 
 Garrett Community College, McHenry, Maryland 
 Hagerstown Community College, Hagerstown, Maryland 
 Harford Community College, Bel Air, Maryland 
 Harrisburg Area Community College, Harrisburg, Pennsylvania 
 Howard Community College, Columbia, Maryland 
 Lord Fairfax Community College, Middletown, Virginia 
 Montgomery College, Rockville, Takoma Park, and Germantown, Maryland 
 Northern Virginia Community College, Annandale, Alexandria, Sterling,   

 Manassas, and Woodbridge, Virginia 
 Community and Technical College of Shepherd 
 Potomac State College, Keyser, West Virginia 
 Prince George’s Community College, Largo, Maryland 
 Southern West Virginia Community College, Logan and Williamson, West Virginia 
 Virginia Community College System, Richmond, Virginia 
 West Virginia Northern Community College, Wheeling and Weirton, West Virginia 
 WOR-WIC Community College, Salisbury, Maryland 

 
10.3. Course Enrollments 

Those upper division Mathematics courses required by Mathematics program majors 
(including “program electives”) with enrollment by semesters are listed in Appendix D.  
 
10.4. Enrollment 

Both the number of first-time university students (freshmen) who enrolled in the 
Mathematics program and the number of Mathematics majors had an increasing trend during the 
past five years (data were provided by the Registrar’s office – Tables 2, 3 and 4).   
 

Academic Year Freshman Sophomore Junior Senior Total 
Fall 2004 5 5 4 5 19 
Fall 2005 16 11 6 9 42 
Fall 2006 6 8 7 7 28 
Fall 2007 15 6 6 10 37 
Fall 2008 14 12 10 10 46 

 
Table 2. Enrollment Data for Mathematics Majors (fall 2004 – fall 2008) 

 
Academic Year Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 

Math Majors Total 19 42 28 37 46 
 

Table 3. Enrollment Data for FTE Mathematics Majors Total (fall 2004 – fall 2008) 
 

Academic Year Fall 1999 Fall 2000 Fall 2001 Fall 2002 Fall 2003 
Math Majors Total 14 11 16 17 16 

 
Table 4. Enrollment Data for FTE Mathematics Majors Total (fall 1999 – fall 2003) 
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10.5. Enrollment Projections 
 The CME department has added the following degree programs and a concentration in 
the past five years: 
 

• New concentration in Industrial Mathematics: fall 2006 
• New B.S. degree in Computer Engineering (CPE): fall 2007 
• New concentration in Computer Information Sciences (CIS) - Computer 

Graphics and Game Design: fall 2008 
• New B.S. degree in Computer Information Technology (CIT): fall 2009 
 

 The enrollment for Mathematics majors has been increasing as expected after the 
development of “Industrial Mathematics” as a comprehensive concentration was developed 
(please refer to Table 3 which compares the enrollment data for the past five years: fall 2004 - 
fall 2008 for Mathematics majors). The demand for Mathematics courses also increased since the 
Computer Engineering and the concentration in CIS (Computer Graphics and Game Design) 
require a substantial mathematical background, including upper level math classes. Moreover, 
Computer Information Technology also requires many specialized classes in Mathematics. The 
number of Mathematics major graduates during the past five years varies, from 2005 through 
2009 to be 4, 2, 7, 2, and 5, respectively. We expect this number to increase slowly according to 
the increasing trend observed in the enrollment of Mathematics majors in the past five years.  
 
10.6. Cost per Student Credit Hour 
 The cost per student credit hour figures supplied for Mathematics majors and for all 
degree seeking entering freshmen, followed by Mathematics major student enrollment by class 
level, are displayed in Table 5.    
 

From the tables, we can see a slowly increasing trend in program costs per student credit 
hour both for the Mathematics program and for the average of all programs in the last three 
years, which, together with the fact that the enrollment for Mathematics majors has also 
increased in the past three years, shows that the increase in program costs per student credit hour 
is possibly caused by inflation. We note that on average, the Mathematics major program costs 
for the last three years (fall 2006 – fall 2008, for which the information is available) is only $6 
more than for students in all college programs (or 8% more than the latter cost).   

 
Program Cost per SCH Mathematics Program Baccalaureate Program Average 

2006 $65 $67 
2007 $84 $72 
2008 $84 $76 

3-Year Average $78 $72 
 

Table 5. Program Costs per Student Credit Hour (SCH) 
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XI. NECESSITY 
 
11.1. Job Placement 

The industry is increasingly in need of potential employees who are exposed not only to 
the theoretical aspects of Mathematics, but also to its relationship to engineering and computer 
science. By some estimates, 25% of the current engineering work force will be eligible for 
retirement in next five years. We are clearly falling short of attracting and retaining the next 
generation of professionals in our service area. 

 
In fall 2006, the department introduced a new concentration, Industrial Mathematics, to 

help prepare graduates to successfully compete for immediate and interesting continuing 
employability. The department keeps in contact with several companies and always publicizes 
and helps locate internship placements for our students. In the past five years, some of our 
Mathematics majors got internships in industry and government (Bechtel Corporation and 
Volvo Powertrain–North America, and DoD). The department made changes to the 
curriculum such that our students receive training in research and real-life problem solving skills. 
For example, students are encouraged to do original research and give oral presentations in their 
Capstone course in which their problem-solving skills, software using skills, and presentation 
skills are intensively practiced and greatly improved. The faculty also involve students in 
research by supervising undergraduate research projects and taking students to professional 
conferences. Many students had experience in undergraduate research and giving oral or poster 
presentations at professional conferences before graduation. As a consequence, more students are 
applying at graduate schools and for research internships. For instance, Rebecca Kendrick is 
finishing her master’s degree in Mathematics at WVU; Amine Benkiran was accepted by the 
Mathematics graduate program of Penn State University in fall 2008; Chase Dowling had his 
undergraduate research experience during his summer internship doing research with the USU 
(Uniformed Services University) Center for Health Disparities Research and Education in summer 
2009; Aaron Stenta is preparing to take his first Actuarial exam in spring 2010. 

 
Data compiled by our Career Center disclosed that very few graduates responded to their 

survey.  The department has experienced a massive transition in its faculty. In the past 5 years 
two faculty retired (2005, 2007), and one resigned (2008). The department recognizes the 
importance of maintaining contact with our graduates, however a systematic approach of 
tracking our graduates has yet not been established.   
 
11.2. Employment Opportunities 

Shepherd University’s location is ideal for graduates in the Mathematics and Engineering 
programs. The region has experienced substantial population growth in the past decade, which 
has led to an increasing trend in the number of jobs. Many of these jobs are in the field of 
Applied Sciences and there has been a strong demand for Applied Scientists in the information 
technology industry. The continued integration of computer technology in a variety of 
applications will require employees to have a strong foundation in the scientific and engineering 
principles behind the applications. Moreover, the introduction of the Industrial Mathematics 
program will serve to fulfill the recent call to attention by various civic and private groups like 
the Chamber of Commerce and the Gateway New Economy Council to increase the number of 
highly skilled workers in the Eastern Panhandle of West Virginia and the tri-state region. 
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11.3. Similar Programs 

There are no other similar programs available in West Virginia within 50 miles of 
campus. Some nearby out-of-state institutions, such as Hood College in Maryland and 
Shippensburg State University in Pennsylvania, offer Mathematics majors. Our program is also 
attractive to students in Maryland and Pennsylvania because of our location and because we 
provide a high quality education for much lower tuition than most similar programs in these 
states.  
 
 
11.4. Consistency with Mission 

A major in Mathematics is an important curricular aspect at most comprehensive colleges 
and universities. By enhancing students’ background in Mathematics, the Mathematics program 
helps and provides support in many aspects including student retention and the continuation of 
quality programs at Shepherd University in Mathematics Education, Chemistry, Biology, 
Environmental Studies, Psychology, Sociology, Computer Sciences, Engineering, and Nursing. 
In addition, mathematics forms a central part of the core of some majors such as Computer 
Sciences and Engineering, as recognized by its national accrediting bodies. Development of the 
Mathematics major is an important part of Shepherd University’s STEM program. 
 
 
 
XII. STRENGTHS AND WEAKNESSES 
 
12.1. Strengths 
 

• Academic Programs – The department’s contribution to Shepherd University’s degree 
offerings has continually grown and developed over the past five years. We currently 
offer four Bachelor of Science degree programs, which include a total of ten specialized 
concentrations. The foci of our department’s development is in part guided by the 
evolving needs of industry and business, and in part by the need to give our students the 
strong foundation they need to be applied scientists. 

 
• Faculty- The greatest strength of the CME department is its collection of its faculty.  We 

are a group with a commitment to innovation in teaching; who are dedicated to providing 
student-centered learning environments.  

 
• Student Enrollment - All ten of our concentrations have had steady student enrollment 

in the past, and current enrollment in our programs is increasing.  We anticipate this 
increase will continue, and become even more significant, because five of our current 
concentrations have been placed in the Southern Regional Education Board Academic 
Common Market Programs.  

 
• Environment - Our department is diverse in both its faculty and student population and 

is well suited to both group and individual learning. 
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• Retention - By supporting students’ activities such as the CME Student Club (which 
includes various interest groups including Robotics, Research, Networking and Wireless, 
Mathematical Modeling, Programming, and Game Development) we help students feel 
that they are in control of their education and their future. 

 
• Undergraduate Research – As a part of our commitment to engaging students in 

research, faculty members within our department are active in research that specifically 
focuses on student involvement.  This includes having students present their work at 
conferences and workshops. The school’s Undergraduate Research Consortium  (URC) 
has the sole purpose of supporting this effort. 

 
• High Technology Industries – Because of the close proximity to high technology 

private and government entities,  Shepherd University’s co-operative education and 
internship opportunities have enhanced our academic outlook and increased our visibility.  
Many of these opportunities have turned into long-term employment opportunities for our 
students. 

 
• Funding – Our good fortune in obtaining continuing funding from the Technology 

Oversight Committee (TOC) at Shepherd University, which is a major source of funds for 
upgrading the department’s facilities, has been fundamental to our growth. 

 
12.2. Weaknesses 
 

• Teaching Loads - The CME department faculty have been consistently teaching 
overloads. Although not impossible, it is challenging for a faculty member to have four or 
more preparations during a semester and still maintain our desired high quality of 
teaching.  
 

• Course Offerings - Students, who major in any of the three Mathematics degrees at 
Shepherd University, traditional, engineering, and industrial, are currently at a 
disadvantage since many of their essential (core) courses are not offered regularly. 
 

• Lab Space – Inadequate physical science laboratory space has also become more evident 
in past two years. Revision of the capstone course for the Mathematics and Engineering 
majors has resulted in an increased need for such space.  
 

• Adjunct Faculty – It is difficult to hire high quality adjunct faculty to support our lower 
level Mathematics and Computer Science courses. This affects Shepherd University in 
two ways: retention of students and the quality of the education.   
 

• Underprepared Students – Students at Shepherd have an unusually weak background in 
Mathematics. Since our department does not administer placement exams to entering 
students, many students have difficulty in the introductory Mathematics courses they 
choose for themselves.  
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APPENDIX A: CURRICULA 
 
 

Mathematics is a foundational subject, in the sense that it underpins all sciences. It can be 
argued that a good training in mathematics enhances intellectual activity. Most of the population, 
while they may never explicitly use mathematics in their everyday lives, use their reasoning 
power, and the best way to strengthen that is through solid mathematical training. The benefits of 
mathematical training are manifold. Aside from the obvious careers, mathematical training 
develops a flexible mind, an ability to quickly and efficiently learn new things, and to solve 
diverse problems that arise in all walks of life. 
 
 
A.1. Traditional Mathematics Concentration 
 

This major is geared toward the theoretical aspects of Mathematics. Students in the 
Traditional Mathematics program are prepared for graduate school or a career in actuarial 
science. The department sponsors problem-solving seminars and contests to keep students 
engaged and challenged. Students receive individual attention from faculty members outside of 
class. 
 
Minor in Engineering or CIS is highly recommended 
 
Total Hours required ................................................................................................128 
 
Curriculum for a Major in Mathematics: 
Required General studies:......................................................................................14 
ECON 205                     Principles Macroeconomics ..................................3 
ENGL 104                      Science and Technical Writing ............................3 
PHYS 221,221               General Physics I ..................................................4 
PHYS 222, 222 L           General Physics II ................................................4 
 
Total hours required...............................................................................................39 
MATH 100 Freshman Seminar .............................................1 
ENGR 102 Engineering II ....................................................3 
MATH 155 Discrete Structures .............................................3  
MATH 207* Calculus I ...........................................................4 
MATH 208* Calculus II..........................................................4 
MATH 254 Discrete Mathematics.........................................3 
MATH 307 Linear Algebra ...................................................3 
MATH 309 Calculus III.........................................................4 
MATH 310 Differential Equations........................................4 
MATH 321 Probability and Statistics....................................3 
MATH 329 Mathematical Modeling .....................................3 
MATH 433 Applied Mathematics .........................................3 
MATH 434 Senior Capstone .................................................1 
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* Grade C is required in both Math 207 & 208.  
Other  Mathematics Courses .................................................................................15 
MATH 312 Introduction to Abstract Algebra .......................3 
MATH 318 Numerical Analysis............................................3 
MATH 414 History and Development of Mathematics ........3  
MATH 354 Operations Research ..........................................3 
MATH 404 Number Theory..................................................3 
MATH 405 Topics in Modern Mathematics .........................3 
MATH 409 Introduction to Complex Variables....................3 
MATH 410 Advanced Calculus ............................................3 
MATH 415 Introduction to Topology ...................................3 
MATH 424 Foundations of Geometry ..................................3 
 
 
A.2. Industrial Mathematics Concentration 
 

This comprehensive major is designed to land graduating students in an industrial job 
upon graduation. The department constantly monitors the needs of industry and tailors its course 
offerings in direct consultation with industries. In addition, faculty members frequently invite 
guest lecturers from nearby companies to talk with students. 
 
Total hours required………………………………………………………………..  127  
 
Required General studies: …………………………………………………….17 
ECON 205  Principles of Macroeconomics    3 
ENGL 104       Science and Technical Writing…………………………3 
PHYS 221,221 L  General Physics I……………………………………….4 
PHYS 222, 222 L  General Physics II……………………………………….4 
Math 155       Discrete Mathematics 1………………………………….3   
   

Mathematics requirements……………………………….………………….   41 
MATH 100     Freshman Seminar ……………………………………….1 
MATH 207* Calculus I……………………………………………… 4 
MATH 208* Calculus II ……………………………………………… 4 
MATH 254 Discrete Math…………………………………………. 3 
MATH 307 Linear Algebra………………………………………. … 3 
MATH 309 Calculus III……………………………………… ………4 
MATH 310 Differential Equations………………………………. … 4 
MATH 318 Numerical Analysis ………………………………….... 3 
MATH 321 Probability and Statistics……………………………… 3 
MATH 329 Mathematical Modeling ………………….…………… 3 
MATH 354 Operations Research ……………………………… ….. 3 
MATH 392 Internship in Mathematics ………………….………. .… 3 
MATH 433+ Applied Mathematics…………………………………….3 

 *A minimum grade of C in both Math 207 Math 208 is required 
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Engineering requirements………………………………………………………..  25 
ENGR 101 Engineering I…………………………………………… 3 
ENGR 102 Engineering II …………………………………………. 3 
ENGR 241 Engineering Statics…………………………………….. 3 
ENGR 242 Engineering Dynamics …………………………………  3 
ENGR 221, 222 Engineering Circuits and Lab…………………………… 4 
ENGR 243 Mechanics of Materials………………………….……….3 
ENGR 326 Linear Systems         …………………………………3 
ENGR 351 Fluid Mechanics ………………………………….…….3 
 
Additional Requirements………………………………………………………… 7-8  
 
CHEM 207, 207L General Chemistry …………………………………….. 4 
CIS 234       Introduction to Networking…….. …………………..… 3  
CIS 287  System Analysis and Design………………….…..…... 3 
ENGR 305 Digital Logic Design ………………………….…… …. 4 

Required Courses from other departments…………………………………..… 6 
BADM 150       Introduction to Business ……………………………. 3 
BADM 310       Principles of Management ………………………….. 3 
ECON 206   Principles of Microeconomics ………………………… 3 
 
 
A.3. Engineering Concentration 
 

The focus of this concentration is to prepare students for the third year of a baccalaureate 
degree in engineering. The concentration emphasizes strong foundation in the mathematical, 
physical, computer, and engineering sciences which constitute the core areas in engineering. 
Specialization in a particular engineering field (electrical, mechanical, chemical, civil, etc.) will 
occur upon transfer. The first two years of this concentration are articulated with the school of 
engineering at West Virginia State University. 
 

The focus of this concentration is to prepare students for the third year of a 
baccalaureate degree program in engineering following the outlined course of study. 
 
Specific General Studies Requirements: .………………………………………………21 
 
ECON 205   Principles of Macroeconomics    3 
MATH 207  Calculus I………………………………………………..4 
PHYS 221,221 L  General Physics I………………………………………..4 
PHYS 222,222L General Physics...……………………………………….4 
ENGL 101 Written English………………………………………… 3 
ENGL 104 Science and Technical Writing…………………………..3 

A minimum grade of C in MATH 207is required 
 
Required Engineering courses:………………………………………………………….25 -30 
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ENGR 101 Engineering I……………………………………………….. 3 
ENGR 102  Engineering II……………………………………………… 3  
ENGR 221 and 222    Introduction to Electrical Engineering and Lab……………. 4 
ENGR 241  Engineering Statics…………………………………….……3 
ENGR 242  Engineering Dynamics………………………………………3 
ENGR 243  Engineering Mechanics of Materials* +……………………..3 
ENGR 301 Engineering Thermodynamics………………………………3 
ENGR 351  Introduction to Fluid Mechanics……….……………………3 
 
Concentration requirements…….……………………………………….……………..20 
MATH 100  Freshman Seminar ………………………………………… 1  
MATH 208  Calculus II………….……………………………………. 4 
MATH 309  Calculus III…………………………………………………. 4 
MATH 310  Differential Equations…………………………………… 4 
CHEM 207, 207L  General Chemistry ……………………………………. ….. 4 
ECON 206   Principles of Microeconomics……………………………....3 
 

• * Students intending to major in chemical engineering should substitute CHEM 315 and 
CHEM 316 Organic Chemistry for ENGR 243  

• + Students intending to major in electrical or computer engineering should substitute 
ENGR 305 Digital Logic for ENGR 243; 

 
• The students who are seeking a degree in Mathematics with concentration in engineering 

must complete the following course of study concurrently with the first two years.  

Required Courses in Computer Science and Mathematics ………………………..36  
MATH 254 Discrete Math…………………………………………… 3 
MATH 307 Linear Algebra………………………………………….. 3  
MATH 318 Numerical Analysis ……………………………………. 3 
MATH 321 Probability and Statistics…………………………………3 
MATH 329 Mathematical Modeling ………………….………………3 
MATH 354 Operations Research ……………………………………..3  
MATH 392 Internship in Mathematics ………………………………..3 
MATH 434 Senior Capstone Practicum ……………………………….1 
MATH 433 Applied Mathematics……………………………………...3 
ENGR 305 Digital Logic Design ……………………………………...4 
CIS 234 Introduction to Networking………………………………..3 
CIS 386 Computer Organization……………………………………4 
 
 
A.4. Mathematics Teaching Fields 
 

This major prepares students for a teaching career. There is a nationwide demand for 
mathematics teachers. Our students have been exceptionally successful in passing the required 
certification exam. Our Mathematics Education program is nationally accredited and 
NCATE/NCTM approved. The Mathematics faculty members have a good rapport with a 
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number of local high schools and the department makes a special effort in preparing Education 
majors to perform well on the certification exam. 
 
A.4.1. Mathematics Teaching Field: Grades 5-Adult 
 
Total hours required ................................................................................................ 42 
 
Content skill level: 
MATH 106 Trigonometry ............................................................................. 3 
MATH 108 Precalculus (general studies requirement) …………………….3 
MATH 154 Finite Mathematics..................................................................... 3 
 
Mathematics core: 
MATH 207 Calculus I ................................................................................. 4 
MATH 208 Calculus II.................................................................................. 4 
MATH 254 Discrete Mathematics ................................................................ 3 
MATH 309 Calculus III ................................................................................ 4 
MATH 329 Mathematical Modeling............................................................. 3 
MATH 434 Senior Capstone......................................................................... 3 
 
Advanced Mathematics for education: 
MATH 307 Linear Algebra........................................................................... 3 
MATH 312 Introduction to Abstract Algebra .............................................. 3 
MATH 321 Probability and Statistics ........................................................... 3 
MATH 414 History and Development of Mathematics.................................3 
MATH 424 Foundations of Geometry .......................................................... 3 

 
Special Requirements:  

• Prior to student teaching, prospective student teachers must 
demonstrate competency in a computer programming language or 
receive a minimum grade of C in ENGR 102 Engineering II or CIS 
104 Introduction to Computer and Information Sciences.  

• To graduate, prospective student teachers must pass PRAXIS II 
Math Content Test or pass MATH 435 PRAXIS II Math 
Preparation. 

• See professional education course listings under Education: 
Professional Studies Core for Secondary Education 

• Education (37 hours required). Special Methods of Teaching 
Mathematics is EDUC 420. 

 
A.4.2. Mathematics Teaching Field: Grades 5-9 
 
Total hours required ................................................................................................ 22 
 
Content skill level: 
MATH 105 College Algebra........................................................................  3 
MATH 106 Trigonometry.............................................................................  3 



25 
 

MATH 108 Precalculus................................................................................  3 
MATH 200 Geometry and Measurement.....................................................  3 
MATH 205 Calculus with Applications.......................................................  4 
 
Additional Mathematics for Education: 
MATH 154 Finite Mathematics (general studies requirement) ………….…3 
MATH 254 Discrete Mathematics................................................................  3 
MATH 314 Statistics....................................................................................  3 

 
See professional education course listings under Education: Professional Studies Core for 
Secondary Education (37 hours required)  
or Professional Studies Core for Middle School Education (39-40 hours required). Special 
Methods of Teaching Mathematics is EDUC 420. 
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APPENDIX B 

Service Courses 
 

Course Number and Name Programs Supported 
MATH 100 Freshman Seminar Computer Sciences, Engineering 
MATH 101 Introduction to 
Mathematics 

Most Liberal Arts Majors 

MATH 102 Math for Elementary 
Teachers 

Math for Elementary Teachers 

MATH 105 Algebra Preparation for higher math courses; Electronics 
Technology 

MATH 106 Trigonometry Preparation for Calculus; Electronics Technology 
MATH 108 Precalculus Biology 
MATH 154 Finite Mathematics Computer Programming and Information Systems; 

Business Administration 
MATH 200 Geometry and 
Measurement 

Education 

MATH 205 Calculus with 
Applications 

Biochemistry; Biology; Economics 

MATH 207 Calculus I Engineering; Chemistry; Computer Sciences; 
Paraprofessional Programs 

MATH 208 Calculus II Engineering; Chemistry; Computer Sciences 
MATH 254 Discrete Mathematics Computer Sciences 
MATH 300 Math Methods for 
Elementary Teachers 

Education 

MATH 307 Intro. to Linear Algebra Computer Sciences 
MATH 309 Calculus III Engineering 
MATH 310 Differential Equations Engineering 
MATH 314 Statistics Biochemistry; Biology; Chemistry 
MATH 321 Probability and Statistics Computer Sciences 
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APPENDIX C 

 

Mathematics Courses for Other Majors 
 
 

Semester F 05 S 06 F 06 S 07 F 07 S 08 F 08 S 09 
 
MATH 101 
Intro to Mathematics 

221 152 255 240 238 168 154 145 

 
MATH 108 
Pre Calculus 

56 28 54 24 58 47 73 32 

 
MATH 154 
Finite Math 

135 80 162 48 137 101 148 94 

 
MATH 155 
Discrete Structures 

     21 13 23 

 
MATH 105 
College Algebra 

53 25 67 56 95 40 105 56 

 
MATH 205 
Calculus with Applications 

  10 7 11 7 16 11 

 
MATH 314 
Statistics 

65 26 46 54 49 72 68 44 
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APPENDIX D 

 Upper Division Mathematics Courses Enrollment 
 

Course Req/El F05 S06 F06 S07 F07 S08 F08 S09 
MATH 300 
Mathematics Elementary 
Teachers  24 28 29 28 22 19 26 21 

MATH 307 
Linear Algebra Required 8  17  25  16  

MATH 309 
Calculus III Required  9  13  8  15 

MATH 310 
Differential Equations Required  6  12  8  10 

MATH 312 
Abstract Algebra Required  4  10  10  10 

MATH 314 
Statistics  65 26 46 54 49 72 68 44 

MATH 318 
Numerical Analysis Required     12    

MATH 321 
Probability & Statistics. Required       21  

MATH 329 
Mathematical Modeling Required  11    11   

MATH 354 
Operations Research        14  

MATH 392 
Coop Ed in Math    .    1  

MATH 414 
History of Math Elective  10   10  9  

MATH 415 
Introduction to Topology 

Program 
Elective         

MATH 424 
Foundations of Geometry 

Program 
Elective 13   9  11  10 

MATH 430 
Independent Study     2  1  1 

MATH 433 
Applied Mathematics        6  

MATH 434 
Senior Capstone Pra  8 1 3 3  8  7 

MATH 499 
Special Topics Elective      1   

MATH 553 
Geo Struct in Sch M   4       
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MATH 699 
Special Topics      1   18 

APPENDIX E: NCTM 
 

E.1. The National Council of Teachers of Mathematics Standards 
 

1. Knowledge of Problem Solving. Candidates know, understand and apply the process of 
mathematical problem solving. 
 

2. Knowledge of Reasoning and Proof. Candidates reason, construct, and evaluate 
mathematical arguments and develop an appreciation for mathematical rigor and inquiry.   
 

3. Knowledge of Mathematical Communication. Candidates communicate their 
mathematical thinking orally and in writing to peers, faculty and others.   
 

4. Knowledge of Mathematical Connections. Candidates recognize, use, and make 
connections between and among mathematical ideas and in contexts outside Mathematics 
to build mathematical understanding. 
 

5. Knowledge of Mathematical Representation. Candidates use varied representations of 
mathematical ideas to support and deepen students’ mathematical understanding. 
 

6. Knowledge of Technology.  Candidates embrace technology as an essential tool for 
teaching and learning Mathematics. 
 

7. Dispositions.  Candidates support a positive disposition toward mathematical processes and 
mathematical learning. 
 

8. Knowledge of Mathematics Pedagogy. Candidates possess a deep understanding of how 
students learn Mathematics and of the pedagogical knowledge specific to Mathematics 
teaching and learning. 
 

9. Knowledge of Number and Operations.  Candidates demonstrate computational 
proficiency, including a conceptual understanding of numbers, ways of representing 
numbers, relationships among numbers and number systems, and meanings of operations. 
 

10. Knowledge of Different Perspectives on Algebra.  Candidates emphasize relationships 
among quantities including functions, ways of representing mathematical relationships, and 
the analysis of change. 
 

11. Knowledge of Geometries.  Candidates use spatial visualization and geometric modeling 
to explore and analyze geometric shapes, structures, and their properties. 
 

12. Knowledge of Calculus.  Candidates demonstrate a conceptual understanding of limit, 
continuity, differentiation, and integration and a thorough background in techniques and 
application of calculus. 
 

13. Knowledge of Discrete Mathematics.  Candidates apply the fundamental ideas of discrete 
mathematics in the formulation and solution of problems. 
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14. Knowledge of Data Analysis, Statistics, and Probability.  Candidates demonstrate an 
understanding of concepts and practices related to data analysis, statistics, and probability. 

E.2. Assessment 1: Content Knowledge 
 

Cited from Program Report for the Preparation of Middle Level Mathematics Teachers 
National Council of Teachers of Mathematics (NCTM) 
 
E.2.1. Description of the Assessment 
 

The Praxis II: Mathematics Content Knowledge (0061) offered by the Educational 
Testing Service (ETS) is the test required for state licensure. The test is 50 multiple-
choice questions designed to test the ability to understand and work with 
mathematical concepts, to reason mathematically, to integrate knowledge of different 
areas of Mathematics and to develop mathematical models of real-life situations. The 
two-hour test requires a graphing calculator. 

 
E.2.2. Alignment of NCTM Standards and Indicators with state licensure exam (Praxis II) 
 

Topic Area Indicators Addressed 
Arithmetic and Basic Algebra 9.1, 9.2, 9.3, 9.9, 10.1, 10.3 
Analytic Geometry 5.1, 10.4, 11.5 
Calculus 12.1, 12.2, 12.3, 12.4 
Discrete Mathematics 1.1, 13.1, 13.2, 13.3 
Functions and Their Graphs 5.1, 5.2, 10.1, 10.5 
Geometry 11.1, 11.2, 11.3, 11.6 
Linear Algebra 10.2, 10.5 
Mathematical Reasoning and 
Modeling 

1.3, 2.1, 2.2, 2.3, 2.4, 3.1, 5.3, 10.4 

Probability and Statistics 14.1, 14.2, 14.3, 14.4, 14.5, 14.7 
 

Table E.1. Alignment for Exam Prior to the Sept. 2007 Administration: 
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Standard 1: Knowledge of Mathematical Problem Solving 1.1, 1.2, 1.3 
Standard 2: Knowledge of Reasoning and Proof 2.2, 2.3, 2.4 
Standard 3: Knowledge of Mathematical Communication 3.3 
Standard 4: Knowledge of Mathematical Connections 4.1, 4.2, 4.3 
Standard 5: Knowledge of Mathematical 

Representation 
5.1, 5.2, 5.3 

Standard 6: Knowledge of Technology None 
Standard 7: Dispositions None 
Standard 8: Pedagogy None 
Standard 9: Knowledge of Number and Operation 9.1, 9.2, 9.3, 9.4, 9.5, 

9.6, 9.7, 9.8, 9.9 
Standard 10: Knowledge of Different Perspectives on 

Algebra 
10.1, 10.2, 10.4 

Standard 11: Knowledge of Geometries 11.3, 11.5, 11.6 
Standard 12: Knowledge of Calculus 12.1, 12.2, 12.3 
Standard 13: Knowledge of Discrete Mathematics 13.1, 13.2 
Standard 14: Knowledge of Data Analysis, Statistics, 

and Probability 
14.1 

Standard 15: Knowledge of Measurement 15.1, 15.2, 15.3 
 
             Table E.2. Alignment for Revised Exam Beginning with the Sept. 2007               
                                                        Administration 
 
E.3. Data findings: 
 

In the past three years, 20 candidates (including middle school and elementary 
school) have taken the Praxis II test. 20 candidates received a state passing score. Our 
candidates were very successful. 
 
E.4. Data Interpretation: 
 

The candidates accepted into the program have demonstrated their knowledge of 
the mathematics content needed to teach secondary mathematics as shown in the 
alignment above. The scores of our candidates compare favorably with mathematics 
teacher candidates from other programs in our state. 
 

The Praxis II exam does not appear to include items related to abstract algebra, 
various technological tools related to mathematics, measurement, and the history of 
mathematics. Tables E.3 and E.4 are showing student passing percentage. 
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Specialization 

Area 
Number 

Examines 
Taking 

Specialty 
Area Tests 

Number of 
Examines 
Passing 

Specialty 
Area Tests 

Percent 
Passing 

Number 
of 

Examines 
Taking 

PLT 

Number 
of 

Examines 
Passing 

PLT 

Percent 
Passing 

2004-05 6 6 100% 5 5 100% 
2005-06 4 4 100% 3 3 100% 
2006-07 6 6 100% 6 6 100% 
TOTAL 16 16 100% 14 14 100% 

 
Table E.3. Total Number of Examinees Specialty Area Tests and Principles of 

Learning and Teaching Tests (PLT), Sept. 2004 – Aug. 2007, Mathematics Praxis II 
 

 
 

Specialization 
Area 

Number of 
Examinees 

Taking 
Specialty 

Area Tests 

Number of 
Examinees 

Passing 
Specialty 

Area Tests 

Percent 
Passing 

Number of 
Examinees 
Taking PLT 

Number of 
Examinees 

Passing 
PLT 

Percent 
Passing 

2004-05 - - - - - - 
2005-06 3 3 100% Incl. In 

Elementary 
- - 

2006-07 1 1 100% Incl. In 
Mathematics 

- - 

TOTAL 4 4 100% Incl. 
w/Elem. & 

Mathematics 

- - 

 
 

Table E.4. Total Number of Examinees Specialty Area Tests and Principles of 
Learning and Teaching Tests (PLT), Sept. 2004 – Aug. 2007, General Mathematics 
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Appendix F 
 

Detailed Descriptions of the Capstone Class 
 
• Riderless bicycles can be stable: We want to push and release (and run along side) a 

riderless bicycle showing that it stays upright and goes straight for speeds greater than 
(to be determined for each bike, running speed most likely).  One can hit or push bike 
sideways (30 deg) while it travels and it will return to stable (straight or sometimes a 
smooth curve). 
 

• Alignment (Trim) is important: Alignment is critical to straight-line motion.  Tilt 
(misalign) either wheel (shift top or bottom of front wheel, shift the front or back of 
the rear wheel), predict the path, push bike and watch it travel in a curved path. 

 
• Front wheel inertia:  Even though the gyroscopic effect and rotational inertia is 

weak in a normal bicycle, we can change that by putting on a much heavier front 
wheel, and repeat 1) at a much slower speed (fast-walking speed), knocking the bike 
sideways on the order of 30 deg. and have recovery in less than a second. In addition, 
we let observers try to ride our heavy wheeled bike, and `see' how hard it is to travel 
in anything but a straight line. 
 

• Importance of trail and the magic of a ``negative" spring:  Explain how casters 
work and set up the bike so that it has positive trail, demonstrate how easy it is to 
ride, readjusted the bike so that the trail is negative (some type of fork extension) and 
show how unstable the bike becomes. 
 

• Very counter intuitive: Attach a bungee cord to a lever attached to, and in front of, 
the steering axis, back to the seat post.   Although this ``negative'' spring is pulling the 
handlebars to one side or the other, it will even stabilize the unstable negative trail 
bike from above.   The ``negative'' spring idea is also a way to make a normal bicycle 
easier to ride no-handed. 
 

• How to tow a bike:  Attach a string on the handlebar assembly to a lever behind the 
steering axis.  The bike can now be towed.  Anywhere else and the bike will be 
unstable. 
 

• No gyroscopic effect:  Contrary to current belief, and what's still printed in some 
``scientific" literature, the gyroscopic effect (precession) is weak in a normal bicycle.  
Demonstrate this using a specially built bike that cancels out all gyroscopic effect and 
can still be ridden no-handed. Build a special bike that has ``super-gyro'' effect to 
show how much stronger it needs to be to dominate the bike's behavior. 
 

• Report and presentations:  In addition to the public demonstrations, the PPs 
produced a research paper and presentation during finals week at Shepherd University 
where they explained the visually observed effects, with any luck, through 
mathematical analysis.  A public state of progress demonstration (in the form of a talk 
and poster) will be made at the annual meeting of the West Virginia Academy of 
Science on March 28th. 
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I. Program Purpose and Overview 

A. Mission 

 Psychology – the study of behavior and cognitive processes – is a popular choice 
among liberal arts majors. Approximately 88,000 students graduate with a bachelor’s 
degree in psychology in the United States each year (Snyder, Dillow, & Hoffman, 2008). 
Following graduation, psychology majors find employment in a variety of occupations, 
including health or health-related service, education and teaching, other service 
occupations (trades, hotels/restaurants, or law enforcement), administration, sales and 
research (Grocer & Kohout, 1997). There is indeed a positive relationship between career 
opportunity and psychological knowledge and skills. 

 According to the University Mission Statement, Shepherd is a public liberal arts 
university. As noted by McGovern et al. (2010), “Undergraduate psychology – whether 
in one course, several, or a full major – offers the very best potential of liberal learning.” 
They further note that public perceptions of a liberal arts education as reported by the 
American Association of Colleges and Universities (AAC&U, 2007) overlap 
substantially with the goals and intended student outcomes for undergraduate psychology 
programs developed by the American Psychological Association (APA, 2007). Clearly, 
the psychology program is consistent with the University mission. 

 The University has also established a set of core values. Those values are: 
learning, engagement, integrity, accessibility and community. The Department of 
Psychology supports those core values and made them an integral part of the new 
department mission statement, adopted at a department retreat in December, 2008. The 
text of the department mission statement is as follows: 

In conjunction with the Shepherd University mission, the Department of 
Psychology facilitates student learning of core psychological knowledge, 
skills and values and supports students’ career aspirations and academic 
goals through quality teaching, mentoring and advising. Through service 
and research, the department encourages meaningful faculty and student 
participation in the community. The department accepts that psychology is 
an objective natural science. We apply the University’s core values in the 
work of the department and abide by the American Psychological 
Association’s Ethical Principles and Code of Conduct. 
 

 At Shepherd University, psychology is an innovative, flexible field of study. 
Consistent with APA recommendations (e.g., Dunn et al., 2010) the curriculum 
emphasizes the empirical nature of the field and exposes students to the four major 
content domains identified by Dunn et al.: learning and cognition, life-span 
developmental psychology, sociocultural approaches and the biological bases of 
behavior. Within this broad outline, however, there are options so a student’s curriculum 
and practical work experiences can be tailored to his or her needs and career interests. 

 Throughout their education at Shepherd, students are supervised by highly 
qualified individuals with extensive experience in the field. Our full-time faculty in 
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psychology, all of whom hold doctorates, are committed first and foremost to teaching 
undergraduate students. In addition, Shepherd students learn from other practicing 
professionals throughout the region who come to campus to teach courses in their 
specific professional fields. For instance, clinical psychologists connected with a mental 
health center in the area teach courses in clinical psychology, testing and substance 
abuse. 

 Shepherd University offers a program in psychology leading to the Bachelor of 
Arts Degree. In addition to a major in psychology, a student must also complete the 
general studies program, complete a minor field of study, meet the 12-hour foreign 
language requirement and include at least 45 upper-division hours in their program in 
order to meet graduation requirements for the Bachelor of Arts Degree. 

B. Support for the Community 

 Consistent with the Department Mission, Psychology faculty and students are 
actively engaged with both the University and the wider community. The department 
supports the mission of other departments by offering nine courses that are listed as 
required courses or as electives by seven other programs. These courses and programs are 
listed in Appendix I. Psychology faculty have also worked in the community by 
presenting informational talks for organizations such as the Williamsport Retirement 
Community and the American Association of University Women. Students have also 
worked in the community through the service learning component in the Psychology of 
Aging course and at 12 different organizations through the Cooperative Education 
Program. Those organizations are listed in Appendix II. 

C. Advisory Committees 

 The Department has no formal advisory committee. We do, however, receive 
some input and feedback from licensed clinical psychologists in private practice in the 
area and from the staff of the Martinsburg Veterans Administration Hospital, City 
Hospital and the Shenandoah Valley Behavioral Health Center. These facilities are 
common sites for our field experience students. Through membership in various 
professional organizations (e.g., the West Virginia Psychological Association, the 
American Psychological Association and the Eastern Psychological Association) there is 
also contact with faculty at other institutions such as Frostburg State University, George 
Mason University and West Virginia University. These contacts provide opportunities for 
feedback and sharing the common professional and departmental issues. 

D. Previous Program Review 

 The program was last reviewed in 2006. The recommendation at that time was to 
continue the program at its current level of activity. 

 Actions on Recommendations. In the previous program review a number of 
weaknesses were noted by the department, the external reviewer and the Program Review 
Committee (PRC). While the weaknesses were presented as separate concerns, they could 
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be clustered into three broad groups: weak curriculum, poor departmental functioning and 
lack of a research culture. The curricular issues are discussed in detail in section II.A and 
will not be further addressed here. The remaining two issues, poor departmental 
functioning and lack of a research culture will be addressed in turn. 

 The concerns under the heading of departmental functioning included lack of 
collegiality and respect amongst the department faculty, the number of full-time faculty, a 
minimal level of assessment activity, uneven student advising and poor communication 
between faculty and students. One focus of the current chair has been to foster an 
atmosphere of cooperation and respect amongst the psychology faculty. This effort was 
supported by the faculty and we now hold regular department meetings which are 
attended by the entire faculty and we often attend social gatherings at one another’s 
homes. Further, as a group we were able to articulate a shared departmental mission and 
core values at the first of what are intended to be annual department retreats. The 
department has also taken every opportunity to apply for a new faculty line, an effort 
which was rewarded as this report was being prepared. The department was awarded a 5th 
undergraduate faculty line. During the preparation of the self-study for the last program 
review the department committed to an active program of assessment. As described in 
section II.B, data have been collected throughout the current review cycle and we have a 
department retreat planned for January to discuss revisions to the assessment plan needed 
due to the University-wide curricular reform and recent APA recommendations on the 
undergraduate curriculum. Advising has been a major focus in the last few years. The 
department now uses an advising worksheet and sample schedule that are available to 
students through their advisors and on the department Web page. Finally, we have taken 
several steps to improve communication between faculty and students, several of which 
are detailed below. A major step toward this goal was the creation of a Psychology email 
list which allows rapid communication of information between the chair and psychology 
majors. 

 Creation of a research cultural has also been a focus of the department. The 
external reviewer and the PRC both noted the lack of professional development by the 
faculty. One result of this was that there were few opportunities for students to work on 
research with faculty. It is considered important in the field for undergraduate students to 
have the opportunity to do research with a faculty member (Schultheiss, 2008; Silvia, 
Delaney, & Marcovitch, 2009). To some degree the lack of research was due to scarce 
resources. There was no space dedicated for psychology labs and the travel money 
allocated to each faculty member was insufficient to cover the cost of even a single 
conference trip. Further, recruiting participants for projects was difficult. Though not 
noted in the last program review, the department had another research-related concern: no 
students were presenting their work at conferences or submitting it for publication. To 
correct these deficiencies the Psychology faculty committed themselves to establishing a 
research culture in the department. In conjunction with the Dean, we were able to secure 
lab space for two of the psychology faculty and are continuing to explore options to 
acquire space for two others. We also created a Psychology Department Research 
Participant Pool. All students enrolled in PSYC 101 are now required to participate in 
psychological research conducted by either psychology faculty or senior thesis students. 
This has made it much easier for faculty and students to obtain useful sample sizes. 
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Finally, the University recently increased the travel allotment, which has made it easier to 
attend conferences. All full-time psychology faculty now regularly attend conferences 
and most are conducting research and presenting or publishing their work. Since the last 
program review, 16 students have had the opportunity to assist with faculty research 
projects. A list of faculty publications and presentations over the last five years can be 
found in Appendix III. As expected, students are following the example of the faculty. A 
list of students who have published a paper or presented their work at conferences is 
presented in Appendix IV. 

 In the last Program Review, the PRC made 9 specific recommendations. The 
external reviewer made 8 recommendations, 4 of which were not duplicates of PRC 
recommendations. The 13 recommendations are listed below, with a brief response to 
each. 

1. Read the external reviewer’s report. 
 
The external reviewer’s report was read and thoroughly discussed shortly after it 
was made available to the department. Most of the recommendations have been 
implemented. 

2. All faculty should engage in professional development. 
 
As discussed above, all full-time psychology faculty now regularly attend 
conferences and most are conducting research and presenting or publishing their 
work. 

3. The department should implement an on-going systematic program of assessment. 
 
An assessment plan has been in place and data have been collected throughout the 
time covered by this report. Further details can be found in section II.B. 

4. The department should implement a plan to survey graduates. 
 
This issue has yet to be resolved. See section VI.C for further information. 

5. The psychology department should examine the curriculum with particular 
emphasis on the use and enforcement of prerequisites. 
 
The department has made major modifications to the curriculum as described in 
section II.A. When appropriate, all courses now have one or more prerequisites. 

6. Develop an appropriate statistics course. 
 
This was accomplished as part of the curricular reform. 
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7. Discuss with the Dean a plan for dedicated research space. 
 
Space for two of the full-time faculty was recently allocated and discussion is 
ongoing concerning space for other faculty. 

8. Examine advising practices. 
 
The department has made significant changes to how advising is conducted as 
described in section IV.A. We consider improving student advising to be an on-
going project. 

9. Discuss the addition of Introduction to Psychology to the General Studies 
curriculum. 
 
In consultation with the prior Dean, the department developed a proposal to add 
Introduction to Psychology to the General Studies program in 2006. That proposal 
was defeated in a vote by the School of Business and Social Sciences. The 
department is actively participating in the current General Studies reform process 
and we are confident that, at a minimum, Introduction to Psychology will be part 
of the revised general studies curriculum. 

10. Consider adding a BS degree option. 
 
This option was seriously discussed as we went through the curricular reform 
process. It was decided to prioritize bringing the existing BA program up to 
current standards before pursuing another degree program. 

11. Reactivate either the Shepherd Psi Chi chapter or the Psychology Club. 
 
This recommendation and the following two were part of a larger 
recommendation by the external reviewer to improve communication between the 
department faculty and students. The idea here was that these organizations 
provide a ready forum for faculty to communicate with students. Psi Chi is the 
National Honor Society in Psychology and our chapter has never been inactive. 
However, because it is limited to high-GPA students, we’ve opted to put our 
efforts into the Psychology Club. That organization is now an officially 
recognized student organization and is beginning to grow. 

12. Course schedules should be made available at least a year ahead. 
 
This is now being done through the Tentative Semester Schedule functions in the 
Registrar’s office. 
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13. A student (possibly a Psychology Club officer) should be invited to department 
meetings. 
 
We have been waiting to get the Psychology Club operational in order to 
implement this suggestion. 

II. Assessment: Curriculum and the Assessment of Students’ Learning 

A. Curriculum 

 Since the last program review the Psychology curriculum has undergone a major 
revision. As noted by the external reviewer and the PRC, the old curriculum lacked 
structure, few courses had prerequisites, the department lacked an appropriate statistics 
course focused on psychology and the number of credit hours required in the major was 
well below the national average. Further, assessment data indicated weaknesses in 
coverage for certain critical areas, most notably biopsychology. All of those concerns 
have since been addressed. 

 The curriculum for a major in Psychology is shown in Appendix V-A. Eight 
courses are required of all majors. Those courses (Introduction to Psychology, Statistics, 
Research Methods, Life-span Developmental Psychology, Biopsychology, History and 
Systems of Psychology, Directed Readings and Senior Thesis) are intended to give 
students an understanding of the major concepts in psychology and an appreciation of 
psychology as both a scientific and an applied field. Students also choose courses in each 
of two groups of restricted electives. The restricted electives are structured to provide 
students with a thorough grounding in key areas in psychology while allowing them the 
flexibility to tailor their studies to their own career goals. Students choose one course 
from Group One. The Group One Restricted Electives are intended to function to some 
extent as laboratory classes and are part of the research core of the program1. Group One 
includes Memory and Cognition, Psychology of Learning and Sensation and Perception. 
Students also choose two courses from Group Two. The Group Two Restricted Electives 
include Social Psychology, Abnormal Psychology and Psychology of Personality. 
Finally, students are required to take at least 6 hours of psychology electives (which may 
include additional courses from Groups One and Two). 

 The overall curriculum also includes practical career training and special topics 
courses designed to develop pre- and para-professional skills. For instance, students can 
take advantage of elective psychology practicums – usually research practicums in which 
they work with faculty on faculty research projects – or cooperative learning experiences 
in external settings such as the Grafton School or Brook Lane Health Services. Another 
practical feature of the design of the program is that students may take up to six hours of 
course work in a field outside of psychology. Such courses are designated in the catalog 
as “career-track electives.” They will be counted as psychology electives if the student 
                                                        
1 The research core classes include, in this order, Statistics for the Social Sciences, Research Methods in 
Psychology, a Group One restricted elective, Directed Readings and Senior Thesis. In the Group One 
courses students conduct research exercises based on classic studies and write up the results in APA-style 
papers. This provides some preparation for conducting their own research in the capstone sequence. 
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can convincingly argue that those courses are significantly related to his or her post-
graduation career plans. Thus, a student who plans to enter a joint JD-PhD program may 
elect to take Business Law or a student bound for graduate school in neuroscience may 
take Molecular Biology. Such courses must be outside of both the student’s declared 
major and minor fields.  

 Regardless of the career option students choose, research and teaching, clinical 
practice, or work in unrelated business environments, the capstone sequence (Directed 
Readings and Senior Thesis) is a key aspect of the curriculum. Each student is required to 
design and execute an individual research project, analyze and interpret the data and write 
a report of the results in standard APA publication format. 

 This curriculum addresses all of the concerns raised in the prior program review. 
As illustrated in the Sample Schedule in Appendix V-B, there is a clear structure to the 
program and all courses now have appropriate prerequisites. We have added a new 
statistics course (PSYC 250 Statistics for the Social Sciences) and students are strongly 
encouraged to take that course and the Research Methods course as early as possible, 
preferably immediately after Introduction to Psychology. Based on outcome deficiencies 
identified using assessment data, life-span developmental psychology and biopsychology 
are now required courses and sensation and perception is now a Group One restricted 
elective. The total number of hours required to major in psychology is now 38, which 
compares favorably to the national median of 37 (see 
http://www.apa.org/ed/pcue/number_hours.html). 

 This curriculum is also consistent with the recommended undergraduate 
curriculum recently proposed by Dunn et al. (2010). That curriculum calls for students to 
develop skills and content knowledge in five areas. Those areas are 1) scientific methods 
(courses such as statistics and research methods), 2) diversity and ethics (courses such as 
life-span development, social psychology, research methods), 3) content domains 
(learning and cognition, biopsychology, life-span developmental psychology and socio-
cultural approaches), 4) applications (which include courses such as health psychology, 
industrial/organizational psychology, cooperative education in psychology) and 5) 
integration (courses such as capstone activities). All of these courses are available to 
Shepherd Psychology majors. 

 The program for minors differs slightly (see Appendix V-C). Minors do not have 
to take Biopsychology, History and Systems of Psychology, Directed Readings, nor 
Senior Thesis and they choose only one course from each restricted elective grouping. 
The number of hours for a minor in psychology is 25. All of the courses in the minor are 
included in the major and many courses required in the major can also be used toward the 
minor, facilitating movement from one to the other. 

B. Assessment of Student Learning 

 During the period of time covered by this report one assessment cycle has 
completed. A second cycle is due to complete at the end of this semester. The psychology 
Department has been collecting data throughout both cycles. Because two of the 
measures – the Major Field Achievement test for the seniors and the Departmental Exam 
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for the first-year students – needed to complete the current cycle will not be administered 
until the end of the fall 2009 semester, that report will not be addressed here. 

 The department adopted the following three intended student outcomes (ISOs): 1) 
Students completing the psychology program will demonstrate a broad knowledge of the 
field of psychology and its applications. Their level of knowledge will compare favorably 
with students completing psychology programs across the nation. 2) Students will acquire 
and utilize the skills involved in conducting and reporting empirical research in 
psychology. These skills include forming of hypotheses, designing research to test those 
hypotheses, analyzing and interpreting the resulting data and writing a complete report of 
the research results following APA guidelines. and 3) Graduates from the program at 
Shepherd University will indicate that the program benefited them both personally and 
professionally. 

 ISO 1. The first of these outcomes was assessed in two ways. First, students in the 
senior thesis class (PSYC 485) completed a 70-item comprehensive test of their 
psychological knowledge. The criterion for success was that all students would score 
70% or higher on the test. The test consisted of 70 questions drawn from the test bank for 
a standard introductory psychology text. The test is included as part of Appendix VI. A 
total of 52 senior psychology majors completed the test over 4 semesters: spring 2006 (n 
= 20), fall 2006 (n = 10), spring 2007 (n = 14) and fall 2007 (n = 8). The test was also 
administered in selected sections of PSYC 2032 Introduction to Psychology. A total of 14 
Introductory students who were Psychology majors completed the test over the same 4 
semesters as the seniors: spring 2006 (n = 1), fall 2006 (n = 7), spring 2007 (n = 0; 
apparently no majors were enrolled in the selected section) and fall 2007 (n = 6). The test 
was administered at the beginning of the semester for the seniors and at the end of the 
semester for the introductory students. 

 The test consists of 7 questions on each of 10 subfields of psychology (general, 
research methods, learning, memory and cognition, developmental, physiological, 
perception, personality, abnormal and social). The 70 questions used were selected by the 
department faculty from the test bank for an introductory psychology text. Using the data 
from all 66 students, the internal consistency of the test was found to be high, Cronbach’s 
α = .834. 

 The criterion for success on this measure was that all students in Senior Thesis 
would score at least 70% correct on the test. Given 70 items, this would be a score of 49 
or more correct. Our students failed to achieve this level of performance; 24 students, or 
46.15% of the sample, scored 48 or lower on the test. Two factors suggest that this may 
not be as troubling as it first appears. First, this was the first assessment cycle for the 
department in many years and the first ever for the current chair and faculty. It is possible 
that the criterion was set unrealistically high, a point that will be addressed further in the 
discussion of the Major Field Achievement Test (MFAT) results. Second, scores did 
improve from the first year to the senior year. The mean for the first year students was 
33.36 (SE = 2.38) and for the seniors was 46.79 (SE = .94). This difference is statistically 

                                                        
2 PSYC 203 has since been renumbered PSYC 101. 
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significant, t (64) = 6.13, p < .001, SEX-X = 2.19. So, students are benefiting from their 
time in the psychology program. 

 A final set of analyses were conducted on the subscale scores (maximum score for 
each = 7.0). The mean score for each subscale, for seniors only, was compared to a score 
of 4.9 (70%, our criterion for success and the lowest possible grade of C), 4.2 (60% and 
the lowest possible D) and 3.5 (50% and a grade of F). In two areas (general psychology 
and learning) students scored significantly above the 70% mark. In two other areas 
(memory and cognition and developmental) the students did not differ from the 70% 
level. In most areas the students were in the 60% to 69% range. In only two areas 
(physiological psychology and sensation and perception) did they fail to achieve passing 
scores. 

 The second means of assessment for the first ISO was the Major Field 
Achievement Test for psychology. A total of 45 senior thesis students sat for the Major 
Field Achievement Test over 4 semesters: spring 2006 (n = 14), fall 2006 (n = 9), spring 
2007 (n = 13) and fall 2007 (n = 9). The test was administered during the final 
examination period each semester. 

 ETS provides a total score for each student. The range of possible scores is 120 to 
200. Students in the spring 2006 had a mean total score of 154.00 (SE = 2.87). Students 
in the fall 2006 had a mean total score of 153.33 (SE = 4.19) and those in the spring 2007 
had a mean total score of 159.13 (SE = 3.38). The mean total score for the fall 2007 was 
155.22 (SE = 3.68). These differences were not statistically significant, F (3, 41) = .61, p 
= .61, MSE = 134.91. In all further analyses, therefore, scores from all 4 semesters will 
be combined. 

 Our criterion for success was that Shepherd students would be at or near the 50th 
percentile on the national norms. The median score provided by ETS was 155. The mean 
score for Shepherd’s students was 155.60 (SE = 1.71). This difference was not 
statistically significant, t (44) = .35, p = .73, SE = 1.71. Thus we achieved success on this 
measure. 

 ETS also provides 4 subscores for each student. Subscore 1 covers learning and 
cognition, subscore 2 covers perception, sensation, physiology, comparative psychology 
and ethology, subscore 3 covers clinical, abnormal and personality and subscore 4 covers 
developmental and social. We compared the mean for each subscore for Shepherd’s 
students to the median score provided by ETS. The results are presented in Table 1. In no 
case did the Shepherd sample differ significantly from the national median. 

 

 Mean SE 
National 
Median     t       p 

Subscore 1 54.64 1.82 55 -0.20 .85 
Subscore 2 52.98 1.86 53 -0.01 .99 
Subscore 3 56.07 2.14 57 -0.44 .67 
Subscore 4 54.47 1.89 56 -0.81 .42 
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Subscore 1 includes learning and cognition 
Subscore 2 includes perception, sensation, physiological, comparative and ethology 
Subscore 3 includes clinical, abnormal and personality 
Subscore 4 includes developmental and social 
 
Table 1. Analysis of Major Field Achievement Test subscores. 
 

 One final set of analyses can be conducted with the MFAT data. ETS provides 6 
“assessment indicators” that cover memory and thinking, sensory and physiological, 
developmental, clinical and abnormal, social and measurement and methods. For each 
ETS provides a mean percent correct. The national norms for these varied from a 
minimum of 38.7% for sensory and physiology to a maximum of 65.8% for clinical and 
abnormal. These results support the claim made earlier that 70% correct was too high an 
expectation on the departmental examination. We also compared the Shepherd mean 
percent correct on each assessment indicator to the national mean percent correct 
provided by ETS. These analyses are presented in Table 2. To summarize those findings, 
Shepherd’s students scored significantly above the national mean on Methods and 
Measurements. They did not differ from the national means on memory and thinking, 
clinical and abnormal and social. They scored significantly below the national means on 
sensory and physiology and developmental. 

 

Assessment Indicator National 
Mean 

National 
SD 

Shepherd 
Mean 

z-score 

Memory and Thinking 48.4 8.8 47.43 -0.74* 
Sensory and Physiological 38.7 9.5 34.93 -2.66* 
Developmental 47.2 8.6 44.72 -1.93* 
Clinical and Abnormal 65.8 7.9 65.10 -0.60* 
Social 61.4 9.9 61.79 0.26* 
Measurement and Methods 53.2 9.6 58.10 3.42* 
 
* – indicates that the difference between the national mean and the Shepherd mean is 
significant at α = .05. 
 
Table 2. Analysis of Major Field Achievement Test Assessment Indicator scores. 
 
 The results obtained with the MFAT are broadly the same as those obtained with 
the department assessment examination. Together they indicate that the psychology 
department is performing well in all areas except sensation and perception and 
physiological psychology. These data motivated some of the curricular changes described 
in the Curriculum section of this report. 

 ISO 2. Students in the senior thesis class (PSYC 485) complete a research project 
of their own design. These projects are presented in a class poster session toward the end 
of each semester. Faculty and staff are invited to attend this session and will complete an 
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assessment of each student’s poster (attached as Appendix VII). This assessment will 
include questions on the hypothesis, the appropriateness of the methods and statistics 
used to test the hypothesis and the soundness of the student’s interpretation of the data. 
Each of these areas will be judged on a four point scale: 4) exceptional, 3) very good, 2) 
adequate, 1) weak. Criterion for success: all students will score adequate or better for all 
questions. 

 Data were collected on 36 students over 4 semesters: spring 2006, fall 2006, 
spring 2007 and fall 2007. Most students were rated by 2 different faculty. Some were 
rated by only 2 and 1 student was rated by only 1 faculty member. If the ratings from 
faculty differed, the student was assigned the median of the faculty ratings. If a median 
was not a whole number, it was rounded down. 

 For question 1 (the hypothesis) 1 student was rated weak, 17 were rated adequate 
and 18 were rated very good. It should be noted that 8 students received a rating of weak 
from at least one rater. 

 For question 2 (the design) 18 students were rated adequate, 17 were rated very 
good and 1 was rated exceptional (though that student was rated by only 1 faculty 
member). Four students received weak ratings from at least one rater. 

 For question 3 (statistics) 21 students were rated adequate and 15 were rated very 
good. A single student received a rating of weak from a single rater. 

 For question 4 (the interpretation) 19 students were rated adequate, 16 were rated 
very good and one was rated exceptional. Two students received ratings of weak from 
single raters. 

 While these results, with one exception on question 1, are consistent with the 
criterion, it is troublesome that some students received ratings of weak from at least one 
rater. While we essentially met the criterion for success here, there were issues that we 
felt could be addressed. As those overlap substantially with the issues identified by the 
senior thesis paper, both will be addressed below. 

 Students in the senior thesis class (PSYC 485) complete a research project of their 
own design. These projects are reported in an APA style paper at the end of the semester. 
These papers will be reviewed by psychology faculty who will each assign a letter grade 
to each paper. These grades will then be averaged for each student Criterion for success: 
every student will earn an average grade of “C” or better. 

 Data were collected on 45 students over 4 semesters: spring 2006, fall 2006, 
spring 2007 and fall 2007. Of those, 12 students (26.67%) received an A, 11 students 
(24.44%) received a B, 12 students (26.67%) received a C, 5 students (11.11%) received 
a D and % students (11.11%) received an F. Thus, 22.22% of the students scored below 
the criterion for success. 

 These data suggest that our students have some difficulty applying their 
knowledge of research methods and in describing the results of research in written form. 
Examination of the psychology curriculum with these results in mind revealed that it was 
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quite easy for students to arrive in the capstone sequence, in which they are required to 
conduct a research project of their own design and then write a report on it, without 
having ever conducted a study or written an APA-style report. Several of the curriculum 
revisions that we have made in the last few years were designed to address this issue. 

 Under the old curriculum, the senior capstone sequence consisted of PSYC 400 
Experimental Psychology (4 credits) and PSYC 485 Senior Thesis (3 credits). In PSYC 
400 students were expected to both learn the various methods psychologists use to 
conduct research and to design the project they were then going to complete in PSYC 
485. PSYC 400 was also the first exposure that most students had to APA format. No 
other required course introduced these topics and students tended to avoid elective 
courses that involved “too much” research or writing. Under the revised curriculum, we 
have separated PSYC 400 into two classes. One is PSYC 251 Research Methods in 
Psychology, a sophomore-level class that introduces methods and APA format. Students 
in PSYC 251 are required to write at least one APA format paper. The second class is 
PSYC 484 Directed Readings, which continues as the first course in the capstone 
sequence. Students in PSYC 484 design their senior thesis projects. In between, students 
now must take at least one “lab” course (these are the Group One Restricted Electives 
described above). In these classes, students replicate at least three classic studies from the 
appropriate content area and write up the results in APA style papers. We believe that this 
increased experience with research and writing will improve students’ ability to apply 
their knowledge of methods and their ability to report in writing on the results of their 
research. 

 ISO 3. Six months after graduation the Career Development Center sends a 
Graduate Survey to the graduates. That survey (attached as Appendix VIII) includes 
items that ask students to respond to statements about their perceptions of how the 
Psychology program benefited them professionally and personally. Students respond 
using a five point scale (A = strongly agree, B = agree, C = neutral, D = disagree and E = 
strongly disagree). Criterion for success: all students will select either agree or strongly 
agree for all items. 

 According to personnel in the Career Development Center, surveys for the 2005-
2006 graduates were collected and forwarded to the Psychology Department. Those 
surveys, however, were never received by the chair of the department. At the time that 
the assessment report was written, only 2 surveys from 2006-2007 had been received. 
Given the small sample size, no valid inferences could be drawn. Given our experience 
during that assessment cycle, the department began exploring alternative ways of 
contacting and tracking our graduates. 

III. Student Recruitment, Enrollment, Retention and Graduation 

A. Students 

 Entrance standards. Admissions to the psychology program are handled 
primarily by the University Admissions Office. The minimum standards for acceptance at 
Shepherd University are a high school GPA of 2.0 (or a G.E.D.) and a combined SAT 
score of 910 or a combined ACT score of 19. 
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 Entrance abilities. The average high school GPA, SAT and ACT scores for first 
time in college (FTIC) psychology majors are presented in Table 3. As can be seen, the 
entrance ability of FTIC psychology students has remained essentially the same over the 
five year period of this report. These scores are substantially above the entrance standards 
described above and compare favorably to the University as a whole. Compared to the 
prior program review, mean GPA has dropped (3.05 vs. 3.22). Mean ACT scores are 
essentially the same (21.95 vs. 21.50) while mean SAT scores have increased (1017.80 
vs. 994.67). 

 GPA ACT SAT 
Fall 2004 3.15 (25) 21 (16) 993 (9) 
Fall 2005 3.14 (29) 22 (23) 1023 (6) 
Fall 2006 3.15 (30) 22 (15) 1006 (16) 
Fall 2007 2.77 (21) 23 (12) 1001 (9) 
Fall 2008 2.97 (28) 22 (18) 1071 (10) 
Mean 3.05 21.95 1017.80 
Table 3. Mean high school GPA, ACT and SAT scores for 
FTIC psychology majors. Numbers in parentheses are the 
number of students who submitted that score. 

 Exit abilities. As a discipline psychology does not have licensing exams for 
undergraduate students. The department does, however, administer the Major Field 
Achievement Test (MFAT) to all graduating seniors. As described above, our students 
have met or exceeded the national norms in all areas except biopsychology and sensation 
and perception. We have, again as previously described, taken steps to correct those 
deficiencies. We would also note here that Psychology is well represented among the 
McMurran Scholars (see Appendix IX). Approximately 5.81% of the McMurran Scholars 
in any given year are from the Psychology Department. 

 Graduates. Graduation rates for the Psychology program and for the University 
are shown in Table 4. The average four year graduation rate in Psychology is lower than 
the University average. The five year graduation rates are, however, similar. For the 
single cohort for which we have six year rates (the fall 2003 cohort), the rates were again 
similar (42% for Psychology vs. 45% for the University). While the five and six year 
rates are similar, the department is concerned about the four year graduation rate. 
Informal discussions between the chair and senior students suggest two difficulties 
encountered by students that delay graduation. The first is difficulty getting into the 
foreign language courses required by the BA degree. Often students cannot get into the 
introductory courses until their junior year. A second difficulty is scheduling conflicts 
between required courses in the major and the minor coupled with a lack of flexibility in 
substituting courses in the minor. We hesitate to argue too strongly from these anecdotes. 
In order to collect better data that will allow us to determine what adjustments we could 
make to improve graduation rates, the department has set as a goal the creation and 
consistent administration of an exit interview for graduating seniors. 
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 Psychology Total 
Cohort 4 year 5 year 4 year 5 year 
Fall 2000 11% 29% 19% 36% 
Fall 2001 7% 22% 15% 32% 
Fall 2002 19% 43% 17% 33% 
Fall 2003 17% 42% 22% 39% 
Fall 2004 15% 27% 19% 36% 
Fall 2005 10% - 20% - 
Mean 13.17% 32.60% 19% 35.20 

Table 4. Graduation rates from the Psychology Program and from the University. 

 Employment opportunities for Psychology graduates should remain strong. The 
health industry has been experiencing continuous growth and that trend is expected to 
continue for the foreseeable future, thus ensuring entry-level positions for those holding 
bachelor’s degrees in psychology. Further, other sectors have discovered that psychology 
majors possess a useful skill set and psychology students are in demand in fields such as 
business, sales and research (APA, 2003). 

 The Career Development Office at Shepherd University actively assists students 
with job placement. It sponsors job fairs, skills training seminars and on-line services to 
help graduates find employment. The Psychology Department does not currently have a 
formal direct involvement in job placement, but the faculty is indirectly involved through 
advising and in the routine response to requests for letters of recommendation and 
telephone recommendations solicited by students and/or their employers. 

B. Enrollment 

 As noted in Section I.A Psychology is a popular major nation-wide and that 
popularity is reflected in enrollments in the Psychology major at Shepherd. Psychology, 
with an average of 162.2 majors, is the 7th largest major on campus and consistently has 
the second largest number of majors in the School of Business and Social Sciences, 
exceeded only by the Business Department. That pattern has held true for the entire five 
year period covered by this report. Further, since the 1999-2000 academic year the 
number of majors in Psychology has tended to increase. As seen in Table 5, that pattern 
reversed between the fall of 2006 and the fall of 2007. It is possible that personnel issues 
which were alluded to in our previous Program Review and which came to a head at that 
time contributed to the sharp decline in majors at that time. An unofficial count of majors 
from fall 2009 (a list of majors and their email addresses obtained for the Registrar’s 
office on August 28) suggests that the number of Psychology majors has largely 
recovered. Regression analysis of the data in Table 4 suggests that Psychology adds 
approximately 3 majors each year. If the sudden drop from 2006 to 2007 is factored out, 
the increase is approximately 5 students per year. We would expect, therefore, that 
Psychology will add between 15 and 25 majors over the next 5 year review cycle. 
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Academic Year Number of Majors, Fall 
Semester 

1999-2000 142 
2000-2001 142 
2001-2002 144 
2002-2003 132 
2003-2004 152 
2004-2005 157 
2005-2006 167 
2006-2007 178 
2007-2008 158 
2008-2009 149 
2009-2010* 164 
 
* - Data from a list provided by the Registrar’s office 
 
Table 5. Numbers of Psychology majors in the fall semester 
 
 Psychology is also a popular minor. Of the seven departments in the School of 
Business and Social Sciences, Psychology is chosen as a minor by more students than 
any other department (an average of 63.8). Campus-wide, Psychology was the third most 
popular minor over the five year period covered by the report. 

 Enrollment by semester in psychology courses for the last five years is listed in 
Appendix X. For all sections of all courses, average enrollment was 19.70. If independent 
studies, internships, practicums and cooperative education classes are not included, the 
average enrollment per class is 21.87. 

C. Necessity 
 
 The Psychology curriculum is fully comparable with strong academic programs in 
the field at other institutions and is consistent with current APA recommendations (Dunn 
et al., 2010). Beyond that we have created an atmosphere wherein academic excellence is 
held up as a model to be emulated. As a result, we have a thriving Psi Chi chapter. Also, 
our students consistently achieve academic excellence as McMurran Scholars and 
members of the University Honors Program. 

 Another feature of the program that is relatively unique is the core emphasis on 
understanding how to gather and use quantitative data and how to write up research 
results. Most psychology departments have this scientific-quantitative orientation. 
However, our students carry out original research and report the results in publication 
format in our capstone sequence. This serves several positive purposes. It helps to create 
a climate of academic excellence as a value. The capstone sequence, Directed Readings 
and Senior Thesis, is also one of the ways that we can assess the growth and level of 
sophistication of our students as they approach completion of our program. Perhaps most 
importantly, it lays a firm foundation for future professional career involvement for those 
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students who possess talent and motivation in that direction. The scientific-quantitative 
orientation makes psychology a particularly strong degree program, because it ensures 
that graduates can read, write and communicate effectively and that they are comfortable 
with quantitative data and its usefulness. 

 Similar Programs. Undergraduate majors in psychology are offered at: 

Institution Location Distance From SU Public or Private 
Hood College Frederick, MD About 30 miles Private 
Wilson College Chambersburg, PA About 40 miles Private 
Shenandoah University Winchester, VA About 35 miles Private 
Gettysburg College Gettysburg, PA About 50 miles Private 
McDaniel College Westminster, MD About 50 miles Private 
Mount St. Mary’s 
University 

Emmitsburg, MD About 40 miles Private 

 
 All of the above are out-of-state, private institutions with tuition and fees 
significantly greater than those of Shepherd University. Generally they are beyond the 
financial means of many people within the 50-mile radius around Shepherd who desire a 
college education. Not one of these institutions offers a psychology program that is 
recognized to be distinctly superior to that of Shepherd University. Both Blue Ridge 
Community and Technical College and Mountain State University at Martinsburg offer 
some undergraduate psychology courses, but neither has a degree program in psychology. 

 If Shepherd University did not offer this program the population in Jefferson, 
Berkeley, Hardy, Morgan and adjacent counties would be deprived of the only state 
supported baccalaureate program in the behavioral health area. Further, many 
departments in the university also depend upon the Department to offer cognates that are 
required in their programs (see Appendix I). Without the psychology program the 
University would still have a need to offer those courses to support the Business, 
Education, Nursing, Music, Recreation and Leisure Studies and Social Work programs. 

 Articulation Agreements. Transfer articulation agreements that affect the 
psychology program exist between Shepherd University and: 

Allegany Community College (updated 10/2/2008)  
Anne Arundel Community College (updated 10/2/2008)  
Community College of Baltimore County (updated 6/4/2009)  
Carroll County Community College (updated 10/9/2008)  
Cecil Community College  
Charles Community College (See College of Southern Maryland)  
Chesapeake College  
College of Southern Maryland (Formerly Charles Community College) (updated 
6/26/2009)  
Blue Ridge Community and Technical College (updated 7/17/2008)  
Delaware Technical College  
Frederick Community College (updated 9/29/2008)  
Garrett Community College  
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Hagerstown Community College (updated 7/17/2008)  
Harford Community College (updated 3/22/2009)  
Harrisburg Area Community College (updated 5/27/2009)  
Howard Community College (updated 3/28/2009)  
Lord Fairfax Community College (updated 3/23/2009)  
Montgomery College (updated 9/29/2008)  
Northern Virginia Community College (NOVA) (updated 10/6/2008)  
Potomac State College (updated 10/9/2008)  
Prince George Community College (updated 1/24/2009)  
Southern West Virginia Community College  
Virginia Community College System  
WOR-WIC Community College  
West Virginia Northern Community College 

 
 Cost per Student Credit Hour. The cost per student credit hour for the 
psychology program and for all programs is shown in Table 6. Psychology’s average cost 
per credit hour for the past three years was $61, well below the average for the 
University. 

 All programs Psychology 
2006 $67 $58 
2007 $72 $61 
2008 $76 $63 
Average $72 $61 

 
Table 6. Cost per student credit hour for the past three years for the department of 
psychology and for all programs. 
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IV. Resource Availability and Development 

A. Faculty characteristics and staffing needs 

 The department’s major strength is the full-time faculty. There are four full-time 
faculty in psychology3. Two of them are Associate Professors and two of them are 
Assistant Professors. The two Associate Professors have both been granted tenure. All of 
the full-time faculty hold doctoral degrees. Each of the full-time faculty has a different 
area of specialization, ensuring that students are exposed to the breadth of the field. As 
seen in Appendix XI, the full-time faculty are diligent in remaining current in their field. 

 In general, the full-time faculty teach required, restricted elective, or service 
courses. Psychology has offered an average of 24.2 sections per semester over the period 
of time covered by this report4. Of those, an average of 14.5 was covered by the full-time 
faculty. In terms of credit hours, the department has offered an average of 73.1 credit 
hours per semester. Of those, only 44 credit hours, or 60.33%, were offered by full-time 
faculty. That is inconsistent with the University Strategic Plan, which calls for 75% of 
credit hours to be offered by full-time faculty. Of concern are the specific courses that are 
offered by the adjunct faculty. Of the 8 required core courses in the major, three 
(Research Methods, Biopsychology and Life-span Developmental Psychology) have been 
offered almost solely by adjuncts. Sections of a fourth required class (the introductory 
class) are often covered by adjuncts. Though our last two faculty hires emphasized a 
strong methodological background and they could, therefore, teach Methods, they are 
both, as noted above, offering other required courses that would then have to be covered 
by adjuncts. Further, none of the current faculty is particularly strong in Biopsychology. 
Reliance on adjuncts to offer these core courses also limits scheduling flexibility. The 
majority of the current adjuncts in the department have full-time day jobs requiring that 
their courses be offered in the evenings and only in the evenings. This situation should be 
alleviated to a degree by the faculty line recently awarded to the department. 

 The other part-time faculty teach in areas outside the specialties of the full-time 
faculty. These courses include courses such as Health Psychology, 
Industrial/Organizational Psychology and the Psychology of Substance Abuse. All of the 
part-time faculty are employed in the field outside academe and thus they bring a great 
deal of practical, real-world experience to the department. One area of concern is the 
level of preparation of the part-time faculty. At the time of the prior Program Review, 
most of the part-time faculty held doctoral degrees. In the fall 2009 semester, the 
department is employing 7 adjuncts. Of those, only 3 have PhD’s. The rest possess a 
master’s level degree. For the spring 2010 semester, 10 adjuncts are scheduled and only 3 
possess a PhD This pattern of hiring reflects the available adjunct pool. Of the 23 adjunct 
applications received since November of 2008, 3 possessed a PhD, 1 a JD, 1 possessed an 
AS and 18 possessed master’s degrees. The new full-time faculty line should help 
alleviate this situation as well. 

                                                        
3 A fifth faculty member is housed in Psychology, but teaches exclusively in the Masters Program in 
College Student Development and Administration. 
4 These figures do not include PSYC 323 Conversational Sign Language I nor PSYC 324 Conversational 
Sign Language II. They also do not include practica, co-operative education, or independent study hours. 
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 In addition to their teaching responsibilities the full-time faculty have worked 
diligently to learn acquire new teaching and advising skills. For instance, the majority of 
department members have attended conference sessions or entire conferences on 
teaching. All faculty also follow the published literature on the teaching of psychology. 
The department has put a strong emphasis on advising since the last program review. The 
junior faculty, especially, have attended workshops on advising sponsored by the Center 
for Teaching and Learning (one has also been a speaker at these workshops). The 
department has developed and made available to students online an advising worksheet 
and a sample four-year schedule (see 
http://www.shepherd.edu/psychweb/curriculum.html). These forms are now regularly 
used in advising sessions. Further, all of the faculty have become familiar with the APA 
Guidelines for the Undergraduate Psychology Major (APA, 2007) and the Quality 
Benchmarks for Undergraduate Psychology Programs (Dunn et al., 2007). In addition to 
guiding our curricular reform efforts, familiarity with these documents allow faculty to 
provide advice consistent with standards in the discipline.  

 The Psychology faculty are also committed to service to both the University and 
the local community. Members of the department have served on numerous campus 
committees, including the Judicial Board, the Civility Response Team, the Curriculum 
and Instruction Committee and the General Studies Committee. The faculty have also 
reached out to the broader community through presentations at the Williamsport 
Retirement Community and the American Association of University Women. In addition, 
psychology faculty have participated in a focus group on developing a code of conduct 
for dual-use research for the National Science Advisory Board for Biosecurity and served 
as textbook reviewers. 

B. Resources 

 Financial. Financial support for the psychology program has been minimally 
adequate for the department’s level of functioning during this review period. For the most 
part we have been able to use department funds in order to obtain needed materials (e.g., 
instructional videos, file cabinets, etc.). We have also been supplementing faculty travel 
funds for those faculty who attend conferences. The department was even able to provide 
a student who travelled to Salisbury, MD to present at a conference with some travel 
assistance. Several issues raise concerns, however. First, due to the 1% giveback called 
for to fund the Strategic Plan many items that used to be provided by the School of 
Business and Social Sciences (e.g., printer cartridges) must now be purchased by the 
department. Second, there are currently five full-time faculty (including the graduate 
faculty member) drawing on a budget that used to support four and we will soon be hiring 
a sixth. Further, we plan to continue encouraging students to attend conferences and we 
would like to be able to assist with their travel costs. Clearly, an increase in the 
department budget is needed. 

 Facilities. In addition to an office for each faculty member, the psychology 
department has two other former White Hall offices allocated to it for lab space. As noted 
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elsewhere, we are pursuing appropriate lab space for two additional faculty members. It 
is imperative that space for research be assigned to the new faculty member at the time of 
hiring. There are no classrooms or other facilities dedicated specifically to Psychology. 

 Technology. For the most part, the technology available to the Psychology 
faculty is adequate. Each member of the faculty has a computer and a personal printer in 
his/her office. We do have three concerns, however. First, two of the faculty are working 
with old “hand-me-down” machines that were provided when their out-of-warranty 
machines failed and were not repairable. Neither replacement machine has been 
particularly reliable. We understand that the University has implemented a 4-year 
replacement cycle so that all faculty will be working with computers that are under 
warranty. One of the unreliable machines is scheduled to be replaced in the fall of 2009 
and the other will be replaced in the next academic year, so that should address this issue. 
A second concern is that the faculty housed in the Free School do not have access to 
network resources such as the M: drives and the Exchange server5. Though a software 
solution exists, acquisition of that software seems to have stalled in the approval process. 
Finally, one of the most frequently used statistical analyses in psychology is not available 
through the version of SPSS available through the University. In this case, the increased 
funding to obtain the additional software would benefit other departments as well. 

VI. Strengths, Weaknesses and Goals 

A. Strengths 

• A top quality faculty who all possess doctoral degrees and whose specialties 
reflect the diverse nature of the field. 

• The program has continued to produce a large number of McMurran scholars (see 
Appendix IX). 

• A curriculum that is flexible, allowing for specialized concentrations, career-track 
electives and teaching of special topics of current interest. 

• A level of support from the administration that exceeds that provided in the past. 
That support has facilitated the acquisition of lab space and the successful 
competition for a new faculty line. 

B. Weaknesses 

• Across the nation psychology is among the most popular majors in colleges and 
universities. Further, Ewing et al. (2010) report that among those earning 
bachelor’s degrees, Introductory Psychology is second only to English 
composition in terms of percentage of credits earned. However, unlike 
psychology departments elsewhere, the Shepherd University psychology 

                                                        
5 Similar issues are faced by faculty and staff in the Civil War Center and the Shepherd University 
Research Corporation, so a solution would not be applicable only to Psychology. 
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department is not a part of General Studies. This is continues to be a handicap for 
the department (in-so-far as normally the introductory General Studies courses 
tend to be feeder courses for majors and minors) and, in our opinion, for the 
University. 

• In order to have the program initially approved at the campus level psychology 
was designated as a BA, rather than a BS or a BA/BS option program. This also 
imposes a significant constraint on enrollments. Thus, all psychology majors must 
have the additional burden of completing 12 credit hours of course work in a 
foreign language. Problems here have also included the lack within the foreign 
language program itself, such as lack of staffing, lack of breadth and sequencing 
in the language offerings. A related problem is the difficulty that many of our best 
students have had in double-majoring. It has also been noted that our students 
who plan to go on to graduate and professional schools could really benefit from 
12 credit hours in professionally related subjects. 

• The department continues to lack a system to track graduates of the program. 

C. Plans to Remove Weaknesses 

 As noted previously, the department is fully participating in the General Studies 
reform process and we are confident that the revised program will include at least PSYC 
Introduction to Psychology. We are also actively participating in the major reform 
process and will seriously consider the addition of a BS option as part of that reform. 

 Tracking of program graduates is one issue that we have yet to satisfactorily 
resolve. Our first attempt at a system, which utilized surveys sent 6 months after 
graduation by Career Services, failed when that function shifted, without our knowledge, 
to another unit. Since then we have been somewhat at a loss on how to proceed. We have 
replaced the paper survey with an online version in the belief that doing so would 
increase response rates. A trial version of that survey is available at 
https://courses.shepherd.edu/samigo/servlet/Login?id=33938456-1906-4fa1-8634-
0f1f449817a91245077290340. We have also created a Facebook group for Shepherd 
Psychology alumni and have been inviting graduates to join. Only five have responded so 
far, but we recently obtained a list of graduates from the Alumni office and will be 
inviting the 90 former students listed to join us and asking them to complete the survey. 
The department has, as noted below, committed to developing an effective method of 
remaining in contact with our graduates within the next two years. 

D. Departmental Goals 

In the fall of 2009 the Department of Psychology established the following departmental 
goals: 

Short-term (1 to 2 years) 
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1. Reform the major curriculum consistent with the University and newly-published 
APA standards. 

2. Develop an assessment strategy based on the new curriculum and the APA goals 
and intended student outcomes. 

3. Develop a new department brochure. 

4. Establish a formal agreements with local clinical and research organizations to 
provide appropriate field placement opportunities for our students. 

5. Develop an exit interview form to be covered with all graduating students. 

6. Develop a method of tracking graduates. 

Long-term (3 to 5 years) 

1. Increase enrollments in the Psychology major. 

2. Increase retention in the Psychology major. 

3. Improve advising in the major. 

4. Secure appropriate dedicated lab space for all Psychology faculty who wish to 
conduct research. 
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Appendix I 

Service Courses Offered by the Psychology Department 

 

The following courses offered by psychology are listed by other programs as required 
courses or as electives. 6 

 

Course Title Programs Supported 
PSYC 101 Introduction to Psychology Nursing, Music, Recreation and 

Leisure Studies, Social Work 
PSYC 309 Abnormal Psychology Recreation and Leisure Studies 
PSYC 320 Human Sexual Behavior Women’s Studies 
PSYC 321 Industrial/Organizational 

Psychology 
Business 

PSYC 340 Life-span developmental 
Psychology 

Social Work 

PSYC 342 Adolescent Development Education, Music 
PSYC 343 Psychology of Aging Women’s Studies 
PSYC 405 Social Psychology Education 
PSYC 430 Humanistic Psychology Education 
 

                                                        
6 These numbers may change in the immediate future. Sociology is currently proposing to require PSYC 
250 Statistics for the Social Sciences for their majors and Family and Consumer Sciences plans to require 
PSYC 343 Psychology of Aging in several of their concentrations. Further, Social Work encourages their 
majors to take PSYC 250. Also, PSYC 381 Sport Psychology was developed partially with encouragement 
of HPERS, but they have yet to officially add the course to their programs. 
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Appendix II 

Organizations served by Shepherd Psychology students as part of their cooperative 
education experience 

 

Organization Students Term 
ABC Consulting 1 1 year 
ARC of Washing ton County 1 1 semester 
Board of Child Care 1 1 semester 
Brook Lane Health Services 2 1 semester per student 
Children’s First Child Development 
Center 

1 1 year 

East Ridge Health Systems 1 1 year 
Graydon Manor 1 1 year 
Hagerstown Treatment Center 1 1 semester 
The Grafton School 2 1 for 1 semester, 1 for 1 ½ 

years 
The Jefferson School 2 1 semester per student 
Therapeutic Massage 1 1 year 
Wellness Center at City Hospital 1 1 semester 
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Appendix III 

Faculty Research Presentations and Publications 

Daily, L. Z. (2004, October). Programming cognition: Computer simulations of 
individual differences in human working memory capacity. Paper presented at the 
Shepherd University Faculty Research Forum, Shepherdstown, WV. 

Daily, L. Z. (2004). A Computational Model of Working Memory Capacity. Poster 
presented at the 75th Annual Meeting of the Eastern Psychological Society, Washington, 
DC. 

Patton, M. A., Patton, H. L. & Dobish, H. B. (2009). Challenges, in developing or 
attracting new entrepreneurs to "un-glamorous" communities: A rescue plan based in 
internal economic gardening. The International Journal of Technology, Knowledge and 
Society, 5, 1-12. 

Murtagh, A. (2009). Temperament and attentional focus: Reaction time indicators of ias 
and cue salience. Social Behavior and Personality, 37, 289-298. 

Papers Accepted for Presentation: 

Murtagh, A. (2010). Theories of personality: Increasing engagement through case 
analyses and other methods. Paper accepted for presentation at National Institute on the 
Teaching of Psychology. January 4-5, 2010, St. Petersburg Beach, Florida. 
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Appendix IV 

Student Publications and Presentations 

Publications: 

Wisnieski, Sean (2010). An Eye for an Eye: Examining Personality-based Predictors of 
Trait Vengefulness. Manuscript conditionally accepted for publication in the Psi Chi 
Journal of Undergraduate Research. 

Conference Presentations: 

Canby, Jennifer (2006). The effect of perfectionism and competitiveness on students’ 
academic success. Paper presented at the 26th Annual Mid-Atlantic Undergraduate Social 
Research Conference. Villanova, PA. 

Dyke, Katherine (2008). Body modification as it relates to deviance in a college 
population. Paper presented at the 28th Annual Mid-Atlantic Undergraduate Social 
Research Conference. Shepherdstown, WV. 

Elliott, Alisa (2007). Preschoolers’ emotion regulation: Differences between boys’ and 
girls’ pretend play. Paper presented at the 27th Annual Mid-Atlantic Undergraduate 
Social Research Conference. Frederick, MD. 

George, Gregory (2007). The Internet and first impressions. Paper presented at the 27th 
Annual Mid-Atlantic Undergraduate Social Research Conference. Frederick, MD. 

Grove, Laurel (2007). The effect of parenting style on undergraduate academics. Paper 
presented at the 27th Annual Mid-Atlantic Undergraduate Social Research Conference. 
Frederick, MD. 

Grove, Laurel (2008). The meditational effect of birth order on the relationship between 
perceived parenting style and global self-esteem. Paper presented at the 28th Annual Mid-
Atlantic Undergraduate Social Research Conference. Shepherdstown, WV. 

Mason, John (2007). The effects of humor upon depression. Paper presented at the 27th 
Annual Mid-Atlantic Undergraduate Social Research Conference. Frederick, MD. 

McKee, Lauren (2006). Self-concept, self-efficacy and strength of attachment as they 
relate to involvement in academic and social organizations. Paper presented at the 26th 
Annual Mid-Atlantic Undergraduate Social Research Conference. Villanova, PA. 

McLoud, Rachael (2008). Voter behavior: Attitudes toward women and perceptions of 
female presidential candidates. Paper presented at the 28th Annual Mid-Atlantic 
Undergraduate Social Research Conference. Shepherdstown, WV. 
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McLoud, Rachael (2008). Voter behavior: Attitudes toward women and perceptions of 
female presidential candidates. Paper presented at the 22nd National Conference on 
Undergraduate Research. Salisbury, MD. 

Parsons, Christina (2006). Childhood forced church attendance in relation to church 
attendance and denominational switching as an adult. Paper presented at the 26th Annual 
Mid-Atlantic Undergraduate Social Research Conference. Villanova, PA. 

Stearns, Shaun (2006). The effects of stress and study condition on students’ ability to 
recall. Paper presented at the 26th Annual Mid-Atlantic Undergraduate Social Research 
Conference. Villanova, PA. 

Vida, Alexandra (2009). The effects of light therapy on cognitive state and depressive 
affect. Poster presented at the Research Day at the Capitol. Charleston, WV. 
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Appendix V-A 

Curriculum for a Major in Psychology 

 
Total Hours Required…………………………38 
Required Courses……………………………..23 
Electives………………………………………15 
 
Required courses: 
 
PSYC 
101 

Introduction to 
Psychology 

3 

PSYC 
250* 

Statistics for the Social 
Sciences 

4 

PSYC 
251 

Research Methods in 
Psychology 

3 

PSYC 
340 

Lifespan Developmental 
Psychology 

3 

PSYC 
461 

Biopsychology 3 

PSYC 
420 

History and Systems of 
Psychology 

3 

PSYC 
484 

Directed Readings 1 

PSYC 
485 

Senior Thesis 3 

 
 
Restricted Electives, Group 1 (choose 1 course) 
PSYC 
370 

Sensation and Perception 3 

PSYC 
371 

Memory and Cognition 3 

PSYC 
372 

Psychology of Learning 3 

 
 
Restricted Electives, Group 2 (choose 2 courses) 
PSYC 
309 

Abnormal Psychology 3 

PSYC 
405 

Social Psychology 3 

PSYC 
410 

Psychology of 
Personality 

3 
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Free Electives 
 
At least 6 additional credits of PSYC 206, or any 300-400 PSYC, excluding PSYC 323 
and 324 Conversational Sign Language I and II**. 
 
 
*MATH 314 Statistics or BADM 224 Business Statistics may be substituted for PSYC 
250. 
 
**PSYC 415 Tests and Measurements is strongly recommended for those students 
interested in pursuing a career in clinical or counseling psychology. 
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Appendix V-B 

Sample Schedule for a Major in Psychology 

This sample schedule is simply a suggestion for how a degree in psychology may be completed at Shepherd. 
Students should, to the degree possible, take the courses in the major (highlighted in red) in the order listed 
below. Courses in general studies and the minor may be taken in whatever order is convenient, subject to course 
prerequisites and availability. 
    Credits 
Year Semester Course Course Semester Total 
1 Fall 1. PSYC 101 Intro. to Psychology 

2. ENGL 101 Written English 
3. MATH 101 Fundamentals of Mathematics 
4. BIOL 101 General Biological Science 
5. MUSC 111 Introduction to Music 

3 
3 
3 
4 
2 

15 15 

1 Spring 1. PSYC 250 Statistics for Social Sciences 
2. PSYC 340 Lifespan Developmental 
Psychology 
3. ENGL 103 Writing for the Social Sciences 
4. BIOL 102 General Biological Science 
5. ART 103 Introduction to Visual Arts 

4 
3 
3 
4 
2 

16 31 

2 Fall 1. PSYC 251 Research Methods in Psychology 
2. PSYC Group 2 Restricted Elective1 
3. ENGL 208 or 209 Survey of World 
Literature 
4. SPAN 101 Elementary Spanish I2 
5. HIST 101 History of Civilization3 
6. course in minor4 

3 
3 
3 
3 
3 
3 

18 49 

2 Spring 1. PSYC Group 2 Restricted Elective1 
2. ENGL 204 Survey of American Literature 
3. HIST 102 History of Civilization 3 
4. SPAN 102 Elementary Spanish II2 
5. GSPE 210 Fitness for Life 
6. course in minor4 

3 
3 
3 
3 
2 
3 

17 66 

3 Fall 1. PSYC 370, 371, or 372 
2. PSYC free elective 
3. SPAN 203 Intermediate Spanish I2 
4. COMM 202 Fundamentals of Speech 
5. course in minor 
6. course in minor 

3 
3 
3 
3 
3 
3 

18 84 

3 Spring 1. PSYC free elective 
2. SPAN 204 Intermediate Spanish II2 
3. ECON 123 Contemporary Economics 
4. course in minor 
5. course in minor 
6. free elective 

3 
3 
3 
3 
3 
3 

18 102 

4 Fall 1. PSYC 484 Directed Readings 
2. PSYC 420 History and Systems of 
Psychology 
3. PSCI 100 or 101 Political Science 

1 
3 
3 
3 

13 115 
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4. course in minor 
5. free elective 

3 

4 Spring 1. PSYC 485 Senior Thesis 
2. PSYC 461 Biopsychology 
3. SOCI 203 Introduction to Sociology 
4. course in minor 
5. free elective 

3 
3 
3 
3 
3 

15 130 

1 Group 2 Restricted Electives : Students choose two courses from PSYC 309 Abnormal Psychology, PSYC 
405 Social Psychology and PSYC 410 Psychology of Personality. 

2 Psychology at Shepherd is a BA degree. All BA students must complete 12 hours of one foreign language. 
Spanish is shown in this sample, but students could take French instead. 

3 Students choose two (2) history courses from HIST 100, 101, 102 and 103. 
4 Students must complete a minor field of study in addition to the major. The number of hours required for a 

minor varies from 15 to 28. Because 18 of the 37 minors listed in the catalog require 24 hours, this sample is 
based on a minor of 24 hours. 
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Appendix V-C 

Curriculum for a Minor in Psychology 

 
Total hours required…………………………25 
Required courses…………………………….13 
Electives……………………………………..12 
 
Required courses: 
PSYC 101 Introduction to 

Psychology 
3 

PSYC 250* Statistics for the Social 
Sciences 

4 

PSYC 251 Research Methods in 
Psychology 

3 

PSYC 340 Lifespan 
Developmental 
Psychology 

3 

   
 
 
Restricted Electives, Group 1 (choose 1 course) 
PSYC 
370 

Sensation and Perception 3 

PSYC 
371 

Memory and Cognition 3 

PSYC 
372 

Psychology of Learning 3 

 
 
Restricted Electives, Group II (choose 1 course) 
PSYC 
405 

Social Psychology 3 

PSYC 
410 

Psychology of 
Personality 

3 

PSYC 
309 

Abnormal Psychology 3 

 
 
Free Electives (choose a minimum of two courses) 
 
At least 6 additional credits of PSYC 206, or any 300-400 PSYC, excluding PSYC 323 and 324 
Conversational Sign Language I and II**. 
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*MATH 314 Statistics or BADM 224 Business Statistics may be substituted for PSYC 250. 
Where statistics is required in the student’s major, an extra upper-level PSYC course may be 
substituted for those hours in the minor. 
 
**PSYC 415 Tests and Measurements is strongly recommended for those students interested in 
pursuing a career in clinical or counseling psychology. 
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Appendix VI 

Psychology Department Assessment Examination 

The text of the Examination can be found on pages 30 through 41. 
 
 

Psychology Department Exam 
 
Instructions 
 
In order to assess how well the psychology department is helping our graduates achieve mastery 
of key concepts, theories and issues, we have put together a test of comprehension of some of the 
major topics in the field of psychology. Thank you for taking the time to complete the exam, as 
this will help the psychology department faculty to identify our strengths and weaknesses. 
 
Please do not put your name on the exam, as the results will be used for program assessment 
only and your anonymity is guaranteed. On the Scantron answer sheet, please write your major 
on the Name line and write your class rank (freshman, sophomore, junior, or senior) on the 
Subject line. 
 
Section 1: General Psychology 
 
1. Psychology is defined most accurately as the scientific study of… 
 

a) the human mind 
b) behavior and the mind 
c) behavior 
d) conscious and unconscious mental states 

 
2. Suppose you were carrying out a research study following the behaviorist approach. In all 

likelihood you would… 
 

a) employ the same methods as those used in psychoanalysis 
b) require your research participants to introspect on their feelings 
c) avoid using animals in your research 
d) vary a stimulus and observe an organism’s response 

 
3. A psychologist is doing research on computer keyboards. She is trying to develop a keyboard 

that will be easy to use, increase efficiency and minimize medical problems resulting from 
repetitive movement. She is doing what is generally called __________ research. 

 
a) applied 
b) theoretical 
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c) basic 
d) hypothetical 

 
4. Those psychologists whose specialization involves a biological perspective would be most 

interested in answering such questions as: 
 

a) How do people influence one another? 
b) Does the “mid-life crisis” really exist? 
c) What is the link between the body and the mind? 
d) How do people use their information about the world? 

 
 
5. Which of the following would be an example of an applied issue most likely studied by 

psychologists working in the health domain? 
 

a) Why are some advertisements more effective than others? 
b) What can be done to improve worker productivity? 
c) How does stress affect the immune system? 
d) How can children be better motivated to learn? 

 
6. Researchers who adopt the __________ psychological perspective are most like likely to 

study attraction, conformity, persuasion, aggression, altruism and group dynamics. 
 

a) behaviorist 
b) clinical 
c) psychoanalytic 
d) social 

 
7. The “nature-nurture” debate surfaces most often in the study of… 
 

a) social psychology 
b) human development 
c) clinical psychology 
d) cognitive and affective processes 

 
Section 2: Research Methods 
 
8. Which of the following is the best operational definition of aggression? 
 

a) being hostile or angry 
b) acting in a violent or belligerent manner 
c) the number of times someone acts “pushy” 
d) the number and intensity of shocks given 

 
9. Which statement best summarizes the effects of the way that survey questions are worded 

and the context in which they are asked? 
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a) Both question wording and context affect the accuracy of surveys. 
b) Although question wording and context can have an effect, in most cases the effect is 

unimportant. 
c) If the sample is representative, neither question wording nor context affects survey 

accuracy. 
d) Researchers have not yet investigated the effect of question wording or context. 

 
10. Suppose you were to test the hypothesis that viewing pornographic material causes violent 

behavior. The independent variable would be __________ and the dependent variable would 
be __________. 

 
a) whether men or women serve as research participants; the age of the research 

participants 
b) the age of the research participants; whether men or women serve as research 

participants 
c) viewing pornographic material; violent behavior 
d) violent behavior; viewing pornographic material 

 
11. Imagine an experiment designed to determine the effect that money has on the willingness to 

work on difficult tasks. The experimenter gives money to his friends every time they 
complete a task, but gives nothing to strangers. He then measures the number of tasks 
completed. The error the experimenter is making is that he has not… 

 
a) given money to all of the research participants who complete tasks 
b) assigned the research participants randomly to the groups 
c) informed his research participants of the experimental hypothesis 
d) given different amounts of money to his friends 

 
12. Which of the following is an example of a positive correlation? 
 

a) If you take Vitamin C, you are less likely to catch a cold. 
b) The more classes you attend, the higher your grades. 
c) The more you exercise, the less you eat. 
d) People who smoke have poorer health. 

 
13. One of the most significant disadvantages of a correlational study is that it… 
 

a) is unable to examine the relationship between behaviors 
b) has limited generalizability 
c) cannot be used to explain the causes of behavior 
d) cannot be used to predict behavior 

 
14. The mean and standard deviation are _____ statistics. 
 

a) descriptive  
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b) inferential 
c) correlational 
d) case study 

 
Section 3: Learning & Behavior Modification 
 
15. In classical conditioning, the stimulus that comes to elicit a response as a result of pairing 

with another stimulus is called the… 
 

a) generalized stimulus 
b) conditioned stimulus 
c) unconditioned stimulus 
d) neutral stimulus 

 
16. The eventual decline and disappearance of a conditioned response in the absence of an 

unconditioned stimulus is known as… 
 

a) instinctive drift 
b) spontaneous recovery 
c) acquisition 
d) extinction 

 
17. A ___________ increases the probability of a behavior it follows while a ___________ 

decreases the probability of a behavior it follows. 
 

a) stimulus; response 
b) response; stimulus 
c) reinforcement; punishment 
d) punishment; reinforcement 

 
18. A procedure whereby subjects are given reinforcers for performing behaviors that get closer 

and closer to some target behavior is called… 
 

a) flooding 
b) tracing 
c) chaining 
d) shaping 

 
19. Stimuli that signal the availability of a reinforcer are called… 
 

a) unconditioned stimuli 
b) discriminative stimuli 
c) constraining stimuli 
d) omission stimuli 
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20. Children who watched an adult attack a doll were more likely to attack the doll later on. This 
is evidence for the importance of… 

 
a) observational learning 
b) maturational development 
c) stimulus generalization 
d) classical conditioning 

 
21. Bandura refers to an individual’s capacity to monitor performance while adjusting it until it 

matches that of the model and the individual’s physical ability to perform the observed 
behavior as… 

 
a) production processes 
b) learned helplessness 
c) motivational factors 
d) attention factors 

 
Section 4: Memory and Cognition 
 
22. Memory that holds small amounts of information for about 30 seconds or less is called… 
 

a) quick memory 
b) sensory memory 
c) immediate memory 
d) short-term memory 

 
23. Memory that involves the total of each person’s general, abstract knowledge about the world 

is called… 
 

a) episodic memory 
b) procedural memory 
c) semantic memory 
d) context-dependent memory 

 
24. Memory that involves specific events personally experienced is called… 
 

a) episodic memory 
b) procedural memory 
c) semantic memory 
d) historical memory 

 
25. Cognitive structures representing individual’s knowledge and assumptions about the world 

are called… 
 

a) phonological loops 
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b) schema 
c) flashbulb memories 
d) distortions 

 
26. Sentences that can stand as separate assertions and relate one concept to another are called… 
 

a) syllogisms 
b) heuristics 
c) schemas 
d) propositions 

 
27. Attempting to reach a goal for which there is no simple or direct way is called… 
 

a) problem solving 
b) belief perseverance 
c) syllogisms 
d) expected utility 

 
28. A strong tendency to think of using objects only in ways they have been used before is 

called… 
 

a) entrapment 
b) escalation of commitment 
c) confirmation bias 
d) functional fixedness 

 
Section 5: Lifespan Developmental 
 
29. Developmental psychology is a field that covers the period of time from… 
 

a) conception through birth 
b) infancy through childhood 
c) conception through old age 
d) childhood through adulthood 

 
30. According to Piaget, a child develops “object permanence” when he or she understands 

that… 
 

a) all things are either solids, liquids, or gasses 
b) matter can be neither created nor destroyed 
c) eventually all living things will die 
d) things exist even when they disappear from view 

 
31. According to Erik Erikson, all people pass through a series of life stages. For healthy 

development to occur… 
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a) both assimilation and accommodation are necessary 
b) a “crisis” needs to be resolved in each stage 
c) people must develop a sense of social responsibility 
d) an individual must strive to reason post-conventionally 

 
32. When developmental psychologists do a __________ study, they test the same people at 

different times to track changes related to age; if people of different ages are tested and 
compared, the research method is called a __________ study. 

 
a) intergenerational; cohort 
b) longitudinal; cross-sectional 
c) cohort; intergenerational 
d) cross-sectional; longitudinal 

 
33. According to Kohlberg, postconventional moral thought… 
 

a) reflects the norms set by sources of authority 
b) violates a person’s conscience 
c) is based on abstract principles such as justice 
d) is based on satisfying self-interests 

 
34. Dementia is a… 
 

a) mental disorder characterized by severe cognitive impairments 
b) physical disorder that is accompanied by uncontrollable shaking 
c) memory disorder that typically begins when one reaches forty years of age 
d) psychological disorder characterized by multiple personalities 

 
35. Which of the following groups is considered a cohort? 
 

a) women who vote 
b) individuals born in Asia 
c) individuals born in the 1960s 
d) men on welfare 

 
Section 6: Physiological 
 
36. Immediately after the neuron has fired, it cannot fire again, no matter how strong the 

stimulus. This inability to fire is called the… 
 

a) dynamic equilibrium 
b) absolute refractory period 
c) relative refractory period 
d) action potential 



42 

 
37. The hippocampus is crucial in… 
 

a) memory and learning 
b) reasoning and problem solving 
c) motor function 
d) interactions between sensory systems 

 
38. The brain can screen out many harmful substances, to protect itself from harm, via… 
 

a) enzymatic deactivation 
b) the blood-brain barrier 
c) the endocrine system 
d) the exocrine system 

 
39. The activity of a neurotransmitter can be stopped by… 
 

a) enzymatic deactivation and neuromodulators 
b) glial cell activity and enzymatic deactivation 
c) reuptake and glial cell activity 
d) reuptake and enzymatic deactivation 

 
40. Natural selection is demonstrated by which of the following sets of events? 
 

a) predators caused individual moths to change from light to dark colored 
b) because light-colored moths were easier for predators to see, the next generation of 

moths was more likely to descend from dark-colored moths 
c) moths intentionally changed from light- to dark-colored to avoid predators 
d) because dark-colored moths were harder for predators to see, individual moths tried 

as hard as they could to become darker 
 
41. Split-brain research has shown that… 
 

a) language processing occurs mostly in the right hemisphere 
b) visuospatial processing occurs mostly in the left hemisphere 
c) visuospatial processing occurs mostly in the right hemisphere 
d) the two hemispheres are equally involved in language tasks 

 
42. The limbic system is most concerned with… 
 

a) emotion and motivation 
b) putting part of a plan into sequence 
c) motor function 
d) interactions between sensory systems 
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Section 7: Sensation and Perception 
 
43. A chef wants to add just enough vanilla to a recipe to make its taste barely detectable. The 

chef’s problem is closely related to the concept of… 
 

a) the JND 
b) Weber’s Law. 
c) the absolute threshold 
d) the difference threshold 

 
44. Current research on human senses shows that… 
 

a) there are five senses, just as Aristotle suspected 
b) there are more than five senses 
c) balance, position and movement of one's body are not considered to provide sensory 

information of any value 
d) there are actually six senses; the sixth has been established as extrasensory 

perception, or ESP 
 
45. According to the trichromatic theory of color vision… 
 

a) color is an objective property of objects 
b) the color receptors red, white and blue combine to produce all other colors 
c) there are three sets of color cones: black and white; blue and yellow and red and 

green 
d) there are three types of cones, each responding to a different range of wavelengths 

 
46. When a chemical stimulates the taste buds in your tongue, that is ________; when you 

recognize the flavor as your favorite dessert, that is _________. 
 

a) opponent processing; transduction 
b) transduction; opponent processing 
c) sensation, perception 
d) perception, sensation 

 
47. The sensory receptors that are responsible for transforming sound stimuli into neural 

messages are the… 
 

a) hair cells 
b) bipolar cells 
c) ganglion cells 
d) hypercomplex cells 

 
48. How do the different types of skin receptors function in our perception of touch, warmth and 

cold? 
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a) There are three different receptors, one for each type of sensation. 
b) One type exists on the hands and feet, another on the arms and legs and the third on 

the face. 
c) There is actually only one type of skin receptor, but it responds differently to different 

sensations. 
d) The total pattern of responses of all the receptors determines our experience. 

 
49. The sense that gives us information about the location of our body parts with respect to each 

other and allows us to perform movement is called… 
 

a) the vestibular sense 
b) prosopagnosia 
c) kinesthesia 
d) gestation 

 
Section 8: Personality, Motivation, & Emotion 
 
50. Research on Schachter’s two-factor theory of emotion has led to the implication that if 

people attribute their arousal to a non-emotional source, they will experience __________ 
and if the attribution is to an emotional source, they will experience __________. 

 
a) less of that emotion; more of that emotion 
b) negative emotions; positive emotions 
c) more of that emotion; less of that emotion 
d) positive emotions; negative emotions 

 
51. In his challenge to the James-Lange theory, Walter Cannon claimed that… 
 

a) emotion originates in the thalamus 
b) we do not experience emotions physiologically 
c) bodily sensations alone can produce emotion 
d) the physical changes that accompany each emotion make it easy to tell emotions apart 

 
52. The Thematic Apperception Test is based on the assumption that… 
 

a) the best way to assess personality is to ask people direct questions 
b) people project their own needs into their responses 
c) people will vary their responses from moment to moment 
d) there is one “best answer” to any test question 

 
53. According to Freud, being passive, dependent and demanding is consistent with being fixated 

at the __________ stage of development. 
 

a) oral 
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b) genital 
c) anal 
d) phallic 

 
54. How, if at all, is self-efficacy different from locus of control? 
 

a) Self-efficacy is not a belief. 
b) Self-efficacy does not affect behavior. 
c) Self-efficacy does not generalize across situations. 
d) Self-efficacy is not different from locus of control; they refer to the same thing. 

 
55. Which of the following is the correct order of psychosexual stages described by Freud? 
 

a) latency, oral, anal, phallic 
b) genital, anal, oral, phallic 
c) oral, latency, anal, genital 
d) oral, anal, phallic, genital 

 
56. What did Abraham Maslow call the distinctly human need to fulfill one’s potential? 
 

a) self-efficacy 
b) possible selves 
c) self-centeredness 
d) self-actualization 

 
Section 9: Abnormal and Therapy 
 
57. Which of the following would be classified as a “positive symptom” of schizophrenia? 
 

a) apathy 
b) flattened affect 
c) hallucinations 
d) social withdrawal 

 
58. It has been found that if one fraternal twin suffers a major depression, there is a 20 percent 

chance that at some point the other will too. The rate for identical twins is closer to 50 
percent. The most accurate conclusion from these studies is that… 

 
a) neither genetic factors nor environmental influences appear to be linked to depression 
b) environmental factors bring about depression 
c) depression has a genetic basis but environmental factors are important also 
d) depression is caused by genetic factors 

 
59. Research on individuals who have an antisocial personality has found that they… 
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a) commit most of their crimes after the age of forty 
b) lack the ability to control their impulses 
c) are likely to avoid the use of drugs and alcohol 
d) are more excitable than the average person 

 
60. The study of dissociative fugue states indicates that… 
 

a) they only last for several hours 
b) when the victim awakens, he or she will remember all that has happened 
c) the victim's new life is always more exciting than their old routine 
d) it is often difficult to tell whether a victim is faking 

 
61. A finding by psychiatrist Aaron Beck that has been demonstrated consistently in research is 

that depressed individuals… 
 

a) focus more attention on negative events than on positive ones 
b) feel as though they have control over their lives 
c) have lower-than-normal levels of cortisol in their blood 
d) tend to attribute bad events to external factors 

 
62. You hear a psychologist talking about his clinical practice and hear him mention “defense 

mechanisms” and “unconscious conflicts”.” You can safely guess he follows the… 
 

a) social-learning model in working with clients 
b) psychoanalytic model in working with clients 
c) medical model exclusively in treating his patients 
d) humanistic model in working with clients 

 
63. DSM-IV is the acronym for 
 

a) the federal law that defines a “mental disorder” 
b) a book describing the psychoactive drugs used to treat mental illness 
c) a popular classification scheme for mental disorders 
d) the doctoral degree obtained by mental health professionals 

 
Section 10: Social 
 
64. In Stanley Milgram’s classic study on obedience to authority, about __________ percent of 

the research participants delivered the maximum punishment of 450 volts to the hapless Mr. 
Wallace. 

 
a) 65 
b) 95 
c) 15 
d) 45 
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65. When people explain the behavior of others, there is a tendency to overestimate the role of 

personal factors and underestimate the influence of the situation. This bias is called the… 
 

a) self-serving bias 
b) central route to persuasion 
c) fundamental attribution error 
d) cognitive dissonance 

 
66. In the first controlled laboratory study of the effects that watching an aggressive model has 

on subsequent aggressive behavior, Albert Bandura found that… 
 

a) watching an aggressive model only had an effect on boys who were violent to begin 
with 

b) children were less likely to attack a doll after watching an aggressive model 
c) watching an aggressive model had no measurable effect on children's aggressiveness 
d) children were more likely to attack a doll after watching an aggressive model 

 
67. In Leon Festinger’s theory, the unpleasant state of psychological tension that people feel 

when they behave in ways that are inconsistent with their attitudes is known as… 
 

a) social loafing 
b) cognitive dissonance 
c) diffusion of responsibility 
d) deindividuation 

 
68. The tendency for people to exert less effort in group tasks for which individual contributions 

are pooled is known as… 
 

a) deindividuation 
b) groupthink 
c) social facilitation 
d) social loafing 

 
69. In the classic conformity research run by Solomon Asch, research participants were recruited 

to make simple visual discriminations of various length lines. What the research participants 
did not realize, however, was that… 

 
a) the other research participants were helping the experimenter 
b) the lines were actually moving 
c) all of the lines were actually the same length 
d) the study was really about helping behavior 

 
70. In his book The Psychology of Interpersonal Relations, Fritz Heider proposed that we 

determine why people behave as they do by… 
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a) observing their body language 
b) acting as “intuitive scientists” 
c) asking them about their motivations 
d) looking into their eyes 
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Appendix VII 

Psychology Department Poster Presentation Evaluation Form 

Student Poster Presentation Evaluation Form 
 
Student author’s name: ___________________________________________________ 
 
Please complete one form for each student poster. 
 
1. Hypothesis. Please rate the strength of the hypothesis. It should be clearly stated and 

ask an interesting theoretical question. 
 
_____ 1) weak _____ 2) adequate _____ 3) very good _____ 4) exceptional 
 
 
2. Design. Please rate the strength of the design. Are the methods an appropriate test of 

the hypothesis? 
 
_____ 1) weak _____ 2) adequate _____ 3) very good _____ 4) exceptional 
 
 
3. Statistics. Please rate the strength of the analysis. Are the statistics used to test the 

hypothesis appropriate? 
 
_____ 1) weak _____ 2) adequate _____ 3) very good _____ 4) exceptional 
 
 
4. Interpretation. Please rate the soundness of the student’s interpretation of the data. 
 
_____ 1) weak _____ 2) adequate _____ 3) very good _____ 4) exceptional 
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Appendix VIII 

Psychology Department Graduate Survey 

 
Please indicate your current career status: 
 
_____ I am currently employed as _______________________. 

Employer: _____________________________________. 
 
_____ I am currently in graduate school at ___________________. 

Field of study: ____________________________________. 
 
_____ Other (please specify) _____________________________. 
 
═══════════════════════════════════════════════ 
Use the following scale to rate each of the items below. 
 

1= Strongly Agree 2=Agree 3=Neutral 4=Disagree 5=Strongly Disagree 
 
Career 
 
_____ My Shepherd Psychology degree aided me in obtaining my current position. 
 
_____ My Shepherd Psychology degree prepared me to perform my current duties. 
 
_____ My Shepherd Psychology degree has benefited me in my career. 
 
Personal 
 
_____ My Shepherd Psychology degree has helped me in my relationships. 
 
_____ My Shepherd Psychology degree has helped me attain the goals I set for myself. 
 
_____ My Shepherd Psychology degree has benefited me personally. 
 
═══════════════════════════════════════════════ 
In a few sentences, please describe your overall evaluation of the Psychology Department 
at Shepherd. 
 
 
 
 
 



51 

Appendix IX 

Psychology Department McMurran Scholars 

2005 
 
A total of 18 students were named McMurran Scholars 
 
Carla Ione Chambers 
 
Spring 2006 
 
A total of 31 students were named McMurran Scholars. 
 
Emily Elizabeth Bannon 
Jessica Rose Lazarz 
 
Spring 2007 
 
A total of 32 students were named McMurran Scholars. 
 
Ashley Lynne Boonenberg 
Nicole Marie Johnson 
Adin Joseph Ray 
 
Spring 2008 
 
A total of 44 students were named McMurran Scholars. 
 
Casey Reneé Tyree 
 
Spring 2009 
 
A total of 37 students were named McMurran Scholars. 
 
Alexa Megan Gant 
Kari Marie Statler 
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Appendix X 

Enrollment in Psychology Classes by Semester 

 
 



53 

 
 



54 

 
 



55 

 
 



56 

 
 



57 

 
 



58 

 
 
 



59 

 
 
 



60 

 
 



61 

 
 



62 

Appendix XI 

Faculty Curriculum Vitae 

Full-time 
 
Larry Z. Daily 
Heidi Dobish 
Joseph Merz 
Anne Murtagh 
 
Part-time 
 
Frances E. Brolle 
Kimberly M. Firth 
John P. Foley 
Martin A. Janowitz 
James E. Lilly 
Janet R. Soonthornchai 
Debra M. Tokach 


